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Abstract. This article delves into the investigation of the effectiveness of integrating
creative writing activities within the context of foreign language classrooms at the university
level. The primary objective is to scrutinize the conditions and outcomes associated with the
implementation of creative writing techniques in foreign language instruction and its impact
on language acquisition processes. Drawing inspiration from the theories of Noam Chomsky
on first language acquisition and Stephen Krashen on second language acquisition, this study
adopts an experimental approach to explore the influence of creative writing on language
learning.

Employing methods such as contrastive analysis, descriptive analysis, and comparison,
the study unveils the pivotal role of creative writing across different proficiency levels, ranging
from intermediate to advanced fluency stages. It is observed that students, particularly during
these stages, exhibit a heightened need for linguistic expression, transcending conventional
academic written outputs.

Furthermore, the article categorizes and reviews various types of activities involving
creative writing, shedding light on their potential outcomes. The experimental aspect of this
research involves the implementation of creative writing techniques in university foreign
language classes, yielding promising results. Through this experimental endeavor, students
demonstrated enhanced engagement, improved language proficiency, and heightened creativity
in linguistic expression.

The scientific novelty of this article lies in its unique exploration of the intersections
between foreign language acquisition and creative writing, a topic relatively underexplored in
local pedagogical inquiries. Theoretical significance is derived from the comprehensive
analysis and systematization of a technique that is not yet widely integrated into foreign
language teaching practices in Kazakhstan's higher education institutions. The practical
implications of the study extend to pedagogical and academic contexts, providing valuable
insights for educators and researchers alike.

Keywords: creative writing, competence formation, LAD, creativity, critical thinking,
language acquisition, language learning, foreign language teaching

Basic provisions

The pedagogy of foreign language instruction in Kazakhstani universities
encompasses a multifaceted endeavor, with curricular frameworks typically
mandating a minimum proficiency level, often set at B1. From this starting point,
students embark on a journey of language acquisition and refinement, with
pedagogical tasks tailored to their existing proficiency levels. While academic
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essays and other structured tasks are common, there is a notable gap in the
utilization of creative writing techniques within local curricula.

Language acquisition involves two fundamental components: input and
output. The former encompasses diverse materials, both authentic and non-
authentic, that expose students to natural linguistic patterns. Authentic materials,
In particular, facilitate language learning by providing real-world language usage
examples. Conversely, the output refers to the verbal and written expression
produced by students, often constrained by academic requirements and lacking in
creative expression.

The ADDIE model, developed to address challenges in second language
acquisition, provides a systematic approach to integrating creative writing
activities into language learning curricula. This model, comprising Analysis,
Design, Development, Implementation, and Evaluation stages, offers a
framework for effective task planning and implementation.

To explore the effectiveness of creative writing in language learning, an
experiment was conducted at Kazakh Women's Teacher Training University.
Two groups of students, labeled as Group A (experimental) and Group B
(control), underwent a two-month intervention. Group A engaged in regular
creative writing tasks, while Group B followed the standard curriculum. The
experiment revealed a slight reduction in the average number of mistakes in
Group A's written output, indicating the potential benefits of incorporating
creative writing activities in language teaching.

Despite its positive impact on language proficiency and confidence, creative
writing alone does not impart academic writing skills. Instead, it complements
traditional language instruction by fostering linguistic fluency and expression.
Further research is needed to fully understand the mechanisms underlying its
effectiveness and its role in promoting holistic language development. By
embracing creative writing as a valuable pedagogical tool, educators can enhance
language learning experiences and empower students to become proficient
communicators in the target language.

Introduction

Presently, the pedagogy of foreign language instruction within Kazakhstani
universities embodies a multifaceted endeavor. Evidently, the -curricular
frameworks across most academic institutions in Kazakhstan stipulate a requisite
proficiency level in a foreign language, typically set at level B1. Commencing
from this baseline, students embark on a journey of language acquisition and
refinement. Pedagogical tasks and instructional activities are meticulously
organized and tailored to correspond with the students' existing proficiency
levels.

Simultaneously, a degree of latitude is afforded in the assessment of
students' verbal proficiency, where, for instance, the evaluation of an academic
essay hinges upon the precision of vocabulary usage and grammatical adherence



commensurate with a predetermined proficiency level. In essence, students
commence their university education equipped with a certain level of foreign
language proficiency and are tasked with enhancing it throughout their academic
tenure.

For many Kazakhstani universities, the pinnacle of linguistic attainment
expected upon a student's departure from the educational institution typically
aligns with proficiency levels denoted as C1 or C2.

Now, there are two sides of language teaching, learning, and acquisition: the
input and the output. The input includes texts, audios, videos and other verbal
data which a student watches, reads, or listens to inside and outside the classroom.
The input may vary from authentic texts and audios to non-authentic, specific
materials and academic papers. It must be noted that the use of authentic input
pretty much always facilitates the process of language learning. G. Azhibekova
notes that the utilization of authentic materials aids in the formation of the
sociocultural competence [1]. The formation of the creative competence is noted
by Zh. Astambayeva et al [2], while T. Kulgildinova, A. Kaidarova et al dwell on
the overall necessity for learning English to succeed in the sphere of teaching and
informational technologies [3].

The output includes everything the students produce in the target language.
This mainly refers to their speeches and texts as well as their participation in
various classroom activities. As noted by Chomsky, the ability to understand,
process, and work with the input may be called competence, while the ability to
produce adequate verbal output is referred to as performance [4]. In most cases,
competence and performance are not on the same level, the output being a level
lower than the input. In other words, this refers to the fact that a student may
understand and process the speech of a native speaker yet fail to produce a
similarly fluent passage. There are numerous factors which influence the
interrelatedness of competence and performance: psychological, cognitive, and
linguistic.

The given article mainly focuses on the output, namely the written output
which the students produce during the intermediate fluency and advanced fluency
stages. Now there is a need to differentiate between language learning (a
conscious and prolonged, fully controlled process) and language acquisition (a
subconscious, partially controlled process the longitude of which is arbitrary).
While learning a language might be compared to learning any complicated system
as mathematics or cybernetics, acquiring a language — first or second — is a
controversial process the roots of which are psychological. There are numerous
theories of language acquisition, including the ideas of Noam Chomsky, Stephen
Krashen, Lev Vygotsky, Elizabeth Bates, and Jean Piaget. Most of these theories
apply to the acquisition of the first language, i.e., the process of how a child learns
to use their mother tongue. The language acquisition device profoundly described
by Chomsky implies that any child is born with an innate ability to speak any
language [4].



At the same time, second language acquisition is also a debated topic as it
appears to be far more important for adult learners. While their language
acquisition devices are now out of reach, other methods, techniques, and
subconscious processes seem to be taking place. In a nutshell, Stephen Krashen
divided the general process of SLA (which may be even lifelong) into five main
stages, the last two being intermediate and advanced fluency. It is during those
stages that a student, a learner, an aspiring speaker starts to feel a need for verbal
expression which goes beyond simple sentences and activities. Several foreign
scholars, including Claire Kramsch and Diane Larsen-Freeman, claim that
incorporating creative writing in foreign language teaching curricula might
facilitate the process of SLA and ease the transition between the fourth and the
fifth stages [5].

When it comes to the local experience of incorporating creative writing
activities in a university EFL classroom, the number of such cases is limited. This
is partly due to the fact that higher education has a set of requirements, one of
which is the excellence of academic writing. The prevalence of academic essays
(including opinionating, persuasive, and argumentative types) leaves little to no
place for the writing activities involving other genres. At the same time, the
usefulness of this technique is evident as the foreign experience shows. It is
claimed that the creative, literary textual output is the one of the most beneficial
types of verbal performance when attempting to acquire a foreign language [6].

Methods and materials

The methods of contrastive analysis, descriptive analysis, comparison, and
experiment were utilized. Mainly, the methods and techniques of Kazakhstani
higher educational institutions were compared and contrasted to those of other
countries where foreign language teaching is also a crucial problem. We have
also carried out an experiment involving two 2" year student groups at the
Kazakh National Women teacher training university. The groups were chosen
carefully. In each group, there were fourteen students. They both exhibited level
B1 proficiency in the foreign language before the experiment, and their written
performance was mediocre. For two months, we were providing group A (the
experimental group) with materials related to creative writing and actively
encouraged them to express their thoughts in the written form. Group B, the
control group, received no special materials, and the regular curriculum was
applied to them. After experiment completion, we noticed slight changes in how
group A expressed their thoughts on paper. Although this change does not prove
that creative writing is an immensely effective technique, it does give an insight
into how this technigue might be used.

Results and discussion
A brief review of the existing research on language acquisition and creative
writing.



Stephen Krashen, a prominent figure in the field of second language
acquisition (SLA), posits a comprehensive theory outlining the stages of SLA [7].
According to Krashen's framework, SLA unfolds across five distinct stages, each
delineating crucial milestones in the learners' linguistic development.

The initial phase, termed the Pre-production Stage or Silent Period, marks
the outset of SLA, during which learners exhibit limited or negligible productive
language capabilities in the target language. Following this phase, learners
transition into the Early Production Stage, characterized by the emergence of
rudimentary language output.

As learners progress, they enter the Speech Emergence Stage, wherein their
language production becomes increasingly fluent and accurate. Notably, learners
acquire the ability to construct more intricate sentences and articulate their
thoughts with enhanced proficiency during this phase.

Subsequently, learners advance into the Intermediate Fluency Stage,
indicative of a heightened level of linguistic proficiency. Here, learners
demonstrate a more comprehensive command of the language, enabling them to
engage in more nuanced linguistic interactions.

Finally, learners attain the pinnacle of linguistic proficiency in the Advanced
Fluency Stage, where they exhibit a mastery of the target language akin to that of
native speakers. It is imperative to recognize that these stages are not strictly
linear or temporally bound; learners may traverse them at varying rates, and
individuals may concurrently exhibit attributes from multiple stages.

Krashen's theory also underscores the pivotal role of comprehensible input
in facilitating language acquisition. Comprehensible input refers to exposure to
language that slightly surpasses the learner's current proficiency level, serving as
a catalyst for linguistic development and comprehension.

Working with texts is a crucial part of both language learning and language
acquisition. As T. Baranova states, there are different roles which a text plays in
a classroom [8]. Let us dwell on a few types of textual input generally used in
university EFL classrooms.

Non-authentic texts, tailored for language learners with specific vocabulary
and controlled content, benefit beginner and pre-intermediate students but offer
limited support for further language acquisition due to their artificial nature. In
contrast, authentic texts encompass a diverse range of materials, including
newspaper articles, book excerpts, emails, and road signs, providing natural
language input that facilitates language acquisition.

As it has been mentioned before, language learning is a conscious and
controlled process requiring systematic exercise, while language acquisition is a
rather subtle, subconscious operation taking place “behind the scenes”. A.
Kuppens states that language acquisition may be incidental: say, a child learns a
few English words after watching a foreign animated TV show [9]. With today’s
globalization, it has become much easier for learners to be exposed to the natural
language material, the most widespread way of such exposure being through



media. As the natural or authentic language material is not adapted to the levels
of the learners, the presence of high-level (C1 or C2) input is always ensured in
such cases.

The necessity of utilizing authentic and diverse materials was noted by
various scholars, both foreign and local. Usually, it is advised to keep the balance
between the two categories, ensuring the memorization of necessary vocabulary
and grammar and also providing the exposure to natural linguistic patterns.

When it comes to output, however, the situation is slightly different. As
Smith states, the input is usually more diverse than the output [10]. The ADDIE
model was developed in the Middle East to help deal with the challenges of SLA.
o Analysis. The first stage of the ADDIE model involves analyzing the needs
of the learners and the objectives of the creative writing activity. This includes
assessing the current level of language proficiency, identifying areas for
improvement, and determining the goals of the writing task.

o Design. In this stage, the framework for the creative writing activity is
developed based on the analysis conducted in the previous stage. This includes
outlining the structure of the activity, determining the type of writing task (e.g.,
narrative, descriptive, persuasive), and selecting appropriate materials and
resources.

o Development. Once the design is finalized, the actual content and materials
for the creative writing activity are created. This may involve drafting prompts,
providing examples, and developing guidelines or instructions for the learners.
The focus is on ensuring that the activity is engaging, relevant, and aligned with
the learning objectives.

o Implementation. During the implementation stage, the creative writing
activity is introduced to the learners and carried out in the classroom setting. This
may involve providing instructions, guiding students through the writing process,
and offering support and feedback as needed. The goal is to facilitate active
participation and meaningful engagement among the learners.

o Evaluation. The final stage of the ADDIE model involves assessing the
effectiveness of the creative writing activity. This includes evaluating both the
process and the outcomes of the activity, gathering feedback from the learners,
and making any necessary adjustments or revisions for future implementation.
The evaluation process helps to ensure that the activity meets its intended
objectives and contributes to the overall language learning experience.

The ADDIE model provides a systematic approach to integrating creative
writing activities into language learning curricula. By following the stages of
analysis, design, development, implementation, and evaluation, educators can
effectively plan, implement, and assess creative writing tasks that promote
language acquisition and proficiency. This model has been widely adopted in
various educational contexts, including the Middle East, as a framework for
designing and implementing effective language learning activities [10].

The experiment: outline and results.



Before organizing the mentioned experiment, we found out the main errors
made by the students of our university when fulfilling written tasks. We dwelled
on the written tasks previously submitted by the Group A and Group B. Here are
the main categories of mistakes found in their papers (usually those papers were
semi-academic essays encompassing 250 words, a standard task of contemporary
curricula).

1. Errors in logic. Inability to establish connections between ideas, resulting
in a lack of coherence. Flaws in cohesion: absence of cohesive devices to link
parts of the text together. Example (rephrased):

My topic about the technology in modern world. Technology plays a big
role. It has good and bad sides.

2. Stylistic inaccuracies. Inappropriate stylistic choices, such as using
informal language in academic writing or employing academic terminology in
creative works. Lack of stylistic embellishments and devices to enhance the text's
quality.

Examples:

Well. Technology is important (this is the first sentence of an essay).

I want to say about ambition in person’s life (the word “say” is used
incorrectly; an article is omitted, and the general style is informal).

Ambitionless dog of ambitionful masters (apart from the error in the word
“ambitionful”, the overall style of this paper was not academic).

3. Structural inaccuracies. Errors in word order, known as "calque,"
stemming from unconscious translation of sentences from the native language to
the target language. Examples (rephrased):

In the era of globalization necessary to be independent. (it is necessary).

4. Grammatical mistakes, spelling errors, punctuation inaccuracies, and
word misplacement within sentences, unrelated to the influence of the native
language's structure.

Examples:

It usually include (includes)

A hitckicker (hitchhiker)

Example of influence technology is laptops (word order error, article
omission).

A more better example... (a much better).

We can see more freedomness (more freedom).

5. Lexical inaccuracies, including misuse of words, inappropriate word
choices for the context, and interchangeable usage of similar-sounding words
(paronyms).

Examples (specifically related to misuse of paronyms).

It collaborates the problem of using technology... (corroborates).

I handled research... (conducted).

The book was not conscious (concise).



The following diagram illustrates the percentage of those mistakes in
relation to each other. Every essay that we checked was flawed, and we counted
the general number of mistakes, using it as a guide.

ERRORS

m Structural  mGrammatical mLexical Stylistic  mLogic and cohesion

Figure 1 — Percentages of errors found in student written assignments

The errors stem from the disparity between the varied and genuine input and
the constrained and structured output. Students predominantly engage in writing
academic essays, persuasive texts, emails, formal and informal letters, which lack
the use of literary style. While this controlled output aids in early language
learning stages, its impact on language acquisition is limited. As stated by Senel,
languages are meant to be the tools for creating literature [12]. Artistic expression
Is a stage through which the students go during the intermediate fluency period
of language acquisition. The need for producing creative and genuine verbal
output not necessarily limited to the academic style might be beneficial to
encourage.

The following forms of creative writing are suggested taking into
consideration the experience of the foreign language teaching methodics around
the globe:

Descriptive passages.

Short philosophical essays.

Short stories with a premade prompt.

Short stories without a premade prompt.

Scenarios.

Character descriptions.

Character questionnaires.

Diaries.

Poems and song lyrics.

Novellas.



Before starting the experiment, we analyzed the variable which we were
about to test. That variable was the average number of mistakes in a group. At
this stage of our research, we did not measure any individual gains or progress,
as it was more beneficial to dwell on how groups are affected by this technique.
Before the experiment, the average number of mistakes was as following:

1. Group A: 10.4 mistakes for a 250-word essay.

2. Group B: 9.8 mistakes for a 250-word essay.

Participants.

- Two groups of students, totaling 28 participants, from the Kazakh
Women's Teacher Training University.

- Group A: The experimental group comprising 14 students.

- Group B: The control group, also consisting of 14 students.

Experimental Procedure.

- The experiment consisted of two stages, each lasting one month.

- First Stage (Month One):

- Group A participants were instructed to write a diary in English in
addition to their regular coursework.

- The diary entries could cover any topic but had to be somehow related to
the curriculum.

- Entries were checked by the teacher every Tuesday and Friday, and
students had the option to read them aloud.

Extracts from diary entries (unedited, original spelling preserved).

Today we had a lesson about technology we discussed it and we had a
debate.

Yesterday my birthday was, and I got presents, but my friends didn’t
congratulate me.

Today the sky is beautiful I take pictures on my phone, and there are
clouds, it’s going to rain I think.

- Second Stage (Month Two):
- Group A students were tasked with writing short descriptive novellas
related to the themes from their curriculum.
- Similar to the diary entries, novellas were checked on Tuesdays and
Fridays by the teacher.
Creative Writing Tasks.
- Month One:
- Students wrote diary entries exploring various topics related to the
curriculum.
One of those diary entries was specifically interesting: the one concerning
the sky. The student wrote down the descriptions of sky almost every day, and
here are some of the most outstanding (original spelling preserved):



Sky is like storm, like vortex, there are clouds in circles and they circle and
circle, and then it rains.
Today sky is white, nothing else, no clouds.
Today sky is blue, but like light blue, white and blue, and where horizon it
IS white.
Sunset was very red, and I took photos.

Another diary was solely dedicated to technology and its influence. The
student decided to take digital detox and documented her experience.

Day 1. First day, I feel sad but it fine, I delete Instagram and I don’t enter

Youtube.
Day 3. | watched Tiktok today but I wont watch anything else.
Day 7. I went to sleep at 11 o’clock, this is very early for me, and I had
good sleep.
Day 10. My detox is finished, and | think it was a good experience.

- Month Two:

- Students crafted short descriptive novellas that expanded on themes from
their coursework.

Measurement of Progress.

- The average number of mistakes per a 250-word essay was used to evaluate
progress.

- Prior to the experiment, the average number of mistakes per essay in Group
A was 10.4 mistakes.

- Following the two-month period, the average number of mistakes per essay
decreased to 9.1 mistakes.

Here is another diagram showing the percentage of the mentioned categories
of mistakes after the experiment. As we see, there is a slight decrease in the
number of grammatical errors, meaning that the students may have become more
confident with how they use language. The percentage of logical errors has also
decreased, though it is necessary to note that the students did not start using more
linking words.
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Figure 2 — The percentage of essay errors after the experiment

Analysis and Interpretation.

- The experiment demonstrated the impact of engaging in regular creative
writing tasks on language proficiency and writing skills.

- Both stages of the experiment provided opportunities for students to
express themselves creatively while using English.

- The slight reduction in mistakes suggests that incorporating creative
writing activities into language learning may contribute to improved writing
proficiency over time.

Conclusion

Creative writing, in essence, serves an aesthetic purpose and remains
relatively undefined in English language teaching curricula. Local practices often
limit creative writing activities to assigning students short stories based on
predetermined prompts. However, these activities can encompass a wide range,
including academic writing exercises, and their inclusion in foreign language
teaching not only facilitates learning but also aids in the acquisition process.

Language acquisition and language learning represent distinct processes
requiring different tools and techniques. Learning is a conscious, controlled
endeavor involving intentional efforts, drills, and exercises, typically leading to
fluency. In contrast, language acquisition is more subtle and implicit, less
controllable in its entirety. Scholars have long studied first language acquisition,
with Chomsky's language acquisition device being a notable concept within this
framework. Second language acquisition, occurring in a more structured setting,
allows for some influence over its aspects, with its five stages unfolding in a
generally chronological order.

As learners progress to stages such as speech emergence or intermediate
fluency, their need for advanced verbal output expands beyond academic writing.
However, there often exists a disparity between the diversity of input and the



controlled nature of output, leading to overregulation, which hampers second
language acquisition.

Various creative writing activities, such as crafting short stories, completing
character questionnaires, and maintaining diaries, are commonly used in English
as a Foreign Language (EFL) instruction. Despite their effectiveness, these
techniques are not fully integrated into Kazakhstani higher education curricula.
Contrastingly, experiences from other countries demonstrate that implementing
such techniques, even as standalone courses, can significantly enhance foreign
language acquisition.

In conclusion, the experiment conducted at Kazakh Women's Teacher
Training University has shed light on the efficacy of creative writing as a
language teaching technique. Primarily, it has demonstrated that creative writing
Is a harmless approach, offering students an avenue for linguistic expression
without detrimental effects. However, further research is imperative to unravel
the mechanisms underlying its effectiveness and its precise impact on language
acquisition.

While the experiment revealed a slight improvement in grammar and lexicon
among participants, it is crucial to note that creative writing alone does not impart
academic writing skills. Instead, it fosters linguistic confidence and fluency,
contributing to the broader process of language acquisition. Creative writing
serves as a complementary tool in language education, enhancing overall
language proficiency rather than targeting specific skills in isolation.

As such, the findings underscore the need for a nuanced understanding of
the role of creative writing in language pedagogy. Future investigations should
explore its integration with other teaching methodologies and its potential to
promote holistic language development. By delving deeper into the mechanisms
underlying its effectiveness, educators can harness the full potential of creative
writing as a valuable tool in language instruction.
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AngaTtma. Makanaga  YHHBEPCUTETTIH IIeT Tilml  cabakTapbl KargaiblHIa
HIBIFAPMAIIBUIBIK  ’Ka3y OMICTEpIH HWHTETpalysulayAblH TUIMIUIIH Oaranay Maceneci
KapacTelpbUIFaH. Herisri MakcaT — IIeT TIJIH OKBITYJa HIBIFAPMAIIBUIBIK JKa3y o/iCTEpiH
KOJIIaHyAbIH IapTTapbl MEH HOTHOKETIEPIH JK9HE OJIap/AbIH TL1/11 MEHTepY MPOLIECTEPIHE 9CEPIH
3eprrey. bipinmni Tinai MeHrepy OoiibiHna Hoam XoMCKMIHIIH JKoHE €KIHIII TiJII MEHrepy
ootipiHIa CtuBeH KpallleHHIH TeopusiapblH 3€pTTEl OTIPHIN, OYJI 3epTTEy LIbIFapMaIIbLIbIK
&Ka3yJblH TUT YHPEHYTe 9CepiH 3epTTeyre SKCIEPUMEHTTIK TOCUIII KOJAaHA IbI.

Kapama-kapchl, cumarramMaliblK >KOHE CalbICTBIPMANbl 9ICTEpl KOJJaHa OTBIPHI,
3epTTey T MEHrepy JICHreHiHIH opTa JeHrelJeH >KOFapbl JACHreire AEWiHT1 opTypi
JeHreiIepiH/e MbIFapMAaIIbIIBIK JKa3yAblH HET13r1 peiH amaabl. CTyJeHTTep, acipece, OChl
Ke3€HJeperi JSCTYpJli aKaJeMHUSUIbIK Ka3y/JaH ThIC JTMHTBUCTHKAIBIK SKCIPECCHUsFa JIETeH
KaKETTUTIKTIH apTKaHbIH KOPCETEe/I1.

CoHbIMEH KaTap, Makaja LIbIFapMalllblUIbIK jKa3yMeH OaillaHBICTBI op TYPJi iC-dpeKeT
TYPJIEpIH KIKTCHUII KOHE 3epPTTEil, ONapJblH BIKTUMAJI HOTHIXKEIEPIH aWKbIHIaubl. by
3epTTEYyliH SKCIEPUMEHTTIK AaCHeKTICI — YHUBEpCHUTETTepJeri MIeT Tl cabaKTrapbiHaa
IIBIFAPMAIIBUIBIK Ka3y oJICTEPIH KOJJaHy, 0J1 0oJjica yMIT Oepep HoTHKenepre okenl. by
TOXKIpHOE apKbUIBI CTYIEHTTEp OENCEeHAUTIK TaHBITTHl JKOHE TUIJAE IIBIFapMaIlbUIBIKIICH
KETKI3y Kabl1eTrepi apTThl.

byn wMakamaHblH FBUIBIMU KAHANBIFBI SKEPruUTikTi OimiM  Oepy 3epTreynepiHie
CaJIBICTBIPMAJIBI TYPJIE @3 3€PTTENreH TAKbIPBINTHIH MIET TUIIH MEHIepy MEH IIbIFapMaIIbUIbIK
a3y apachlHIarbl OaiyaHbICTBI Oipereil 3epTreyiHzae xarelp. Ka3akCTaHHBIH KOFapbl OKY



OpBIHAAPBIH/IA MIETEN TUTIH OKBITY TOKIpHOECIH e 9J1i KeH TapajiMaraH d/IICTEMEH1 )KaH-)KaKThI
TaJIJIan, XKyHesneyIeH TEOPUsUIbIK MOHI IIbIFaAbl. 3epTTeYAiH MPAKTHKAIBIK ©3EKTLIIr OiniM
Oepy JKoHE FBUIBIMHU cayiajapfa Tapajblll, MyFalliMaepre e, 3epTTeyIIliepre e KYHIbI
TYCIHIKTED Oepei.
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AnHotauusi. CraThsi 3aTparuBaeT BOMPOC OIEHKH A(P(PEKTUBHOCTH HWHTETPALUH
METOAMK TBOPYECKOTrO IHMCbMAa B KOHTEKCTE YHUBEPCUTETCKMX 3aHATUH IO H3YUYEHHUIO
MHOCTPAHHOTO si3bIKa. OCHOBHAS 1IEJIh - U3yYUTh YCIOBUS U PE3yJIbTaThl IPUMEHEHHS TEXHUK
TBOPYECKOI'0 MUCbMA B 00YUYECHUH MHOCTPAHHOMY SI3bIKY M MX BJIUSHHUE Ha IIPOLECCHl YCBOCHHUS
s3plka. M3yuas teopun Hoama Xomckoro o mpuoOpereHuun nepBoro sssika M CTuBeHa
Kpamena o mnpuoOpeTreHMH BTOPOro 53blKa, JAHHOE HCCIIEOBAaHUE IPUHUMAET
HKCIEPUMEHTAIBHBIN TOJIXOM JJISl W3YYeHUsS BIHMSHHUS TBOPUYECKOTO THChMa Ha S3BIKOBOE
oOyueHue.

[TpumeHsist MeTOIbl KOHTPAaCTHOTO aHaHM3a, OMHCATEIIFHOTO aHAINW3a W CPAaBHEHHS,
HCCIIEIOBAaHUE PACKPBIBAET KIIIOYEBYIO DPOJIb TBOPUECKOTO MUCbMA Ha pasHBIX YPOBHSX
BJIQJICHUS S3BIKOM, HAa4MHAs OT MPOMEXKYTOYHOTO JIO MPOABHHYTOTO YPOBHS CBOOOTHOTO
BiasieHus. OTMedaeTcs, 4TO CTYIEHThI, 0COOEHHO Ha ITHX CTa/IUAX, IPOSBIISIOT HOBBIILICHHYIO
NMOTPeOHOCTH B SI3BIKOBOM BBIPaKCHHH, BEIXOISIIIEM 32 PAMKH TPAJUIIMOHHBIX aKaJJeMHYECKIX
MUCbMEHHBIX paboT.

Boiee Toro, ctaThst KAaTErOPU3UPYET U PACCMATPHUBACT PA3TIMUHBIC THITHI IS TEILHOCTH,
CBSI3aHHBIE C TBOPYECKHMM MHHCbMOM, IPOJIMBAsi CBET HAa WX MNOTEHIMAJbHBIE PE3YJIbTATHI.
DKCIepUMEHTATBHBIN aCIIEKT ATOTO MCCIEIOBAHMUS 3aKITIOUAETCS B MCIIOIB30BAaHHH METO/IOB
TBOPYECKOTO MHCbMa Ha ypOKaX MHOCTPAHHOTO Si3blka B YHHMBEPCHUTETAaX, 4TO IPHUBENIO K
O0HaIe)KUBAIOIIMM pe3yibTaTaM. Yepe3 3Ty HKCHEPUMEHTAIbHYIO TPAKTHKY CTYACHTHI
NPOSBMIIM  YJIYYLIEHHOE BOBJICUEHHE, TIIOBBIIICHHBI YPOBEHb BJIAJCHHUS S3BIKOM U
pacupeHHble BO3MOKHOCTH KPEaTUBHOTO BBIPAKEHUS Ha SI3BIKE.

Hayunas HOBU3HA JaHHOW CTaThU 3aKJIIOYAETCS B YHUKAIBHOM M3YYEHUHU B3aUMOCBS3H
MEXy YCBOCHHEM HHOCTPAHHOTO SI3bIKa ¥ TBOPYECKUM ITUCHMOM, TEMOH, OTHOCHUTEIIEHO MaJIo
HCCIIE/IOBAHHOM B MECTHBIX IME€Jarorn4ecKux MCCIeoBaHUsAX. TeopeTuueckass 3HaUMMOCTh
BBIBOJMTCS W3 BCECTOPOHHEIO aHAM3a W CUCTEMaTH3allMd METOJIUKH, KOTOpas emie He
MOJTyYHJIa IIMPOKOTO PAaCIpOCTPAaHEHUs B MPAKTUKE MPENOoaBaHUsI MHOCTPAHHOTO S3bIKa B
BBICIINX Y4YeOHBIX 3aBeneHusx Kazaxcrana. IlpakTtudeckas 3HAYMMOCTH WCCIIEOBAHUS
MPOCTUPAETCS Ha MEJaroruvyeckyl0 U HayuHyio cdepbl, IpeAOoCTaBiss LIEHHbIE MICH Kak
MIPEToIaBaTeNsIM, TaK ¥ HCCIIEIOBATEIISIM.
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