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Abstract. The article under research deals with the organization and
effectiveness of the project approach in language teaching process. The article
discusses the definitions, key features, methodology, the role of a teacher and a
student in the proper organization of the project work, competences to be formed,
effectiveness and analysis of the teachers’ experiences in the implementation of
it in the classroom. The aim of the article under study is to give essence and
importance of project work in the language classroom as one of the productive
instruments in teaching.

The research questions of studying the organization and effectiveness of
the project method were to define the project approach, project-based learning; to
identify the teacher’s and students’ role in the implementation in the classroom;
to give its advantages in the development of certain competences and skills;
to find out its importance as a class or independent activity in formation of
communicative and collaborative abilities.

The research methods include descriptive, comparative, analytical and
pragmatic analysis. The research article is designed on the analysis of interview
questions of English language teachers from different Kazakhstani universities,
colleges and schools on project method based on 10 interview questions aimed to
investigate teachers’ views on teaching projects, roles of teachers in implementing
project technology in their classes.

According to the results of the research on project technology the authors
came to conclusion that it is more effective method to develop students’ critical
thinking, speaking skills, creativity, focuses on practice, to teach into collaboration,
to work independently. The scientific and practical importance of the research
topic is that project modelling has more advantages in developing students’
professional competences, however, teachers must give clear instructions to
perform the projects, right assessment rubrics, direct the students to create final
applied practical products.

Keywords: project-based learning, project modelling, problem approach,
educational project, student-centered approach, goal approach, project work,
implementation
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Introduction

The term or concept “project” is translated from Latin and means “moving
forward, advanced”, but nowadays new meaning is included as “thinking”,
“implementation plan”, “goal”, “proposal.” If to analyze the term itself, any works
and researches related to the project we can witness that the term or concept is not
new in world pedagogy, for the first time it was used in 1905-1911 the US schools
with the task of connecting school work to the experience of agricultural products
which meant “problem approach”, “goal approach.”

The project method is based on the American philosopher and teacher
J. Dewey’s pedagogical concepts used in the school laboratories of Chicago
University. One more American educator who was the follower of Dewey’s school
W.H. Kilpatrick approved the idea of organizing project works and confirmed that
the aim and directions of project works is student-centered, students perform the
given task not taking into consideration of school or education system mandates,
but it is a kind of student activity which develops free individual thinking of
the child. W.H. Kilpatrick defines a project approach as a method of planning
systematic activities based on real-life situations [1, p. 72].

Another American teacher E. Collings continued the pedagogical ideas of
these two pedagogists, in his turn he revealed the content of different projects
which are implemented in educational programmes.

The term “project” was used for the first time in 1908 by the American
educator, head of educational department of agricultural schools D. Snedzen.
He called the project as a set of home tasks given to famers’ children who were
absent at school for unknown reasons [2, p. 12].

According to the conclusions of the American educators and researchers
mentioned before, the project work facilitates students work independently and
in groups, the teacher gives a specific direction to work, when students work in
groups their strengths and weaknesses are revealed, students act according to
their own thoughts and consciousness, students come with different levels of
education and competences, and at the end they can learn something new from
each other, enrich their knowledge, and leave the class with big experience.

The project approach is also used and interested Russian teachers and
educators too, and began to be famous in the twenty’s century. However, the
development of the project work activity has begun in the same period, educators
have different understanding and interpretation of the term. According to
Russian teachers, the project method is considered as a problem of formation
and development of a person and his readiness for life and work. The following
Russian researchers defined, had special researches on project modelling: P.F.
Kapterev, P.P. Bolonsky, S.T. Shatsskyi, A.S. Makarenko, V.N. Shulgin, M.V.
Krupenin, V.V. Ignatiev. According to their points of view the characteristics of
the project approach are art as well as education; to perform it students need
abilities and the school should teach children about life and work. According to
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the opinion of Russian pedagogues, the characteristics of the project approach
are art, as well as education, and the ability to perform it is very necessary,.
In Russia, three main principles were considered to be the main ones in the
performance of project work. They are: the project should have a political and
economic background; availability of educational material and skills formation
opportunities in the project; its pedagogical justification [3].

The project approach has been actively developed in a number of countries,
including the USA, Great Britain, France, Belgium, Israel, Finland, Germany,
Italy, Brazil, Canada, Australia, and New Zealand. However, the project approach
was not popular and developed properly in some countries, and later in the 80"
and 90s it began to be actively used again. According to the researches, there are
several reasons that the project work was not used often:

- lack of qualified teachers who can work with the project work;

- lack of definite methodology that properly organizes the project work;

- application of the project method in all fields leads to the limitation of
other educational methods;

- lack of specific system or organizing a project method, it was treated
differently in different countries;

- stopping individual tests and certificates, setting a common grade for each
completed task.

The rapid application and development of the project approach in schools,
colleges, higher educational institutions in the Republic of Kazakhstan dates
back to 1998-2000. The reason is that the increase of interrelation with different
countries because of the development of information technologies, the beginning
of the transition of education to the stages of competence and communication,
the modernization of the education system, the participation of Kazakh students
in international programs and education in foreign educational institutions
on academic mobility, it means facing with project approach which are in the
experience of foreign education system.

Now, let’s define and give characteristic features of the project approach,
project-based learning, project work or project modelling how it is termed in
Kazakhstan, or project-based learning in the world. Many other terms have been
used for this instructional approach as problem-based learning, inquiry learning,
authentic learning, discovery learning. But meaning is one, students identify and
seek to solve real-world problems that they consider important and developing
various projects that may be used to demonstrate and communicate their problem
solution to others. A project is a set of actions organized under the supervision
of a teacher, which requires a specific decision that is important to the student,
where student performs independently, and which ends with a practical final
product [4].

The project approach is the organization and modelling of educational
situations aimed at solving a student’s own tasks [5, p. 35].
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The project work can be done in pairs, in groups and usually students
involve as own activities which take place over a specific period of time. The
project work integrates different methods, teaching tools and techniques which
aim to combine knowledge and skills from different fields of study. The results
of completed projects should be tangible and practical, for theoretical projects,
this means applying them to real-world situations, and for practical projects, it
involves achieving results ready for implementation [6, p. 57]. The ability to
effectively use the project method reflects the teacher’s high level of qualification
and their use of progressive teaching and development strategies.

A project is a kind of creative activity that needs series of specific actions,
certain documents, texts, and concept of creating a particular object, topic or
products.

Modern project is didactic tool that revitalizes cognitive activity, needs
creativity and helps to develop personal qualities. The primary goal of the
project method in education is to explore environment with the help of teacher
or instructor. A project work is an individual, group work that develops students’
cognitive skills, creativity, a skill that develop to gain information from a big
space, develops critical and creative thinking. The project method aims to explore
the problem in detail and to lead to practical result. T.A. Vlasova characterize the
project approach as “a form of seeking and research activity, either individual or
group, organized in a manner that focuses not only on achieving a specific result
but also on the process of reaching that result” [7, p. 54].

N.M. Pazdnikova defines the project method as the integration of
knowledge from various fields to solve a single problem, using certain skills
and knowledge while generating new ideas [10, p. 58]. According to dictionary
definitions, a project is a collection of documents aimed at creating a certain
product, as document, drawing, report, plan, which requires a specific approach,
rational justification and planning [8, p. 38]. E.C. Polat describes the project
method as involving students’ individual or group research and organizational
skills, where students should not only search, get result but also achieve it [9, p.
106]. From the students’ perspective, educational projects offer an opportunity to
create something of interest, either alone or in a group, allowing them to use their
skills, express their ideas, and contribute to the public by demonstrating their
achievements [10, p. 58].

Project-based learning focuses on exploring real-world problems and
challenges, it enhances motivation, teamwork, and collaborative skills [11].

Project-based learning improves students’ communication skills, literacy
skills in finding information, stimulates interest in solving problems that require
specific knowledge [12, p. 16].

Materials and methods
The research methods are descriptive, comparative, analytical and
pragmatic analysis. The research methodology is analytical research review of
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existed ideas on the described topic, and personal viewpoints as the specialist
in the given field. The article is fully practical concerns on the essence and
important features in organizing project technology in English teaching process.
The authors have given their professional points of view on the organization and
teaching a language using project technology for university students and school
pupils.

The second part of the study was designed on the analysis of interview
questions which were developed to investigate research study. The participants
were 23 English language teachers from different universities (Taraz University
named after M.H. Dulati (5); International Taraz Innovation Institution named
after Sh. Murtaza (3)), colleges (Zhambul Humanitarian College (3)) and schools
(No8 gymnasium named after Tole bi, Taraz city (3); Nol2 gymnasium named
after Kerimbai, Taraz city (3); No53 gymnasium named after Karatai Turyssov,
Taraz city (3); No3 gymnasium, Taraz city (3); No5 gymnasium named after
Ashab Tamaev, Taraz city (3)). Teaching experiences of the teachers was from
3 to 15 years. Data of the research article were collected by means of interview
questions. The interview consisted of 10 questions to test and analyze teachers’
opinions on teaching project-based technology, roles of teachers in implementing
project technology in their classes. Data collected from the interview questions
were analyzed according to the answers either in written or recorded.

Results and discussion

Project-based teaching is a collaborative approach based on real-world
problems and as a result we gain a practical outcome. Project-based learning
forms series of competences on students as problem-solving, critical thinking,
collaboration, communication and innovation.

In the following table we give the competencies formed in the performance
and implementation of the project work:

Table 1. Formed competences in the performance of the project work

Competences Abilities/actions
Linguistic competence | full mastery of the language, understanding of the phonetic, lexical,
grammatical and stylistic structure of the language, ability to use it
correctly
Cognitive competence | consideration of the problem, analysis, familiarization with a lot of
information to solve, study, search for literature and special resources

Intercultural considering the problem under study from the point of view of

competence culture, discovering the specific features of that culture, accepting and
understanding it within the framework of another culture

Communicative ability to convey the studied problem orally or in writing, mastering

competence speaking technologies and delivering it in a foreign language, being
able to analyze and absorb it to the listener

International adaptation to the norms, language, living conditions of two or more

competence countries
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Creative competence |independent research, critical thinking, activity

Information ability to work with modern information technologies, ability to work
competence with audio and video recordings, network, e-mail sources, obtain,
differentiate, analyze, deliver information necessary for the research

Project-based learning or project assignments are focused on authentic
problems or issues from the real world; collaborative work, they might be
interdisciplinary; maximum involvement of the students; students are given
certain roles and tasks; develop thinking skills; students engagement and
achievement increase.

In the implementation and performance of the project task some aspects
should be taken into consideration. As a management aspect of the project, the
student determines the specific goals of the project, choosing ways to achieve
them while coordinating planning and forecasting procedures; organization of
microgroups in the process of master project activities; the ability to divide and
interact with educational and cognitive work, the ability to assign rights, powers
and responsibilities in the project activity process; the ability to implement
current regulation of project activities; the ability to correct the negative results
of the project, as well as the necessary knowledge and skills to analyze and use
didactic tools in the context of project activity [13].

The emotional-personal aspect, in our opinion, should include the
following characteristics of the student: desire to work in a micro-team (project
development) and interest in the positive result of the project activity; the ability to
turn educational and cognitive task into a personally important task, competence
to create, subject-subject relations, personal-oriented interaction ability during
project activities; emotional stability throughout the project development period;
the ability to organize joint activities, objectively assess the conditions of
interaction of project activity subjects, ensure success in project activities; self-
assessment competence and mutual assessment of intermediate results of project
development; manifestation of empathy, democracy, decency in communication,
reflective skills; literacy, public speaking skills, project results presentation skills.

The creative aspect of students’ project competence should include:
creativity and ability to solve problems in the process; creativity, sense of novelty,
sensitivity to contradictions, risk-taking, originality; the possibility of an intuitive
decision appearing in the mind in the form of a key to a decision, appearing
in a random situation; heuristic ability - independent search for a solution to
a problem, innovation and efficiency; ability to identify new approaches and
innovative solutions.

The intellectual aspect, in our opinion, should consist of: the ability
to develop and implement projects; Properties of mental activities: ingenuity,
flexibility, criticality, divergence, uniqueness, independent thinking; integration
and project planning skills, activities; the ability to correlate the new and known
share in the project, the ability to predict the expected results of all project
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participants; skills to use their intellectual resources and abilities to the maximum.

The main requirements for educational projects are:

1. Presence of an important problem (tasks) (informational, research,
practical) that requires integrated knowledge and research ways to solve it;

2. Practical, theoretical, cognitive importance of expected results;

3. Students’ own (individual, pair, group) works;

4. Structuring the content parts of the project (results of individual stages
are indicated);

5. Application of research methods.

When organizing project work with students, it is necessary to take into
account the following aspects:

1. Tasks of project work should be suitable for the age and level of
development of the student.

2. The problem raised in the project should meet the student’s interest and
scope.

3. Appropriate conditions should be created to successfully complete the
project and give concrete results.

4. Before assigning a project work task to the student, it is necessary to
prepare it in advance.

5. The project manager should help the student and give advice.

6. It is necessary to work out methods of project work.

7. When choosing the topic of the project, it is necessary to give free will
to the student, to make him interested, to ensure that he searches independently.

8. It is necessary to discuss with the students the relevant sources of
information for the study of project work.

9. In the process of preparation for project work, excursions, observations,
experiments, actions should be organized if necessary.

Now let’s focus on the advantages of the project approach. The didactic
purpose of the project work is to develop students’ cognitive skills, to compile
their own knowledge, adaptability in the information space, problem solving,
formulation and solution, and the development of critical and creative thinking
[14, p. 89].

Researchers have pointed out that there are a number of advantages of
conducting and organizing project work in the educational process, English or
school curriculum and school subjects.

Advantages of the project approach:

- develops several professional competencies of the student (linguistic,
intercultural, communicative, international, cognitive, creative, informative);

- enables the formation of critical thinking, develops the cognitive skills
of learners, the ability to build own knowledge, and the ability to find out real or
significant information related to the topic;

- effective in organizing all levels of education;
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- it is optimal for the student to be able to create his own knowledge;

- related to the student’s perception, formulation and solution of problems,
development of critical and creative thinking;

- awakens interest in the subject, topic;

- focused on practice, experience rather than theory;

- adapts students to work with reference literature and other methods of
obtaining information;

- work with a group, teaches to feel one’s responsibility before the group;

- while studying one topic or problem, it opens the way for students to
master another problem, to form new ideas, to acquire new knowledge;

- teaches responsibility, self-discipline, self-organization ability, quality
work;

- teaches how to make a short-term or long-term plan and educates to be
able to serve for its implementation;

- enables the ability to effectively utilize different sources of information;

- sometimes the subject of work can be proposed by the learner himself;

- aimed at achieving a specific result and obtaining a specific type of
product;

- the learner is creative according to his wishes.

As the results of the research paper, we suggest to implement the following
product types or project work presentation: scientific report, scholarly article,
role play, interview, performance, scientific conference, commercial, brochure,
wallpaper, methodological guide, video film, presentation, album, charts,
drawings, case study, glossary, exhibition, abstract, thesaurus, short dictionary,
explanation, set of exercises, collection of articles, set of recommendations,
layouts, game programs, creating a database, a word puzzle, test preparation,
creating a website, publication of the examination of the results of the survey,
business plan, draft of the law, multimedia product, an official letter, tour
organization, manual and others.

Having analyzed the project-based learning, organization of a project, and
characteristic features of the project work it is better to define different roles of the
teacher and the student in its organization, distinguishing the role, nature, stages
of its organization, aspects of the project approach. According to our research, we
suggest the following roles of teacher and student.

Table 2. Role of the teacher in organizing a project work or task
Role of the teacher Features/functions

expert provides children with general information on project work, its
organization, educates, is a specialist in his field, makes a clear
analysis of the results of both the completed project and its individual
stages

model provides guidelines, shows examples, points the way, offers sources
of information that will help to implement the project
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manager gives a clear plan for project implementation, defines the role of
students, gives instructions for group work

monitor monitors knowledge, gives advice, monitors the progress of project
work, asks children about the progress of project work

counsellor,  informant, | advises on doing the work set in the project work, points out what is

advisor right/wrong, shares information

social worker

during the implementation of the project, he helps not only with the
academic work related to the project, but also with the problems that
occur outside of it, and answers the questions of the students after
the lesson.

information provider gives the list of essential or additional reading list, provides with
necessary information, tools

facilitator directs students to work independently, provides material, explains
everything, simplifies difficult tasks

mentor in the process of project work, he encourages them, points out their

priorities and praises them, increases the motivation of students,
supports them, encourages them and guides them to achieve their
goals

instructional coach

gives different instruction for the implementation of the project,
teaches, reteaches where necessary, clarifies ideas, instructions,
procedures

protector protects students from the dangers that may arise during the
implementation of the project, prevents its occurrence, discussing it
comprehensively if it occurs

communicator professional guide, professional advice giver, helps to solve the
problem professionally

collaborator conducts conversations with students, organizes interviews, works in
groups or in pairs

visionary believes in students, believes that they will achieve real results

controller a teacher who teaches students how to use the language they are
doing project work on, and when to speak

encourager gives questions or problems to the students to find the answers and
points them to solve them

researcher improves his knowledge together with students to perform project
work

illustrator supports the group process of problem solving

motivator leads, conveys relevant knowledge to students and instructs them to

receive it

Table 3. Role of the student in organizing a project work or task

Role of the student

Features/functions

researcher-theorist

conducts specific research work within a given topic or problem,
examines it from a theoretical point of view

implementer

carries out project work, passes through each stage of the project and
makes decisions

designer\developer

conducts research on the project work, makes a plan to come to a
specific decision and projects its implementation

research assistant

reads and studies scholarly works, articles within the scope of the
project work
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expert uses various studies and information, ensures its use in the right
direction, determines whether it is right or wrong

editor\controller processes and sorts the material collected within the scope of the topic
or research

visionary tries to find a solution to the research problem, predicts it in advance

decision maker, problem | chooses the most appropriate one among various solutions, presents

solver and substantiates it as a result of research

evaluator evaluates sources, information, research results related to the topic or
research problem, presents an opinion

learner learns various new things, concepts, information, skills while doing
a project work

creator invents something new, proposes solutions, and overcomes difficulties
in cooperation with the group from his side

leader leads the group, offers new thoughts and views, improves
organizational ability, knows how to make decisions

informant shares new information, announces project results

communicator able to make decisions, exchange opinions, presents project results,
uses appropriate language to convey them

Next step of our research was to interview university instructors of
implementing project-based learning in their classrooms, if they work effectively
in class, and what difficulties as teachers might face in using project technology
in class by means of interview questions. The questionnaire consists of ten open
questions, where participants have given answers. In the interview took place
23 teachers of different universities, colleges, schools in written form filling
in certain form of questions, and by means of recording their answers to the
interview questions. The following questions were included to the interview:

1. Are you familiar with the project-based learning or teaching?

2. Do you personally use project technology in your own class or teaching?

3. What is the teacher’s role in using project technology in the class?

4. What is the student’s role in the implementing the project technology?

5. Do you use project technology as the classroom activity or as an
independent study?

6. What are the purposes of using project technology in class?

7. How do you evaluate the project work? Are there any criteria of it?

8. Which type of projects do you use often in English teaching class?

9. Do you set certain clear tasks, stages for the implementation of the
project?

10. What are the advantages and disadvantages of using project technology
in teaching?

According to the first question if they are familiar with project-based
learning or teaching, all 23 teachers have answered that they are familiar with
the approach, very often they use this method in their language teaching method.
According to the answers we can notice that project method is popular in today’s
classroom, it is considered to be one of the 21* century skill to develop in class.
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The second question, where teachers answered if they use personally use
project method in their teaching process, all 23 teachers answered that they use.
However, not all teachers use it effectively or often in their class because of
some reasons. That is, the project approach is used in some subjects and is often
used only by a small group of teachers, while in some subjects it is not often
used. Basically, project work is used to confirm the topic, to check the child’s
knowledge during the final assessment or after passing a certain section or topic,
or to perform and create research projects as a competition, for the purpose
of defending it. We can dictate that although the students know what project
technology is, they have not fully mastered its stages, meaning, what kind of
assessment it is, its goals and tasks.

Based on the answer to the third question of what is the role of the teacher
in the use of project technology in the educational process, teachers named
and chose 25% for the “examiner or watcher” option, 25% chose the “work
coordinator” option, and the remaining 50% chose the “investigator” option. The
conclusion that follows from this is that students cannot feel the various roles of
the teacher that we have mentioned above in the implementation of the project
work. The teacher’s role as “facilitator” is real, but the role of “researcher” is
more typical of the student than the teacher.

If the project work should be carried out by the student independently, he
should learn, share information, acquire skills such as decision-maker, creative
presenter, in the organization and implementation of project work, the teacher
plays only the role of guide, leader, consultant, information provider and other
task of the teacher is to support students pedagogically, psychologically.

If we analyze the question of what is the role of the student in the use of
project technology in the educational process, 50% of the interview respondents
have chosen the “research specialist” option, as one of the key roles in doing a
project work. The student understands his role in the implementation of project
work, deals with its success, and works hard. 30% of teachers have chosen
the option “investigator”, which in turn is one of the necessary roles in the
performance of the student’s project work. 10% have chosen the remaining roles
of “inventor” and 10% have chosen the role as “manager or leader”, which are
additional to the main roles of students.

However, in the course of the research, we pointed out several roles of
the student in the organization and implementation of project work, students do
not take into account many of them and do not perform those roles during the
implementation of the project. Therefore, in the preparatory, organizational or
introductory sections of the design, the teacher should discuss the roles of the
students, establish the responsibilities, and nail down each role. Since project
work is an interactive learning technology based on communicative competence,
the roles of the student rather than the teacher prevail in the implementation of
the project.
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If we analyze the answers to the question whether you use the project
technology as a classroom work or as an independent task, 80% of the respondents
said that they use the project work “as a class activity”, and now 20% answered
that they use it “as an individual work™. It can be seen that teachers and students
still do not understand that project work is an independent work or often a type
of task aimed at forming the student’s research and creative skills to check the
knowledge gained after completing a certain topic or section. Or, when answering
the survey question, we believe that it is a classroom activity to perform project
work independently in a group or individually, in pairs, and present it in the
audience. Based on the stages of the project, the project work is the technology
shown in the classroom for the student to independently search for a given
problem or research topic, act according to the plan, collect his own information,
differentiate it, experiment, and publish the results.

When asked what is the purpose of using project technology in the
educational process, 70% of the survey respondents chose the option “for out-
of-class activity”, 20% chose the option “for individual task and research of a
specific problem”, and 10% chose the option “for homework”. Project work is
usually carried out outside the classroom, although its purpose is to independently
investigate a given topic or problem. Pupils try to come up with their own
solutions to the problems that arise under the direction of the teacher, and offer
their own solutions.

For the question how teachers assess the project work and if there are
certain criteria or rubrics to assess, teachers have given several evaluation criteria.
According to the answers we can suggest the following rubrics are the best and
effective: defining the project goal and justifying its problem (10%); diversity
of information sources, ability to use them correctly; to show creativity in the
implementation of the project (5%); quality in the presentation of results and
project product (5%); justification of their own standpoints (5%); topicality of the
project topic (5%); choosing the right research questions (5%); distribution of the
roles and their fulfillment (5%); language accuracy (60%).

Analyzing the answers to the question of what types of projects do you use
in the English language class, 70% of teachers chose “informational and research
projects”, 20% “review projects”, and 10% “performance and organizational
projects”.

There are many types of projects suggested by certain groups of researchers.
They are: game project, research, excursion, construction, practical, information,
creative, role, innovative, productive, survey, applied, short-term and long-term,
social, educational, organizational, management, political and other types of
projects. It means that not all types of projects that the researchers suggest in
teaching process are not actively used or familiar to teachers and students.

If we consider the answer to the question of whether the teacher organizes
roles, performance stages, specific tasks during the implementation of the project,
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100% teachers have agreed. Although, students say that the teacher does not
give specific tasks and clearly explains the specific stages in the organization
and placement of project work. The child may continue to complete the project
independently and continue working without understanding whether it is the right
or wrong way. When planning the work of the project, the teacher’s task is to
introduce and inform the student about the requirements for the project, the stages
of its implementation, and the actual expected results. During the implementation
of the project, it is necessary to give advice and offer a helping hand. The project
should provide a list of literature with sources. If necessary, the teacher should
give special lectures, master classes or discussions, a set of practical tasks in
accordance with the research problem, related to the topic of the project.

According to the answers of teachers to the question on the advantages and
disadvantages of the project work they indicated the following criteria: project
work develops communication competence, research abilities (80%), helps to
work in groups, student-oriented practical task, makes feel the responsibility
(20%). Only one advantage they have indicated was the assessment of each
member of the group if it a collective work. It is difficult to assess the contribution
of each student in a group project.

The results of the interview we give in the following table.

Table 4. Results of the interview in organizing a project work or task
Ques-

fons Participants | Indication (percentage) Comments
1 23 o All the respondents are familiar with the project ap-
100%
proach
2 o All the respondents use the project method in their
100% .
teaching

3 25%; 25%; 50% 25% - «observer», 25% - «task facilitator», 50% -
«researcher»

4 50%; 30%; 10%; 10%; 50% - «learner\researcher», 30% - «researcher»,

10% 10% - «creatory» and 10% - «leader»

5 80%; 20% 80% - «as classroom task», 20% - «as an indepen-
dent task»

6 70%; 20%; 10% 70% - «for extracurricular tasks», 20% - «for
independent work and research of a specific
problem», 10% - «for individual homework»

7 10%; 5%; 5%; 5%; 5%; 10% - defining the project goal and justifying its

5%; 5%; 60% problem; 5% - diversity of information sources,
ability to use them correctly; to show creativity in
the implementation of the project; 5% - quality in
the presentation of results and project product; 5% -
justification of their own standpoints; 5% - topicality
of the project topic; 5% - choosing the right research
questions; 5% - distribution of the roles and their
fulfillment; 60% - language accuracy

8 70%; 20%; 10% 70% - «informational and research projects», 20%
- «review projects», 10% - «performance and orga-
nizational projects»
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9 100% 100% - the teacher organizes roles, performance
stages, specific tasks during the implementation of
the project

10 80%; 20% 80% - project work develops communication com-
petence, research abilities; 20% - helps to work in
groups, student-oriented practical task, makes feel
the responsibility

Conclusion

The project method began in developed countries in 1905-1911, and then
in other countries, in particular, in Kazakhstan, since 2000-2010, it has been used
as an interactive method that develops the communicative competence of pupils
and students in learning a foreign language. If we look at some data, it should
be said that the project method is used in educational programs of Kazakhstan
not only as a way of organizing one’s own work, but also as a way of evaluating
the knowledge of students and pupils after mastering a specific section or topic,
that is, it is a very effective method. According to the types of project work,
the specific requirements for each, different stages of its organization, aspects
of evaluation are determined by the teacher depending on the specific type of
the project, and are given to the student to conclude. We tried to reveal that the
student shows his/her creativity while performing it, gives a specific solution
algorithm to the given problem, team work takes place in its execution, each
student defines his/her own role, time is given to perform it, and the project work
is directed to practical goals.

From the student’s point of view, the project work is a practical type of work
and teaching technology aimed at demonstrating the knowledge he has acquired
on his own, gathering information according to the problem under consideration,
sorting out that information, and taking the appropriate one and presenting some
kind of product.

From the teacher’s point of view, project work is a didactic tool of teaching
and education, which aims at pedagogical, educational goals, uses the knowledge
acquired by the student for the appropriate purposes, considers in detail the
problem to be solved, and shows his creativity.

There are many different types of project work according to the opinion
of scientists, however, research and information, creative projects with practical
goals are often performed as a type of project that is often used in educational
programs. When performing project work, students develop linguistic,
intercultural communicative, creative, information and cognitive skills, that is,
project work is effective and has advantages in the school curriculum, only it is
necessary to be able to organize it correctly.

The project work has more advantages in developing students’ professional
competences, develops critical thinking skills, it as effective in organizing in all
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levels of education, focuses on practice, experience, teaches students work on
information sources, teaches work in collaboration, and encourages to link theory
and practice.

The results of the interview helped us to study the importance of the
project-based technology in the language classroom. Together with the criteria
of assessment we have to pay attention to the stages of its implementations
and clear instructions to perform in public. Sometimes, students are not given
clear instructions, then they might face difficulties to implement it. According
to the analysis of the interview it was found out that some teachers face with the
difficulty to assess the student’s performance as it is the most cases group work.
One more aspect we have to deal with and further research is the popularity
of different types of the projects and project applied final products. The survey
showed that not all types of projects are familiar to language teachers.
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TIJAI OKBITY J9PICTEPIHAE )KOBA ’K¥YMbICBIH
YUBIMJIACTBIPY MEH OHBIH THIMALIITT
*Tineybexona 3.C.!

*IM.X. lynaru areingarsl Tapa3 YauBepcureTi, Tapa3, Kazakcran

Anparma. Makanaga TUIAI  OKBITY  yAepiciHze koba  TociliHIH
YUBIMIACTBIPBITYBl  MEH THIMIUII  KapacTepbUIaabl. Makanaga OHBIH
aHBIKTaMaJlapbl, HETI3r1 CHIIAThI, OJICTEMEeCi, XK00a >KYMBICBIH JYPBIC
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YUBIMIACTBIPYJAFbl  OKBITYIIBI ~MEH OKYIIBIHBIH  peJli, KaJbIITacaThiH
KY3bIPETTUTIKTEp, OHBI cabaKTa JKy3ere achlpylarbl MyFajdiMIep TOKipHOeCiHIH
THIMIUIITT MEH Tajjaybl KapacThIPbUIFaH. 3EPTTEINN OTBIPFaH MaKaJlaHbIH
Makcarhl — yk00a TOCUTIH THIM/L 9ICTEP/IiH O1pl peTIHAE TUII OKbITYIaFbl MOHI
MEH MaHbI3bIH Oepy.

’Koba omiciH yHBIMAACTBIPY MEH THIMJUIINIH KapacTBIPYIBIH 3EpTTey
CypakTapbl k00a TOCLIiH, >kK00a TEXHOJIOTHSICHIH aHBIKTAy;,; calakTa Xy3ere
achIpydarbl MYFalliM MEH OKYIIbUIAPABIH pPOJiH aHbIKTay; Oenrim Oip
KY3bIpeTTep MEH JaFJbLIap/bl JaMbITy[a ©3 apThIKIIBUIBIKTApbIH Oepy; OHbIH
KOMMYHUKATHBTIK »OHE KOJUIAOpAaTUBTIK KaOUIETTEpIH KaJbIITACThIPYAaFrhl
CBIHBIINITHIK HEMece JIepOec dpeKeT PETiHAETr1 MaHbI3bIH AHBIKTAY.

3eprTey OiCTEpiHE CHUIATTAMaJIbIK, CaJbICTBIPMAJIbl, AHAJIUTHKAIIBIK
YKOHE TTparMaTUKAaJIbIK Talaay Kipel. 3epTTey MaKaiachl 9pTYPJil Ka3aKCTaHIbIK
YHUBEPCUTETTEPAIH, KOJUIC/DKICPAIH JKOHE MEKTENTEep/iH AaFbUIIIBIH  TiJi
MYFATIMJCPIHIH >K0OanmbIKk ofic OoibiHma 10 cyx0ar cypakTapbIHBIH
KOPBITBIH/IBICHIH TaJ/IayFa apHAJIFaH.

XKoba TexHONOTUsACHIHA HETI3NENIeH 3€pTTey HOTHIXKeNnepi OoibIHIIa
aBTOpiap »o0a OIICiHIH, 00a >KYMBICBIHBIH OKYIIBIIAPIbIH CHIHU TYPFbIIaH
oiijlayblH, CeMJey JaFAbUIapblH, IIBIFAPMAIIBLUIBIK KaOUIETTEpIH JaMBbITY,
ToXiprOere OarbITTay, BIHTHIMAKTACTBIKKA YHPETY, ©3 OETIMEH >KYMBIC icTeyre
TUIMZII Kypall JeTeH KOPBITBIHIBIFA KeJi. 3epTTey TaKbIPbIOBIHBIH FHUIBIMU-
TOXKIPUOENIK MaHBI3bl K00a OMICIHIH CTYAEHTTEpIiH KOCciOM Ky3bIPETTUIIrH
JaMBITYJa apTHIKIIBUIBIKTAPbI 0aChIM €KEHIH HeTi3/ey OOJIBII OTHIp, IETCHMEH/IE
OKBITYIIBUIAD >KOOAHbI OpbIHJIAyFa HAaKThl HYCKaylap Oepyi, Aypbic Oaranay
KOPCETKIIITepl, CTYyACHTTEp]l KOoJiJaHOadbl MPAKTUKAJIBIK OHIMIEP YCbIHYyFa
OarpITTaybl KepeK.

Tipek coe31ep: ’xo00aFa HETI3ENTeH OKBITY, >XOOAIBIK MOJEIBICY,
npobsneManblK Tocul, OuriM Oepy »ko0achl, CTyAEHTKE OarbITTajiFaH TACLI,
MAaKCaTThl TOC1JI, )KOOAIIBIK JKYMBIC, KY3€Tre achIpy

OPTAHM3AIUA U DOOPEKTUBHOCTDb NTIPOEKTHOI'O
MOJEJINUPOBAHUA HA A3BIKOBBIX 3AHATUAX
*Tuneybekosa D.C.!

*Tapasckuit Yauepcurer umenu M.X. Jlynartu, Tapa3, Kazaxcran

AHHOTanusi. B crarbe paccMaTpuBarOTCs BONPOCHl OpraHU3alMd U
3¢ (}EeKTUBHOCTU MPOEKTHOIO MOJAX0Ja B mpolecce oOyueHus s3biky. B crarbe
paccMaTpuBaIOTCs ONPENEICHNUs, KIII0UeBble 0COOCHHOCTH, METOJOIOT U, POJIb
MIPENoJOBaTeNs U CTYJIEHTa B MPAaBUIBHOM OpraHu3allMyd MPOEKTHOH paboTsl,
(hopmupyembie KOMITETeHIINH, 2((HEKTUBHOCTh U aHAJIM3 OIBITA MTPET0aBaTeNICH
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B €€ peajnu3aluu Ha ypoke. Llenbro cTaTbu SBISIETCS PACKPHITHE CYIIHOCTU U
3HAUEHUs] MPOEKTHOW pPabOThl KaK OAMH U3 A(PQPEKTUBHBIX MHCTPYMEHTOB B
nporecce 00y4eHUs A3bIKY.

HccnenoBarenbckue BOMPOCH U3YyUEHUs] OpraHu3auuu 1 3¢(EeKTHBHOCTU
IIPOEKTHOTO METOAAa 3aKJIIOYAINCh B ONPEICJIIEHUU IPOEKTHOIO IOAXOAA,
MIPOEKTHOTr0 00y4EeHUs; BBIABICHUN POJIM MIPENogaBarelis U CTY/IeHTa; YKa3aHUH
€ro MpEeUMYLIECTB B Pa3BUTHUU OIPEIEICHHbIX KOMIIETEHIMII W HaBBIKOB;
BBISICHEHUH €T0 3HAYCHUs KaK y4eOHOM MM CaMOCTOATENbHOM eATEIbHOCTH B
(opMHPOBaHNN KOMMYHHKATUBHBIX U KOJIJIOOOPATUBHBIX CIIOCOOHOCTEH.

MeTtoabl UCCIIEOBaHUS BKJIIOYAIOT OINMCATENbHbINA, CpPaBHUTEIbHbIH,
aHAUTHYECKUH W mparMatuyeckuil ananu3. Crtarbs pa3paboTaHa Ha OCHOBE
aHaJIM3a BOIIPOCOB MHTEPBBIO C IIPENO1aBaTeIsIMU aHIJINHCKOTO SI3bIKA U3 Pa3HbIX
Ka3aXCTaHCKUX BY30B, KOJUIEXKEH M IIKOJI IO METOAY IPOEKTOB Ha ocHOBEe 10
BOIIPOCOB MHTEPBBIO, HAIIPABJIEHHBIX HA N3yUEHUE B3IVISII0B MIpenojaBareieii Ha
IIPUMEHEHMs METO/Ia IIPOEKTOB, POJIU IIPENoaBaTeieil B pean3aluy IPOEeKTHOM
TEXHOJIOTUU HA CBOUX 3aHATHUSX.

Ilo pesynbraram ucciaenoBaHusl IPOEKTHOW TEXHOJIOTUU aBTOPHI MPUILLIN
K BBIBOAY, YTO 3T0 Oojee >(PQPEeKTUBHBIN METOA Ul Pa3BUTHUS KPUTHUUYECKOTO
MBIIIJICHUS] CTY[AEHTOB, HAaBBIKOB TOBOPEHUS, KPEATUBHOCTH, OPUEHTHPOBAH
Ha TMPaKTHUKYy, HA O0y4YeHHE B COTPYIHHYECTBE, HA CAMOCTOSTEIbHYIO padoTy.
HayuHo-npakTuyeckas 3HaUMMOCTb TEMbI HCCIIEIOBaHMS 3aKIIIOYAETCSl B TOM,
YTO MPOEKTHOE MOEIMPOBAHHWE HMMEET OOoJbllie MPEUMYILIECTB B Pa3BUTUU
Npo(pEeCCHOHANBHBIX ~ KOMIETEHIMH  CTYIEHTOB, OJHAKO IPEMOiaBaTelIH
JIOJKHBI 1aBaTh YETKHE WHCTPYKIMU MO BBIMOJIHEHHUIO NTPOEKTOB, MPAaBUIbHbIE
KpUTEPUHU OLICHKH, HAMIPABIISATH CTYJACHTOB Ha CO3JJaHUE KOHEUHBIX MPHUKIIAIHBIX
MIPaKTUYECKUX MTPOAYKTOB.

KiroueBble cjioBa: MpoeKTHOE OOydyeHUE, MPOEKTHOE MOETUPOBAHMUE,
MpOoOJIEMHBIH 110/1X0/1, 00pa30BaTeIbHBIN IPOEKT, TUUHOCTHO-OPUEHTUPOBAHHBIN
MOJIXOJ, 1IeNIEBOM MOAXO, MPOEKTHAs paboTa, peaan3arus
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