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Abstract. The aim of this research article is to explore how integrating
scaffolding methods into foreign language learning can enhance students’
linguistic competence. Scaffolding is an educational approach providing
systematic support to students in acquiring complex language skills and concepts.
It also assists in developing speaking, listening, writing, and reading skills.
The article discusses various methods and advantages of using scaffolding in
the educational process and its influence on enhancing students’ proficiency in
the foreign language. Additionally, the optimization of the learning process and
improvement of students’ academic performance are investigated.

The study is based on the analysis of previous research, experimental
data, and pedagogical experience. The methodology involves qualitative and
quantitative approaches, including classroom observations, interviews, and
language proficiency assessments. The research findings revealed a positive
influence of scaffolding on the development of students’ language skills. The
experimental group, which received scaffolding support, demonstrated significant
progress compared to the control group. Surveys indicated that most students
positively assessed scaffolding’s effectiveness in foreign language learning,
noting improvements in reading, writing, speaking, listening, and confidence.
Based on these results, integrating scaffolding techniques into foreign language
education is recommended, as they provide structured support, enhance language
competence, and foster students’ independence and critical thinking.

Specifically, the study enhances the theoretical framework of scaffolding
by providing empirical evidence on its role in language acquisition.The results
can be useful for teachers and specialists involved in teaching foreign languages,
aiming to develop effective methods, improve language competence, optimize
the learning process, and achieve better outcomes.

Keywords: Scaffolding strategy, fading help, language skills, language
proficiency, autonomy, critical thinking, Socratic conversation, step-by-step
instructions, formative assessment, task adaptation, modeling, group work

624 BULLETIN of Ablai Khan KazUIRandWL



Novozhilova M. V., Baiteliyeva M. A., Gribenyuk M.A.

Introduction

Nowadays, in the context of globalization and increased intercultural
interactions, foreign language proficiency is becoming increasingly important
for students’ education and professional development. However, learning a
foreign language can be challenging and requires significant effort and time
from students to achieve a high level of language competence. Considering this
challenge, the implementation of effective foreign language teaching methods
becomes a priority task for educators and educational specialists. One of the
effective approaches in education that offers systematic support and assistance
to students in mastering complex language skills and concepts is scaffolding. In
foreign language instruction, scaffolding refers to a structured and incremental
support system that adapts to students’ evolving proficiency levels, offering
targeted assistance throughout their learning journey. It offers a support system
that matches students’ individual needs and language proficiency levels, helping
them to overcome language difficulties and develop communicative skills.

The concept of scaffolding in education draws from construction, where a
temporary framework supports builders as they work toward completing complex
structures, mirroring how educators support learners. Scaffolding technology is
based on the idea of L.S.Vygotsky’s concept of the zone of proximal development
(ZPD) [1], which implies the difference between the student’s current level of
development, when they can independently solve educational problems, and
the potential level of development, which is achievable only with the help of a
teacher or collaboration with other students [2].

Teachers use special cognitive or problem-search tasks and instructions to
help and guide students to discover new knowledge [3]. This support is based
on the learner’s experience and can take various forms in practice, such as the
use of flowcharts, key or guiding questions (e.g. “Socratic conversation”), group
projects, guidelines and other similar approaches.

Scaffolding technology is considered by modern authors as a special type of
instruction process that takes place in situations of interaction between a teacher
(or another more knowledgeable source) and students to solve educational
problems. The main characteristic of the scaffolding strategy is “fading assistance”
from the teacher during independent work. “Fading help” from the teacher at
the beginning of training can be frequent and meaningful, but by the end of the
course it decreases significantly or is completely absent [2, pp.10-16].

The concept of fading teacher assistance is a key aspect of the scaffolding
strategy in teaching. At the beginning of the course, when students are not yet
familiar with the material, the teacher provides detailed explanations and specific
instructions, providing active and meaningful assistance. However, as students
improve their knowledge and skills, the teacher gradually reduces his assistance,
encouraging students to become more independent. This approach allows students
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to develop their cognitive, decision-making and self-management abilities. They
actively engage in the learning process, explore the material independently and
solve problems without the direct help of a teacher.

Thus, fading assistance from the teacher stimulates students to independent
thinking and self-government, and also develops their confidence in their own
abilities. This approach not only facilitates a deeper understanding of the material,
but also prepares students to perform successfully in future professional situations
where they will be able to apply their skills and knowledge without constant
assistance and guidance from a teacher. Finally, it is worth noting that scaffolding
not only supports learning goals, but also develops key skills that are important
in many areas of life, including communication, collaboration, critical thinking
and self-management. It is an approach that helps students become prepared for
the difficulties and challenges they will face in the future.

Methods and materials

The aim of this article is to explore the possibilities of integrating scaffolding
methods into the process of learning a foreign language in order to improve
the language competence of students. The article examines various scaffolding
techniques and approaches, as well as their impact on the development of
students’ reading, writing, speaking and listening skills. Furthermore, previous
research and experimental data were analyzed to evaluate the effectiveness and
effects of integrating scaffolding into the learning process. The obtained results
and recommendations can be used to optimize the educational process, increase
the effectiveness of teaching a foreign language, as well as develop the linguistic
competence of students.

The research employed the following methods and materials. Firstly, a
comprehensive analysis was conducted to examine the strategies associated with
the implementation of scaffolding in the context of teaching foreign languages.
This analysis involved examining the advantages and problems of using this
methodology in English lessons [4]. Additionally, a range of tasks were suggested,
integrating the scaffolding approach, while also investigating strategies for
modifying and adjusting these tasks through the usage of this specific technique.
To provide structured support to students in the process of learning a foreign
language, various types of tasks were selected for four language skills: reading,
writing, speaking and listening. These tasks included scaffolding approaches and
strategies such as examples, models, step-by-step instructions, and activities that
assisted students in developing their language skills.

Subsequently, an empirical experiment was conducted in which groups of
students were randomly divided into experimental and control groups. [4, pp. 14-
26] The experimental group received support and guidance through scaffolding,
while the control group did not receive such support. Various language tasks and
assessments were administered to measure students’ progress in developing their
language competence.
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In addition, students were given questionnaires to collect data on their
perceptions of the effectiveness of scaffolding in the process of learning a foreign
language. The questionnaires included questions about student experience,
perceptions of support, overall motivation, and level of satisfaction with learning
outcomes. All of these methods and tasks were used to conduct a study to evaluate
the effectiveness of integrating scaffolding techniques into the process of learning
a foreign language and their impact on the development of students’ linguistic
competence. The results of the study revealed the positive impact of scaffolding
on the development of students’ language skills.

Results and discussion

Using the Scaffolding strategy in foreign language teaching offers many
benefits. This methodology is based on the idea of providing students with
support and assistance based on their individual language proficiency level,
allowing teachers to tailor their approach to the varied needs and abilities of
students. There are several notable advantages of using the Scaffolding strategy
in teaching a foreign language:

1. Individual approach: The use of “Scaffolding” allows teachers to
determine the language proficiency level of each student and provide him with
support that meets his needs. Learners benefit from customized guidance that
helps address their unique challenges and supports language development at their
own pace.

2. Active participation of students: This instructional approach promotes
student engagement by fostering responsibility for their own progress, thereby
turning learners into proactive contributors to classroom activities.

3. Peer Support: This strategy encourages collaboration and interaction
among students. They can share knowledge, ask questions and help each other
in the learning process. This creates a positive environment where students can
interact and learn from each other.

4. Gradual increase in complexity: The approach introduces increasingly
complex tasks in a phased manner, enabling learners to build language competence
step by step with appropriate instructional support. Instructors design scaffolded
tasks and materials aligned with students’ developmental stages to facilitate
steady academic progression.

5. Development of independence: The goal of “Scaffolding” is to develop
students’ independent learning skills. By gradually increasing the complexity
of tasks and providing support, teachers encourage students to independently
explore, reflect and solve problem situations [5].

In general, the “Scaffolding” approach in teaching foreign languages
promotes more effective learning, individual student development, and the
creation of a supportive educational environment. It allows students to gradually
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master language skills, develop independence, and actively participate in the
learning process, leading to deeper and more sustainable comprehension of the

material.

Scaffolding is a wide range of methods and approaches that can be used in
the educational process to support students and organize their learning. Below
are a several additional scaffolding elements that can be effective:

Table 1 - Enhancing learning through Scaffolding strategies and

demonstrative approaches

Scaffolding
elements

Effective demonstrative

Ways of demonstration of the
elements of Scaffolding

activities

1 |Modeling or
providing support

The teacher can demonstrate desired
skills and strategies by showing
students how to complete tasks or solve
problems. Simulation helps students
understand the expected outcome and
how to achieve it.

>

Demos or video

tutorials

>
>

Think Aloud
Peer Collaboration

2 | Task adaptation

Tasks and exercises can be adapted
by the teacher in such a way that they
correspond to the students’ level of
language proficiency. This can involve
using simpler language structures,
reducing the amount of material, or
providing additional hints and support
when completing the task.

VVVVYY

Think Alouds
Debates

Guided dialogues
Interviews
TED-talks

3 | Step-by-step
instructions

Teachers can provide students with clear
instructions and step-by-step guides
to complete assignments. This helps
students break down complex tasks
into simpler steps and complete them
sequentially.

YV V VYV

Science experiment
Art project
Solving a problem

4 | Socratic
conversation

The teacher can use the Socratic
Conversation method by asking students
questions to help them develop their
thinking processes and stimulate critical
thinking. It also helps students actively
participate in discussions and reason
constructively in a foreign language.

>

Current Event

Discussions

YVVVYVY

Literary analysis

Ethical Dilemma
Historical Debate
Scientific Inquiry

5 | Questions and
prompts

Teachers can use questions and prompts
to stimulate students’ thinking and
help them develop their language
skills. Questions can guide students
to further research or analysis of the
material, and prompts can provide
additional information or support during
assignments.

>
>
>

Problem solving tasks
True/False questions
Quizzes like Kahoot,

Jeopardy, Quizlet, etc.
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6 | Visualization and Using visual aids helps students organize | > Storyboarding
graphics information and visualize connections|» Charts
between concepts. This promotes better | > Graphs
understanding of a foreign language and | > Mind maps
helps students remember and apply new
information.
7 | Group work Teachers can organize students to work Case study

in groups to promote cooperation and
mutual assistance. Working in a group Problem solving tasks
allows students to exchange ideas, Project-Based
ask each other questions, and explain |learning

material, which promotes deeper
learning and wunderstanding of the

Debate or discussion

YV VYV

language.

8 |Formative feedback |Timely, specific feedback serves as a|» Peer or Self-
key component of scaffolding, guiding |assessment
learners toward clearer understanding | > Observations and

and skill refinement. The teacher can|Checklists
point out their strengths and areas
for improvement, helping students
recognize their progress and overcome
challenges. Feedback should be clear,
understandable and contribute to the
development of students’ skills.

It is important to choose methods that suit each student’s individual needs
and language proficiency level, and to take into account the context and learning
objectives. These scaffolding methods are also an integral part of effective teaching
of a foreign language, especially in developing students’ speaking skills. As the
above scaffolding methods are more suitable for the communicative sphere,
these approaches can be successfully applied in the context of English classes
in order to develop students’ communicative skills. And some research suggests
that these scaffolding techniques are particularly effective in the context of
speaking practice. Modeling, by providing examples and demonstrations, allows
students to see language structures in action and to structure their communication
according to these patterns. Questions and prompts provided by the teacher help
stimulate thinking processes and help students develop independent speaking
skills. Collaborative learning and co-creation provide opportunities for interaction
and collaboration that support students’ development in listening and speaking.
Such method creates a positive psychological atmosphere in the classroom. By
creating challenging situations in a collaborative learning, the teacher ensures that
the material corresponds to the students’ language proficiency and intellectual
capabilities of the team. This approach helps develop logical thinking, moral
sense, and the ability to think critically, compare, defend their opinions in
collaboration [6].
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It turns out that these elements of Scaffolding technology, which were
mentioned in this article, also stimulate the thinking process of students. When
we speak in another language, we first think well, compose at least a skeleton of
thoughts in our native language, and then present the thought to our interlocutor in
some other foreign language. This is how our conversational and communicative
process occurs in conveying our thoughts in a foreign language. Essentially, as
we know the Scaffolding method in the educational process, assistance from the
teacher at the beginning of training can be frequent and meaningful, but by the
end of the course it is significantly reduced or absent altogether [7]. And so,
from here you can observe the flow of the scaffolding method process- first, we
think, and then we express our thoughts. Thinking plays an important role in the
development of students’ communicative skills. By this point, it reminds me of
the opinion of the scientist I. Pestalozzi, who states, “The main goal of education
should be the formation of “correct thinking” and formal education, emphasizing
the importance of developing students’ thinking abilities.” And 1 would like to
emphasize that in the context of developing communicative skills, this idea
corresponds to the scaffolding technique, which is aimed at supporting students
in developing critical thinking skills and independence. The development of
thinking abilities, such as analysis, synthesis and evaluation of information, allows
students to better understand and interpret linguistic expressions and use them
more effectively in communication. The philosophical wisdom of Heraclitus that
“much knowledge does not teach intelligence” also emphasizes the need to pay
attention to the development of students’ independent thinking rather than simply
overloading their minds with information. The saying “Knowing too much does
not teach intelligence” means that knowledge can be useful and valuable, but
only if we know how to apply it correctly and make wise decisions based on
that knowledge. The ability to analyze, sort and apply knowledge in appropriate
situations is necessary [8]. Thus, the proverb reminds us of the importance of
not only accumulating knowledge, but also developing critical thinking skills,
decision-making and the capacity to apply knowledge in practice. Wisdom and
the ability to successfully apply knowledge come with time and experience, and
not just from the amount of information we remember. The use of elements of
scaffolding technology stimulates students’ thinking process and contributes to
the development of their communicative skills. Effective learning involves not
only gaining knowledge but also developing the cognitive flexibility to apply it
critically in unfamiliar contexts.

In the context of developing language skills, it is important not only to
accumulate knowledge, but also to develop critical thinking and the ability to
apply acquired knowledge in practice, as this allows us to make wise decisions and
achieve success. In his book “Thinking and Speech” L.S. Vygotsky addresses the
question of the relationship between thinking and speech activities of individuals,
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and also describes the processes of formation of oral and written speech and
their significance for the individual’s further development. His research includes
experiments aimed at studying the processes of thinking in the both internal and
external aspects of speech, as well as examining the meanings of signs and the
relationship of these processes to each other.

Thus, the ideas presented in the works of L.S. Vygotsky, are reflected in the
use of elements of the “Scaffolding” technology, which stimulate the thinking
process of students and contribute to the development of their language skills.
Developing the abilities of critical thinking, analysis, synthesis and evaluation
of information allows students to better understand and interpret linguistic
expressions and use them more effectively in practical communication [3, pp.
14-26].

There are several ways to help students develop independent thinking
and self-reflective skills in the educational process. One of these ways is to ask
open-ended questions. Instead of asking questions that require a simple yes or no
answer, encourage students to think by asking open-ended questions that require
analysis, reasoning, and critical thinking. Form tasks that require problem-
solving, provide students with assignments that demand active application and
analysis of information so that they can develop independent thinking skills and
the ability to find solutions. Organize group discussions where students can share
their thoughts, impressions, and lessons they learned from tasks. Encourage
reflection by asking questions that will help students recognize their progress
and mistakes. Develop critical thinking: Teach students to analyze information,
evaluate its reliability, look for possible alternatives, and make informed
conclusions. Pay attention to metacognitive skills: Help students develop skills
in self-reflection, planning, monitoring and evaluating their thinking and learning
process. Encourage students to ask themselves questions about their thoughts,
actions, and learning process. Some examples of questions might be: “What have
I learned from this experience?”, “What was successful? What could have been
done differently?”, “What lessons can I learn from my mistakes?”” and “Which
approach worked best for me?”” Provide students with constructive feedback on
their thinking, actions, and learning. Help them become aware of their strengths
and weaknesses and offer recommendations for improvement. It is important
to remember that developing self-reflection skills requires time and practice.
Encourage students to engage in regular self-reflection and create a supportive
environment where they can comfortably share their thoughts and lessons learned
from experience [9]. Providing students with opportunities for self-reflection and
monitoring their thinking will help them become aware of their habits, progress,
and areas for growth. This will help them become more effective, active and
responsible learners [10].

Below are examples of English language assignments based on the
scaffolding strategy in general. These tasks can be used in teaching students with
different levels of English proficiency and from various fields of study. The lesson
topic is “Written Description of a Place.” The assignments can choose different
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topics such as countries, cities or places related to the target language, such as
Great Britain, Canada, New Zealand, United States of America, or cities such as
London, Sydney, Amsterdam, New York, Los Angeles and others.

Example 1:

1. Provide students with a list of questions related to describing a place, for
example: “Which place did you choose to describe?”, “What does it look like?”,
“What sounds and smells are characteristic of this place?”, “What mood does it
make you feel?” etc.

2. Ask students to choose one place they would like to describe (e.g., a
park, museum, beach, etc.).

3. Provide students with a model for describing a place that provides
example sentences and vocabulary that can be used to create a description.

4. Ask students to write their own description of the chosen place, using the
provided questions and the description model as prompts.

5. Encourage students to use a variety of grammar, vocabulary, and coherent
expressions as they write by providing lists of words and phrases that may be
helpful.

6. The final stage of the activity could involve students exchanging their
descriptions or conducting paired or group discussions, where they can share
their descriptions of places and ask each other questions.

Example 2:

1. Invite students to conduct research on a chosen country or city, collecting
information about its culture, history, landmarks, attractions, etc. Use supporting
pictures that describe the place to improve students’ English speaking skills.

2. Ask students to choose a specific picture of a place within that country or
city that they would like to describe or visit in the future.

3. Provide students with a list of key aspects they should include in their
picture description, such as architecture, nature, cultural features or maps depicted
in the picture.

4. Ask students to provide a detailed description of their chosen picture,
using the information gathered in their research and focusing on key aspects.

5. Thus English language learning can be enhanced through the use of the
scaffolding strategy. On the other hand, students will engage their imagination by
thinking of themselves as real tourists, asking for directions and expressing their
impressions about their favorite places and sights, rather than simply stating facts
they read in a book. This method increases students’ motivation, allowing them
to speak with greater enthusiasm than when simply answering questions about
texts they have read [11].

This activity provides structure and support for students to help them
describe places in English. The teacher acts as a scaffold, providing a description
model, questions and lexical prompts to assist students in successfully completing
the task and developing their English writing skills.
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As part of the research, it is proposed to use certain tasks, adapted using
the scaffolding strategy, to develop students’ communicative abilities in English
lessons. One of these tasks is a role-playing game called “Journey”. In this task,
students are asked to imagine themselves as travelers and discuss their plans
and preferences for an upcoming trip. To ensure effective language acquisition,
students are provided with a list of useful phrases and prompt questions to guide
them through dialogue. For example: “Where would you like to go?”, “What
attractions interest you?”, “What means of transportation do you prefer?” etc.
This approach, based on the principles of scaffolding, provides students with
support and assistance in the process of developing their communication skills,
which contributes to more effective language acquisition and understanding.
Furthermore, in the context of developing students’ communicative abilities in
English lessons using the scaffolding strategy, it is possible to hold a debate on
a current topic [12]. For this purpose, students are divided into groups, each of
which is given a specific topic for discussion. Students are also provided with a
list of key words and phrases related to the given topic to help them formulate
arguments and express their opinions. Prompting questions can be used to
stimulate discussion, such as: “What are the advantages and disadvantages of
this topic?” or “What arguments can you offer to support your point of view?”
This approach, based on a scaffolding strategy, contributes to the development of
students’ communicative skills by helping them express their thoughts and support
their point of view in English. To develop students’ speaking abilities, we can also
conduct tasks by dividing them into two groups and offering various interesting
tasks. The research has revealed that conducting a lesson by dividing a class into
two groups can have a significant positive effect. Experience has shown that in
a class where work is carried out in groups, there is a difference in the language
proficiency levels of students. Some students excel in their English language
skills, while others face difficulties. In such cases, it is important to note that the
unevenness in students’ language abilities can lead to serious consequences. As a
result of this disparity in proficiency levels, students with lower levels of English
gradually fall further and further behind their more advanced peers with each
subsequent lesson, which can ultimately lead to their disinterest in learning the
language, decreased motivation and limited opportunities for further education
and career growth. To prevent such differentiation and ensure equal progress,
various scaffolding techniques and supportive methods can be used.

One such technique is a group work, where students of strong and weak
English language proficiency levels are divided into different groups. This allows
students to work together with those who have a similar language proficiency
level, providing them with the opportunity to develop and progress at their own
level [13].
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In the process of completing group assignments, we observe that even
initially weak students begin to show leadership qualities and demonstrate
significant progress. From the weak group, leaders also emerged; from the strong
group, slightly lagging students were noticeable. Previously weak students start
to feel more confident and comfortable, where there are no excellent students
who did not allow them to express their points of view, and who did not allow
them to show themselves when answering questions. During the research, it was
also found that in groups, students interact with each other, exchange knowledge,
and support one another. As a result of such collaborative work, students receive
additional support and motivation to develop their speaking skills, the percentage
of student performance in the class will also increase, weak students will not
fall further and further behind, the level of language knowledge will increase,
and students will feel uncomfortable in their language environment. Thus, the
use of different methods and strategies, including dividing students into groups
based on their level of English, contributes to more balanced development of
students’ speaking abilities and the formation of leadership qualities among those
who initially faced difficulties. It is recommended that this technique be used
to add variety to activities and create a more inclusive learning environment.
Providing the opportunity to divide the learning process into groups promotes
more effectively consideration of the individual needs and levels of students.
As evidenced by the research findings, it also promotes active interaction and
collaboration among students of different levels, which can lead to the exchange
of ideas, mutual learning and overall improvement in the quality of education.

As part of a study aimed at teaching first-year students English language
skills, a brief survey was conducted using the Zone of Proximal Development
diagram [14]. The survey consisted of six main questions, where students were
asked to evaluate their abilities in the context of the following aspects: “What can
I do?”, “What can I do with the help of the teacher?”, and “What I can’t do?”.
(Figure 1)

What I cannot do

What I can do with
the help of a teacher

)

What I can do

Zone of Proximal
Development (ZPD)

Figure 1 — Diagram of the Zone of Proximal Development
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Two different groups from the first year were randomly selected for the
questionnaire, representing the fields of study “Criminal Law and Procedure”
(SP 6B04211) — Group 1 (Control) and “Information and Communication
Technologies” (SP 6B06114) — Group 2 (Experimental) from M.Kh.Dulaty
Taraz University. Each group has 30 students. The first group was trained in
a traditional instructional format, while the second group involved students in
lessons using scaffolding techniques. At the end of each two units, which were
based on the materials from the textbook “English File Pre-Intermediate™ [15],
questions were provided to assess the knowledge of each student. The same
questions were included in the survey. The answers to these questions allowed
students to provide immediate feedback to the teacher regarding their acquired
knowledge within the framework of the English lesson. (Figure 2, 3)

1. Can you say true sentences using the connectors so,
because, and although?

2. Can you describe a favourite photo and say what

was happening when you took it?

3. Can you ask and answer three questions about a

recent holiday? 53%

4. Can you describe the picture in this book,what is

happening, what the people are wearing,etc.?

5. Can you describe the appearance and personality of

a person you know well?

6. Can you ask and answer six questions about
work/studies, family, and free time activities?

60%

0 5 10 15 20 25 30
The number of students

What I can do B What I can do with the help of a teacher B What I cannot do

Figure 2 — Analysis of students’ progress in traditional instruction:
Control group

—_

. Can you say true sentences using the connectors so, 54%

because, and although?

2. Can you describe a favourite photo and say what
was happening when you took it?

3. Can you ask and answer three questions about a 6000

recent holiday?

4. Can you describe the picture in this book,what is A7%
. . 47%
happening, what the people are wearing,etc.?

W

. Can you describe the appearance and personality of
a person you know well?

6. Can you ask and answer six questions about
work/studies, family, and free time activities?

0 5 10 15 20 25 30
The number of students

What I can do B What I can do with the help of a teacher B What I cannot do

Figure 3 — Analysis of students’ progress using the Scaffolding Technique:
Experimental group
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The results which presented in the above-mentioned diagrams allow us
to observe differences in students’ responses to questions. For instance, in the
control group, only 2 students (7%) responded positively to the first question
“Can you say true sentences using the connectors so, because, and although?”,
10 students (33%) stated that they were able to answer the question with the help
of a teacher, while 18 students (60%) noted their inability to answer positively.
These indicators show a lower level of knowledge in this group. In the second
experimental group, students answered the same question as follows: 16 students
(54%) reported the possibility of completing the task independently, 12 students
(40%) could complete and answer the question with the help of a teacher, and 2
students (7%) could not give a positive response. In the second question, “Can
you describe a favourite photo and say what is happening when you took it?”
a slight difference is noticeable. In the control group, 20% of students stated
that they were able to answer the question without difficulty, 33% of students
could complete the question with the help of a teacher, and 47% of students were
unable to answer positively. In the experimental group, 40% of students were able
to answer independently, 40% of students could complete the question with the
assistance of a teacher, and only 20% of students responded negatively. Although
there is little difference in these scores, it is evident that some improvements can
be observed in the experimental group.

What I cannot do

399 .
? Experimental

What I can do with the help of a teacher
0,
. - « Contol

What I can do
H 14%

0 10 20 30 40 50 60 70 80 90 100

49%

Figure 4 — Comparative analysis of total percentages between control and
experimental groups according to the ZPD diagram

The research results revealed that after calculating and summing up the
total, the percentage distributions for different questions in the control group
are as follows. The response “What I can do individually” accounts for 14%
of the total number of participants. The response “What I can do with the help
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of a teacher” amounts to 37%. And finally, the response “What I cannot do”
comprises 49%.

Different results were observed in the experimental group. A significant
49% of the participants in this group indicated that they could complete tasks
independently. When asked about the possibilities they could implement with
the help of a teacher, 37% of the participants chose this response option. Only a
small percentage of students, specifically 12%, responded with “I cannot do” to
the questions.

It has been observed that the indicators for the question “What I can
do with the help of a teacher” were relatively similar in both the control and
experimental groups. This observation is consistent with the concept of the zone
of proximal development (ZPD) proposed by L.S.Vygotsky. According to this
concept, students can successfully accomplish tasks with the support of a teacher,
which indicates a satisfactory level of their development.

Thus, the obtained results indicate that the experimental group has a higher
percentage of participants who believe they can handle tasks independently.
Such conclusions suggest that the implementation of specific methodologies
and approaches in the educational process can contribute to enhancing students’
self-esteem and confidence in their abilities. Also the majority of students in
the group where classes were conducted in a traditional format were unable to
provide positive answers to the given questions. Meanwhile, in the second group,
there was already some progress, although it was modest, but still satisfactory.
Based on this study, it is proposed to widely use the scaffolding techniques in
lessons, both at universities and schools. In addition, it is recommended to apply
this technique in other educational programs and disciplines, as well as in other
subject areas.The use of scaffolding techniques not only creates a favorable
classroom atmosphere, but also stimulates students’ interest in the subject or
language being studied, which contributes to an increase in knowledge levels
and progress in learning.

In conclusion, the integration of scaffolding methods into the process of
learning a foreign language has significant potential for enhancing students’
language competence. The research findings confirm the positive impact of
scaffolding on the development of students’ language skills. Further research in
this field is recommended to gain a deeper understanding of the mechanisms and
effectiveness of scaffolding in foreign language learning.

Conclusion

In conclusion, the use of scaffolding techniques is an effective approach
in the educational process, especially in language teaching. Various elements of
scaffolding, such as modeling, task adaptation, step-by-step instructions, Socratic
conversations, questions and prompts, visualization and group work, promote

Series “PHILOLOGICAL SCIENCES” No.3 (78) 2025 637



INTEGRATING “SCAFFOLDING” TECHNIQUES INTO THE FOREIGN LANGUAGE ...

students’ active participation in learning, fostering the development of their
cognitive processes and critical thinking.

All of these methods and tasks were used to conduct a study aimed at
assessing the effectiveness of integrating scaffolding techniques into the process of
foreign language learning and their impact on students’ linguistic competence. The
research findings revealed a positive influence of scaffolding on the development
of students’ language skills. The experimental group, which received support
through scaffolding, demonstrated significant progress compared to the control
group, which did not receive such support. These methods also provide students
with immediate feedback and support, allowing them to gradually develop their
skills and make progress in their learning. It is important to note that the use of
scaffolding requires a competent approach from the teacher, who needs to adapt
and apply appropriate strategies depending on the needs and level of preparation
of the students.

The surveys completed by students indicated that the most of them
positively assessed the effectiveness of scaffolding in the process of learning
a foreign language. They noted that scaffolding helped them better understand
and use language structures, develop their skills in reading, writing, speaking,
and listening, and also increased their confidence in communicating in a foreign
language. Based on the results of the study, it is recommended to integrate
scaffolding methods into the educational process when learning a foreign
language. Teachers can use a variety of scaffolding techniques, such as providing
examples, models, step-by-step instructions, and progressive assignments,
to provide structured support to students. This will assist them in developing
language skills more effectively and improve their language competence.

Overall, as an instructional framework, scaffolding enhances the depth
and retention of learning while simultaneously nurturing autonomous thinking
and critical analysis in students. Teachers’ understanding and application of this
methodology allows them to create an educational environment in which students
can successfully achieve their learning goals and develop their potential.
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CTYAEHTTEPAIH TIIAIK KY3BIPETTIJIII'TH JAMBITY YIUIH
LIET TIJIIH OKBITY YPAICIHE « CKA®®OJIAUHI» 9AICTEPIH
HUHTEI'PALHUSAJIAY
Hosoxxuoa M.B.!, BaiirenneBa M.A .2, *I'pubeniok M.A .

1.2.%3 M. X Jlynatu areinaarsl Tapa3 yauBepcuteti, Tapa3, Kasakcran

Angarna. FeuiblMu  Makanaza — CTYIEHTTEPAIH  JIMHTBHCTHUKAJIBIK
KY3bIPETTUIINH JaMbITy VIIIH ILIET TUIIH OKBITY YJAepiciHe ckapoaauHr
omicTepiH eHrizy Mmoceseci Kapactelpbutianbl. «Scaffolding» — crymenrtrepre
KYpAeni TUIAIK JaFapliap MEH TYCIHIKTepAl MEHrepylae Kyhenl KoJjaay
KepceTeTiH OutiM Oepy Tocuii. CoHbIMEH Katap cKa(@OIIUHT TEXHOJIOTHUSICHI
ceilyiey, THIHIAY, Ka3zy JKOHE OKY Jar/bUIapblH JaMBITyFa KOMEKTECesl.
Makanazna oKy rnpoueciajie ckagGoaIUHT TEXHOIOTUSACHIH KOJIJaHYAbIH dPTY Pl
oicTepl MEH apTHIKIIBUIBIKTAPhI dKOHE OHBIH CTYACHTTEP/IIH LIET TIJIIH MEHTepy
JIEHT€iH apTThIpyFa ocepi KapacTeipbuirad. OKy yAepiCiH OHTAMIaHIBIPY KOHE
CTYACHTTEP/IH YJITePIMiH apTThIpy Moceseepl e KEHIHEH 3epTTeNeIl.

3epTTey aNJbIHFbI )KYPri3UIreH TajAaylapra, SKCIEPUMEHTTIK JIepeKTepre
YKOHE OKBITY TOXKIpHOEeCiHE Heri3ieNreH. 3epTTey oiCTeEMEC] CTYEHTTEp TOOBbIH
OakpuIay, CyX0ar JKOHE T/l MEHIepy JIeHreiin Oaranayapl KAMTHTBIH CalaiblK
KOHE CaHJBIK OJIC-TOCUIAEPAEH Typanabl. 3epTTey HOTHXKenepl OoMHbIHILIA
cka oy IUHT TEXHOJIIOTUACHIHBIH CTYIEHTTEPAIH TULAIK JaFAbUIAPbIH JaMbITyFa
OH oCcep eTETIH/IT aHBIKTaJIIbl. bakblu1ay TOOBIMEH CabICThIpFaH ia ckapGoaaAuHT
TEXHOJIOTUSCHI APKBLIBI KOJIay KOPCETIITeH SKCIIEPUMEHTAIIAbI TOI Al TapiIbIKTal
KaKChl KepceTkim kepcerTi. CayanHamanapblH HOTHXKECIHJIE, CTYACHTTEPIH
KOIIITIT OKYy, Ja3y, Ceiey, ThIHJAy MXoHE 6©31He [ereH CeHIMIUIIKTIH
YKaKCapFaHbIH ajiFa TapTa OTIPHII, LIET TIAEPIH YHPEHYIIH OH KYpaJlbl pETiHEe
ckaoTUHT TEXHOJIOTUSCHIH JKOFapbl Oaranaiiibl. Ockl HOTHXKeENepre cyieHe
OTBIPHII, cKahdOIIUHT SICTEPIHIH KYPBUIBIMIBIK KOJIAAYIbl KAMTAMAaChl3 €I,
TUIAIK KY3bIPETTLIIT1H apTTHIPBII 5K9HE OUTIM allylIbUIap/IbIH 63 OCTIHILIE )KYMBIC
’Kacaybl MEH CbIHU TYPFbIJaH OWJIayblH JaMbITAThIHJBIKTaH, IIET TITIH OKbITYFa
€HI'13Y YChIHbLIA/IbI.

Atan aiitkanga, 3eprreyiaep Scaffolding  TeXHOTOTHACHIHBIH — TiI
MEHIepyZeri pel Typajibl SMIIMPHUKAIBIK Joenaep Oepe OThIPhIN 3epTTEYIIH
TEOPHSUTBIK HET13epiH KeHeuTeni. HoTwkenep OKbITymarbl THIMII 9MICTEPIl
JAMBITY, TUIIIK KY3bIPETTUIIKTEP/Il apTTHIPY, OKY MPOLIECIH OHTAMIaHABIPY JKOHE
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KAKCHI HOTIDKEIJIEpTre JKEeTY MaKCaThIH/IA MIET TUIIEPIH OKBITYMEH aifHaJIbICAThIH
OKBITYILIBJIAp MEH MaMaHAap YIUIiH Hai1aabl 0071ybl MYMKIH.

Tipek co3aep: CxkaddonauHr cTparerusichl, TUIAIK TaFabuiap, TULTIK
KY3BIPETTLUTIK, aBTOHOMHS, CBIHU TYPFBIAaH oitay, COKpaTTHIK JHAJIOT, KaJaMIbIK
HycKaynap, ¢GopMaTUBTI Oarajay, TalcChlpMaHbl OeHIMIeEy, MOJEIbAEY, TONTHIK
AKYMBIC

HUHTET'PALIUA METO/10B « CKA®®OJIAUHI» B IPOLECC
N3YUEHUSA UHOCTPAHHOTI'O SA3BIKA J1J151 PA3BBUTU S
SI3BIKOBOM KOMIETEHIIUU CTYAEHTOB
Hosoxwunosa M.B.!, baiitrenuesa M.A.?, *I'pubeniok M. A3
1.2.%3 Tapasckuit Yauepcurer um.M.X. [lynaru, Tapas, Kazaxcran

AnHoTauus. Llenbro TaHHOM HAyYHOU CTaThU ABIISIETCA H3yYEHHUE TOTO, KaK
MHTErpanus MeTo1oB ckaddosiIuHra B U3y4eHUEe MHOCTPAHHOTO SI3bIKa MOXKET
MOBBICUTH JINHTBUCTUYECKYI0 KOMIIETEHTHOCTh CTYy/IeHTOB. «Scaffolding» — ato
oOpa3oBarebHbI MOJAX0J,, 00ECHEUNBAIOLINI CUCTEMAaTHUECKYIO IOAJEPKKY
CTY/JICHTOB B TPUOOPETCHHH CJOXKHBIX S3BIKOBBIX HABBHIKOB M KOHIICTIIIHI.
Texuomorust ckadPoIAMHT TaKKE MOMOTAET Pa3BUTh HABBIKM YCTHOW peyH,
ayIMpoBaHus, MICbMa U UTeHUs. B cTaThe paccMaTprBaloTCs pa3IuiyHbIE METO/IbI
Y TIPEUMYIIECTBA UCIIONIb30BaHMs cKadoaaruHra B 00pa3oBaTeIbHOM MPOIiecce
W €ro BJIUSHUWE HAa TOBBIIMICHUE YPOBHS BIAJCHHUS WHOCTPAHHBIM SI3BIKOM
ctynentamu. Kpome Toro, mccieayrorcst BOIPOCHI ONTUMHU3ALUU Y4eOHOro
IIpoLecca U TOBBIIICHUS YCIIEBAEMOCTHU CTY/IEHTOB.

HccnenoBanrie OCHOBaHO Ha aHalM3€ MPEAbIAYIIMX HCCIIEA0BaHUMH,
AKCIEPUMEHTAJIbHBIX IaHHBIX U [1EJarOT Y€ CKOT0 ObITa. MEeTOo1010T 1Sl BKIIIOUaeT
KaueCTBEHHbI M KOJMYECTBEHHBIM MOAXOAbI, B TOM 4YHUCIE, HaOIOIeHUs 3a
TPYIION CTYACHTOB, MHTEPBBIO M OIICHKY YPOBHS BIIAJICHUS sI3bIKOM. Pe3ybrarhl
HCCIIEIOBaHMSI TIOKA3aJI1 MOJIOKUTENbHOE BIUsHUE cKad (oI IMHIa Ha pa3BUTHE
SI3BIKOBBIX HABBIKOB YYaIIUXCA. OJKCIEPUMEHTAJIbHASI TPYIIa, IMOJTyYUBIIAs
noaAepkKy ckad@oiauHr, IpoeMOHCTpUpOBajIa 3HAYUTENbHBIM Iporpecc 1Mo
CPaBHEHMIO C KOHTPOJBHOM rpymmoil. Ompocsl mokasajiu, 4To OOJbIIMHCTBO
CTYJIEHTOB IOJIOKHUTENBHO OlleHUBAIOT 3P dexkTuBHOCTH scaffolding B uzyuenun
WHOCTPAHHBIX SI3BIKOB, OTMEYasl yIy4IICHUS B YTCHHUH, IMHCbME, PA3TOBOPHOM
peuu, ayIupoBaHUM U YBEpEHHOCTHU B cebe. OCHOBBIBAsICh HAa 3TUX pe3yJIbTarax,
PEKOMEHIyeTCs WHTErpUpOBaTh MeToAbl  ckaddonguara B oOydeHHe
MHOCTPAHHOMY SI3bIKYy, MOCKOJIbKY OHH OO0€CHEeYMBAIOT CTPYKTYPUPOBAHHYIO
MOJJEPAKKY, IOBBIIIAIOT S3bIKOBYI0 KOMIIETEHTHOCTh U CIOCOOCTBYIOT
CaMOCTOSITEJIbBHOCTH U KPUTUYECKOMY MBIIIJICHUIO YYaIIUXCSL.

B uactHOCTH, wuCcienOBaHHME pacIIUpSET TEOPETUYECKUE OCHOBBI
ckagdonuHra, NpeIoCcTaBIIss SMIMPUUECKUE TaHHbIE O €r0 POJId B OBJIAJICHUU
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SI3BIKOM. PGSYJ'II)TaTI)I MOTYT OBITH IOJIE3HEI npenogaaBarciisiM M CIICHUaIuCTaMm,
3aHUMAOMMMCs NPCIogaBaHuEM HHOCTPAHHBIX SA3BIKOB, C LECJIBIO pa3pa6OTKI/I
3(1)(1)€KTI/IBHI)IX METOIOB, IIOBBIIIICHHSA SI3BIKOBOM KOMIICTCHIIMHU, OIITUMU3AIluN
npouecca 00yuyeHus U JTOCTHKEHUS JIyUIluX Pe3yIbTaToB.

KiroueBbie caoBa: ctparerus Cxka@oiauHI, HOCTENEHHOE CHATHE
MMOAACPIKKH, A3BIKOBBIC  HABBIKH, S3BIKOBAsA  KOMIICTCHIMA, ABTOHOMUA,
KPUTHUYCCKOC MBIIIJICHUC, COKpaTI/I‘-IGCKI/Iﬁ AUAJor, IomaroBbl€ WHCTPYKIHHU,
(hopMaTHBHas OLIEHKA, a/lanTalys 3aJaHui, MOJIEJIMPOBaHKE, TPyIIoBas paboTa
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