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Abstract. This study explores the role of verbs as linguistic markers of
critical thinking in the process of teaching English through literary texts, with a
focus on the statistical and structural analysis of grammatical constructions. The
research emphasizes how verbs can act as key indicators of semantic focus, thereby
enhancing text comprehension. The article identifies three main approaches to
the development of critical thinking: (1) enhancing cognitive abilities through
various linguistic tasks, (2) interpreting literary texts through analytical methods,
and (3) motivating students by using fiction and critical thinking technologies.
Although these approaches are integral to developing analytical skills, previous
research often neglects the impact of grammatical structures—specifically
verbs—as stable markers of the text’s semantic load. The study argues that
statistical and structural analysis of such constructions can significantly improve
text comprehension, even with a limited vocabulary, making the reading process
more measurable and controllable in educational practice. This approach opens
up new perspectives for teaching English and fostering critical thinking skills
by utilizing formal language elements as supports for text interpretation and
language instruction. The article highlights and demonstrates the potential of the
chosen approach in English language teaching, which can be applied partially
or fully at different educational levels. Moreover, the study highlights that the
perception of structural features of auxiliary verbs is important not only as
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theoretical knowledge but also as a practical skill. This facilitates a more accurate
interpretation of the temporal characteristics of the text and contributes to the
development of learners’ analytical abilities.

Keywords: English language, semantic markers, verbs, auxiliary
verbs, literary texts, linguistic analysis, critical reading, critical thinking, text
interpretation

Introduction

Critical thinking development is the cornerstone of understanding literary
texts in English language learning. A central theme in our research work is how to
increase comprehension of literary texts through critical reading by statistically
and linguistically analyzing the grammatical constructions they contain without
knowing the meanings of other words when learning English. (And if your
students have a certain amount of words in their vocabularies, the percentage of
understanding will be even higher.) The diverse research we have reviewed on
this topic allows us to distinguish three main directions.

The first one is the development of critical thinking in the process of learning
English using various assignments. One of the most prominent features of such
works is the analytical emphasis on the comprehension of the content of texts
through various tasks [1-3], and this is quite logical. In particular, Khurliman
Allamuratova [1] notes that critical thinking is a crucial skill that helps students
improve their understanding of the foreign language through analysis, evaluation,
and synthesis. But there is no reference to analyzing grammatical constructions,
which significantly contribute to understanding the direction of the semantic load
of the text. And after all, any properly instructed texts with pronounced “markers”,
including literary texts, make the process of analysis and comprehension more
visible, statistical, and controllable when checked by teachers in the learning
process. Recent studies emphasize the role of grammatical markers as semantic
guides in literary texts, which allows for a more precise identification of critical
thinking triggers in language learning [4—6].

Secondly, reading and analyzing literary texts is a way to promote critical
thinking. The authors’ arguments are compelling, but despite the focus on
developing cognitive skills through the ability to analyze, interpret, synthesize, and
evaluate information [7—10], nevertheless the assessment of student performance
is subjective. As in the previous direction, the possibility of understanding the
text by relying on grammatical structures, as well as the frequency of their use,
which convey the main semantic content of the whole work and are strategic
supports in interpretation, is missed. The inclusion of recent pedagogical and
linguistic resources, such as “Grammar in Literature: A Text-based Guide for
Students™ [11], provides a structured framework to link grammatical awareness
with critical reading outcomes.

And third, a rather extensive trajectory of research studies is to motivate

Series “PHILOLOGICAL SCIENCES” No. 4 (79) 2025 459



Akkaliyeva A.F., Kraskov A.S.

students and diversify the educational process by reading fiction and/or utilizing
critical thinking technologies. In comparison to other works, authors demonstrate
how to expand the range of literary texts and critical thinking techniques used, to
diversify the learning routine and increase the psychological resilience of learners
[12—14]. However, there is no information about any sustainable “markers” for
comparative perception of textual information that could significantly improve
cognitive abilities, structure thinking and help to algorithmize the speech process.
In turn, it is the presence of such determines the stability of perception, and, as a
consequence, there is no need for additional motivation.

This comparison underscores the significance of designated works,
identifying for research the narrow specifics of literary texts’ perception through
statistical analysis of nominally present formal grammatical structures of the
language. As Urunova [9] emphasizes, critical reading is often overlooked in
educational practices, despite the variety of reading techniques employed.
This lack of focus on critical reading prevents students from fully realizing the
potential of linguistic markers in interpreting texts. Thus, we have the opportunity
to explore this issue at a minimal level of understanding of the basis of language
construction: reading and comprehension. (And one more nuance that needs to
be voiced. Having a good vocabulary of students will always be a kind of booster
for the advancement of critical reading skills when working with literary texts.)

Materials and methods
In this study, we employed statistical analysis to examine the frequency

of simple grammatical constructions involving the auxiliary verbs fo be, to
have, and fo do in a literary text as indicators of the development of analytical
reasoning and interpretive skills through language use. These auxiliary verbs
are commonly used in English language learning as key markers for sentence
construction, making them ideal candidates for investigating cognitive processes
such as critical thinking. The analysis was conducted on the material of A. S.
Pushkin’s fairy tale The Tale of the Fisherman and the Fish, translated from
Russian into English by Robert Chandler (4 Tale about a Fisherman and a Fish).
This translation is part of the StoSvet. Literature Project (Cardinal Points Journal,
Compass Translation Award, 2005-2015; electronic version available on stosvet.
net).

Each target element identified through statistical analysis is examined from
two principal perspectives. The quantitative dimension refers to the measurable
frequency of linguistic features, which is presented in tabular form. This approach
enables the identification of patterns in their usage and supports the formulation
of evidence-based conclusions. The qualitative dimension involves a deeper
exploration of contextual usage, acknowledging that individual elements, such as
personal pronouns or verb forms, may appear in multiple grammatical variations.
In addition to auxiliary verbs and pronouns, the statistical framework also
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records sentence types, including exclamatory (!), declarative (+), negative (—),
and interrogative (?), in order to further support both quantitative and contextual
analysis.

The selected verbs, in combination with personal pronouns, structurally
and visually highlight key features relevant to critical interpretation of the text’s
content. The use of statistical analysis enables us to identify the extent to which
these elements are present in the literary text, which may, in turn, inform English
language teaching practices based on this material.

The primary objective of this analysis is to assess how these grammatical
structures may influence the development of critical thinking in learners with
limited vocabulary, and how this approach can support English language
acquisition through literary texts.

The selected textis a full literary version of the tale, as adapted in the Excel for
Kazakhstan (Grade 5) textbook for 5th-grade students. The insights gained from
this analysis could inform specific teaching strategies, such as emphasizing the
usage and variations of these auxiliary verbs to enhance students’ understanding
of complex sentence structures and develop their critical thinking skills.

Building on the text analysis, we aim to address a range of research questions.
1. To what extent can this type of structural analysis, specifically focusing on
auxiliary verbs and pronouns, be regarded as a tool for fostering critical thinking
in learners with a limited vocabulary? 2. How feasible is the comprehension
of literary content by learners with restricted lexical resources when using this
method? 3. In what ways can the application of statistical analysis be effectively
integrated into the process of teaching English as a foreign language?

Results

In the results section, a table based on the analysis of the text, translated
from Russian into English by Robert Chandler (4 Tale about a Fisherman and a
Fish), is presented. The table contains data on the frequency of use of structural
(auxiliary) verbs (to be, to have, to do), personal pronouns, as well as sentence
types (exclamatory, declarative, negative, interrogative), presented line by line in
accordance with the original text. The marks in Table 1 reflect the distribution of
these elements, allowing

Table 1. Data on the frequency of use of structural (auxiliary) verbs (fo
be, to have, to do), personal pronouns sentence types (exclamatory, declarative,
negative, interrogative) for a more detailed examination of the semantic content
of the translation and the structure of the text.
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Sentence type o be to have o iy Nome
! * Tpst] prs | Fut pod prs[fut] pst | prs | fut |
01 |4 Tale abeat a Fisherman and a Fsh. . o
02 Fle called out 1o the golden fih He
03 jand the fish swam up and asked him, o
04 ['What & it old man, what do you : do
prant™
05 [The old man bawed to the fish and g
and,

06 [Have mercy on me, Sovercign Fish, o have

The content af the sentence or line: |[Pers. pron|

07 pdy old woman is raging again. o is
08 Fhe diesn't want to be a fine lady. She o jd cse=n”
(9 Ehe wants to be a mighty tsarilsa.' She o o be

10|The golden fish replied straightaway, o
11 [Take heart — and God be with you! ¥l o be
12 [Your old woman shall be a tsaritz " o be

13 |The old man went back 1o hs old ) o

PO
4 Becfore him stamds a splendsd palace o

15fand his old woman is there in the hall. . 15

16[5he is a txaritsa sifmg a1 ble. She o 15

17 pobles are standmg and waiting on
heer,

18 pouring her wines from over the seas o
19pvhile shie mbbles on honeycakes. she .

20 Al around stand fience-looking guards o

3} path sharp anes poised on their ) o
houlders. ..

11 The old man was fnghtened. He bowed
o the ground

312 jnd sad, ‘Greetings, () dread Tsaritsa o

He was

13 jind 1 bope you've got all you want
!

14 [The old woman dadn’t look at himg o dudn’t
35 he just ordered him out of her sight. she
36 jand her nobles and coursers came o
unning
37 nd shoved the old man towards the o
oo
18 pind the guards ran up with their axes o
39 bind all-but hacked him to preces. o
40 and everyone laughed at the old man: o
i1 [Serves you right, vou ignorant Jout! o you | o

1, you, you have

=,

d2 Let this be a lesson to you, bumpkin! you o be

43 Don't get too big for your boots . Daon't
44 pr sit m amather man’s skeigh!” o o

5 A week passed, and another week. o
6 [The old woman grew madder than o o
fever.
[5he sent her courtiers 1o fetlch her She o
hushand. i
4% [They found him and broaght him
beclione her

49 and the old woman sasd 1o her old man, o
S0 [Ge back, bow down to the Ash. o o

51 don't wani o be a mighty tsanisa, I o 1o be don't

=,

They

52 )| wanl 1o be a sea empress; I 1o be
53 | wanl to lve m the Ocean-Sea I
54 ith the golden fish as my servant o

55 po bring me whatever [ ask for.' I o«
56 [The old man did not dare say a wond; o dsd mot

57 he was too fnghtened 1o open his

ke was
moath.
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58 HT be went towards the blue sea. he o
59 Faagmg there was a black storm! 4 was
&) [Warves were flinging up spmy: favere
6] pngry waves were crashing and o .
howling. [rer
62 e called out i the golden fish He
63 and the fish swam up and asked him, i
& [What = i, old man, what do you o da
I - o, you 1=
65 [The old man bowed to the fish and o
paad.
i [Have mercy on me, Sovereign Fish! o Havel
67 [What am | o do with the wretched 1 o am to dic
pvoman”
68 [She mo longer wants i be o tsaniisa, She 1o be
59 ghe wamnls to be a sea empress. zhe o o be
T} She wants to live m the Ocean-Sea She
71 puth you as ber Bathful servant FoLu
72 | to bnng ber whatever she asks for' she o
73 | Mot a word did the fish reply. o Plot. . dsd
Td | She pust shapped ber (a1l on the waler She
75 |and dived deep mio the blue sea. i
T | The old man waited and waited o
77| But that was all the answer he gol he o
T8 |He went back iz 2 hut made of o«
He
| .
|79 | His obd woman was satting outside it: Wil
B} Anad before ber lay a broken washhab. i
&1 |to bring her whatever she asks for. she o
B1 IW3E sents; he 3, He d.she 5. She T, 1 2, we 0, They| 32 | 7 | 26 | 4 | 3 & 15 3 3 ] 26
Iz40 11 L, o+, o, 7 =885 26 1l do not contan the 3R ey 3The ) 52 d%a N | B2 4 5%) e {9%a) [ 1B 3%
required elements =32%

Discussion

Analysis of sentence types.

Quantitative characteristics of sentence types are presented as the sum of
values for each individual parameter, with the corresponding percentages shown
in parentheses and calculated relative to the total number of lines.

1. In terms of quantitative analysis, the data show the following distribution
— exclamatory sentences (!) account for 7 (9%), declarative sentences (+) — 26
(32%), negative sentences (-) — 4 (5%), and interrogative sentences (?) — 3 (4%).

It is important to note that in 26 lines (32% of the total), none of the targeted
linguistic markers (such as verbs or specific grammatical constructions) were
identified.

2. The qualitative characterization of the text should begin with the
observation that it contains only three interrogative sentences (04, 64, 67),
which in turn suggests their likely key role. Two of these sentences are almost
identical, differing by only a single word placed in the same position. Therefore,
the distinction lies in a single word. It is recommended to begin the line-by-line
translation with these sentences, as they are likely crucial for understanding the
main section of the text.

The text also includes four sentences with negation (08, 34, 51, 56), each
represented by a separate line. Based on this, when selecting subsequent sentences
for translation, preference should be given to these, as they are likely to contain
conflict or disagreement within the content of the text.
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The intermediate conclusion at this stage suggests that preliminary
conclusions regarding the text’s content can already be drawn, even by translating
only seven sentences out of 38.

Moreover, seven lines (which also constitute seven sentences) end with an
exclamation mark, indicating the expression of emotions by the characters in the
literary work.

Twenty-six lines end with a period, and another 26 lines do not contain any
of the analyzed elements. This suggests that this fragment (52 lines, or 64% of
the text) consists of routine actions or, in other words, the main bulk of logical
actions and/or descriptions of states and processes. This, in turn, may lead to
clarifications of specific aspects of the plot or character traits when translated.

Thus, at this stage of analyzing the statistical data and its proper
interpretation, critical conclusions can be made regarding the overall direction of
the text’s content and key elements such as questions, negations, and emotions,
which constitute the core of the literary work.

Analysis of lines and sentences containing personal pronouns.

1. The quantitative characterization of the text is as follows: it contains
38 personal pronouns, distributed across 32 sentences. The individual data for
each pronoun are as follows: we — 0, they (capitalized) — 1, it (lowercase) —
2, He (capitalized) — 4, I — 6, he (lowercase) — 7, She (capitalized) — 7, you
(lowercase) — 9, she (lowercase) — 12.

An intermediate conclusion is that the main characters of the text are most
likely both male and female, with their number being at least two.

2. Based on the cumulative indicators of qualitative characteristics, it can
be concluded that the most active characters, or those toward whom actions are
directed (including the description of states as well as references to the presence
of someone or something), are represented by the pronouns ske, which appears
19 times (bearing in mind that this may not refer to the same individual), and /e,
which appears 11 times, with a similar consideration.

While the pronoun [/ refers to personal reflections and/or elements of
dialogue, the pronouns they and it, considering the overall number of lines, serve
primarily a referential or contextualizing function.

Thus, the most informative sentences—or lines containing parts of such
sentences — are, in all probability, those that include the capitalized pronouns
He and She. The total number of such lines is 17, which constitutes less than a
quarter of the full text (out of 81 lines).

If these data are combined with the previously identified seven lines
recommended for primary translation, the resulting list of lines includes: 02, 04,
08, 09, 16, 31, 34, 47, 51, 56, 62, 67, 68, 70, 74, and 78. This accounts for 17
lines, or approximately 21% of the entire text (out of 81 lines), which corresponds
to roughly one-third of all sentences (14 out of 38, or 37% of the full text).

Consequently, an intermediate conclusion is that by prioritizing the
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translation of the aforementioned lines (at a minimum), and the full sentences in
which they appear (at a maximum), it is possible to gain a reasonably accurate
understanding of the main content of the text.

Analysis of lines containing the verb to be and its use as an auxiliary verb.

1. A quantitative analysis of the data table on the usage of the verb to be and
its forms reveals a total of 21 occurrences. When considering the temporal context,
the distribution is as follows: 6/14/1 — past, present, and future, respectively. A
more detailed breakdown shows that In the past tense, it occurred six times, with
four instances of ‘was’ and two of were in the past tense, the verb appeared 6
times, with four instances of ‘was’ and two of was. In the present tense, which
included 14 times: 5 instances of fo be, 2 of be, 1 of am, 5 of is, and 1 of are. In
the future tense, the construction shall combined with be was used (which is most
likely to be interpreted as a recommendation, given the absence in this sentence
— which functions as an independent clause — of the personal pronouns / and
we; this interpretation is plausible in cases where the analyst does not fully grasp
the meaning or collocations of adjacent words, though this does not affect the
temporal reference to the future, either directly or within the advisory function
typically associated with shall).

2. The qualitative analysis of the verb to be and its forms has led us to a
number of well-supported conclusions. First and foremost, it should be noted
that the verb to be and its various forms convey two primary meanings: state
(including being in the process of performing an action, which is also interpreted
as a state) and quality (understood as the characteristics or properties of a subject).

Based on the collected data and its comparison with statistical results,
we established that the verb 7o be and its forms are most frequently used in the
present tense. Among them, the forms fo be and is occur most often, each with
five instances. According to our earlier analysis of personal pronouns, the form
is predominantly refers to the subjects He and She (with capital letters), which
represent the main characters in the text.

The table indicates that sentences containing the form is (present tense)
appear in lines 04, 07, 15, 16, and 64. Sentences with the form 7o be are found
in lines 09, 51, 52, 68, and 69. When these are compared with the previously
proposed list of sentences prioritized for translation into Russian (17 in total:
02, 04, 08, 09, 16, 31, 34, 47, 51, 56, 62, 64, 67, 68, 70, 74, 78), we observe that
among the aforementioned 10 sentences (five containing is and five to be), the
following lines are already included: 04, 09, 16, 51, 64, and 68. The lines not
present in the list are: 07, 15, 52, and 69.

A detailed analysis of the excluded lines revealed the following results. Line
07 represents a complete, independent sentence ending with a full stop. Based on
our earlier classification of sentence types, it was identified as describing a routine
event in the text and was therefore not included in the translation list. Line 15 is
the final part of a sentence that begins in line 14 and ends with a full stop; this
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line was also excluded. Line 52 contains no negation, ends with a semicolon, and
is part of a complex sentence that spans lines 51 to 55, ending with a full stop.
Thus, it was excluded on similar grounds.

Line 69 includes the personal pronoun she written in lowercase and ends
with a full stop. Its corresponding initial part is found in line 68, which is already
on the list. Upon reviewing line 68, we also noted the presence of the negation
no, which was not identified during the initial statistical analysis. The line ends
with a comma. As a result, it was concluded that line 69 should be added to the
translation list as the second meaningful component of the sentence, with line 68
serving as the first.

The next stage of the analysis of the verb to be and its forms, which are of
interest in the context of the personal pronouns He and She (with capital letters),
involves the form was (past tense), identified in the following lines: 31, 57, 59,
and 79.

A detailed review revealed several important points. Upon examining line
31, it was found that two separate sentences were assigned the same number, which
1s a technical oversight, as line 31 had already been included in the list of sentences
for mandatory translation. Given this, it was decided not to separate the sentences
but to correct the issue by labeling them as 31.1 and 31.2, in order to maintain the
logical consistency of the previously conducted preliminary analysis.

Line 31.1 is a standalone sentence, ending with a period, and does not
contain negation or personal pronouns. Based on this, it was interpreted as a
potential description of a routine event and was therefore excluded from the list
of sentences for translation. Line 31.2 contains the personal pronoun He (with
a capital letter), begins a sentence that ends in line 33, and concludes with an
exclamation mark. This exclamation is interpreted as a marker of emotionality,
reflecting the personal character of a remark made by one of the characters.
Furthermore, the sentence does not contain other personal pronouns He or She
(with capital letters), nor does it contain negation. Based on these findings, it was
determined that line 31 conveys more of an emotional stance than significantly
influencing the development of events, and therefore, it was excluded from the
list for translation.

Line 57 is the conclusion of a sentence that begins in line 56 and ends with a
period. It also lacks the personal pronouns He or She (with capital letters), which,
according to the criteria established earlier, led to its exclusion from the list.

Line 59 does not contain He or She (with capital letters) and ends with an
exclamation mark. For similar reasons, it was also excluded from the list.

Line 79 is the beginning of a sentence that continues in lines 80 and 81 and
ends with a period. However, none of these lines contain the personal pronouns
He or She (with capital letters), and therefore, it was not included in the list of
sentences for mandatory translation.

The intermediate conclusions are as follows. The total number of lines is
not 81, but 82. During the analysis, one line was added for translation, and one
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line was excluded, resulting in the total number of lines remaining unchanged at
17. Seven sentences out of the 17 convey the meaning of states and/or quality
(characteristics or properties), which accounts for 41%. Thus, nearly two-fifths
of the analyzed text conveys the states and qualities of subjects, objects, or
processes. Therefore, to understand two-fifths of the content of the selected set of
lines for translation from the analyzed text, knowledge of the verb fo be and its
forms am, is, and are in the present tense is necessary at this stage of the analysis.

Analysis of lines containing the verb to have and its use as an auxiliary
verb.

1. A quantitative analysis of the table concerning the use of the verb fo have
and its various forms indicates a total of three occurrences. When categorized by
tense, the distribution is as follows: 0/3/0 — past, present, and future, respectively.
A more detailed breakdown shows that the verb did not appear in the past or future
tenses. All three instances occurred in the present tense and were represented by
the base form have.

2. The qualitative analysis of the verb fo have and its forms has led to a
number of logically grounded conclusions. First and foremost, it should be noted
that the verb fo have and its forms express two primary meanings: the possession
of something or someone, and the indication of completed action.

Based on the gathered data and in comparison with the statistical results, it
was established that the verb to have, in its base form have, appears in the present
tense.

These are found in lines numbered 06, 33, and 66. Notably, lines 06 and
66 are completely identical: both begin with the verb have (without to), likely
conveying a sense of inducement or command. They contain no personal
pronouns and are structurally complete sentences. However, line 06 ends with a
full stop, whereas line 66 ends with an exclamation mark. Therefore, in our view,
these two sentences are not prioritized for translation.

With respect to line 33, which includes the personal pronouns / and you—the
latter appearing in a contracted form you 've—this line constitutes the conclusion
of a sentence that begins in line 31 and ends with an exclamation mark. Based on
the earlier analysis of the verb fo be in line 31, it was concluded that this sentence
does not warrant priority translation. Accordingly, by the same rationale, line 33
may also be excluded from our priority translation list.

It is worth reiterating that our approach is grounded in the assumption of
a limited vocabulary for beginners. Therefore, our analysis relies exclusively on
the marked structural elements identified at the beginning of this study.

An intermediate conclusion that can be drawn is that the selected trajectory
for identifying relevant lines and sentences demonstrates logical consistency.
This is evidenced by the fact that, despite the presence of a form of the verb 7o
have in line 33, our initial assumption regarding the influence of punctuation
remains valid.
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Accordingly, at this stage of the analysis, the number of lines recommended
for priority translation remains unchanged, totaling seventeen: 02, 04, 08, 09, 16,
34,47, 51, 56, 62, 64, 67, 68, 69, 70, 74, and 78.

Quantitative and contextual analysis of the verb to do and its auxiliary use.

1. A quantitative analysis of the table reveals that the verb to do and its
forms occurred a total of nine times. When categorized by tense, the distribution
is as follows: past — 3, present — 6, future — 0. A more detailed breakdown shows
the following: in the past tense, the verb appeared three times, each instance
involving negation (i.e., accompanied by the negative particle nof). In the present
tense, the verb occurred six times: three in negative constructions (one instance
with does, two with do), and three in affirmative declarative contexts — one in the
infinitive form (fo do) and two in the base form (do). There were no occurrences
of the verb 7o do in the future tense. The verb appeared in the following lines: 04,
08, 34,43, 51, 56, 64, 67, and 73.

2. A qualitative analysis of the verb to do and its forms revealed several key
points.

Lines 34, 43, 56, and 73, which contain forms of the verb to do, lacked
evaluative criteria necessary for inclusion in the priority translation list.

Lines 04 and 64, which are part of the translation list, contain present-tense
forms of the verbs to be and fto do, include the personal pronouns it and you,
and both end with a question mark. These lines were found to be fully identical
except for a single word at the end. When translated, this word reflects a semantic
shift—intensifying the degree of necessity in context, evolving from want as
desire to need as necessity. This distinction mirrors a growing sense of urgency
or dependency that develops throughout the narrative.

During the analysis of sentences containing the verb fo do, a technical
oversight was identified in line 08: the zero form of the verb to be (present
infinitive) was not highlighted, although the line had already been included in the
translation list.

A further careful comparative visual analysis of sentence structures
revealed a similarity between lines 08 and 51. The key difference lay in the
personal pronouns at the beginning of each sentence—She and I—which, in turn,
influenced the form of the auxiliary verb (doesn t and don t, respectively). These
lines also differed in their endings (the last two words) and punctuation—Iine 08
ended with a period, while line 51 ended with a comma.

Additionally, the subsequent lines—09 and 52—showed structural
similarity, differing only in the personal pronoun, a one-letter variation at the
end of the second word, and in the final two words. Notably, the ending of line
09 was identical to that of line 51. As a result, line 52 was added to the priority
translation list, increasing the total to 16 out of 82 (approximately 20%).

The finalized list of priority lines for translation is as follows:

02, 04, 08, 09, 16, 47, 51, 52, 62, 64, 67, 68, 69, 70, 74, 78.
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Analysis of the list of lines selected for priority translation.

1. A quantitative analysis of the presence of the target verbs and their forms
yielded the following results. The lines that contain the verb 7o be or its forms
are 04, 08, 09, 16, 47, 51, 52, 64, 67, 68, and 69. No lines were identified as
containing the verb to have or its forms. The verb fo do or its forms appears in
lines 04, 08, 51, 64, and 67. Additionally, lines 04, 08, 51, and 67 include more
than two target verbs or their forms. Some lines, such as 02, 62, 70, 74, and 78,
do not contain any of the target verbs or their forms but remain on the list due to
other relevant visual parameters, such as punctuation or the presence of personal
pronouns. It is worth noting that lines 02 and 62 are completely identical and may
therefore be considered a single entry (02/62). Based on this analysis, the total
number of lines identified for priority translation is 15 out of 82, which represents
approximately 19 percent. Of this total, 10 lines (66.7 percent) contain one or
more of the structure-forming verbs to be, to have, or to do, while the remaining
five lines (33.3 percent) are included based on alternative structural criteria. This
corresponds to a proportional distribution of approximately two to one.

2. A qualitative analysis should be conducted line by line in order to reflect
the potential semantic content in chronological sequence. At this stage, the
analysis will be limited to the first eight sentences. It should be emphasized that
the sentences are not translated; rather, a proposed trajectory for the development
of states and/or events is provided from the perspective of a novice possessing
critical thinking skills, yet operating with a relatively limited vocabulary for
understanding English word meanings—parameters which were defined at
the outset of this study. This approach allows us to model a realistic cognitive
framework that reflects how a learner might interpret and construct meaning
based on constrained linguistic resources.

Line 02/62 contains the personal pronoun /e, followed by five words whose
meanings are presumably unknown, as well as the word fish, which appears in
the title of the work. It is therefore reasonable to assume that the male character
(the protagonist) performs or has performed an action involving a fish. In this
case, understanding the meaning of the verb would be essential for grasping the
meaning of the sentence as a whole.

Line 04 appears to begin with an interrogative word, as indicated by the
question mark at the end of the sentence. It includes the stative verb is (form of
to be), a repetition of the first word following a comma, the auxiliary verb do
(from to do), and a word whose meaning is unknown but is likely a verb, based
on the sentence structure. This sentence appears to clarify the state of something,
with the personal pronoun it suggesting a non-human subject, either an object
or a living being. This is followed by an implicit question about whether this
subject—presumably the it—truly wants something, with want being a word
previously examined in this analysis. It is also notable that the sentence is enclosed
in quotation marks, indicating that it likely represents direct speech.

Series “PHILOLOGICAL SCIENCES” No. 4 (79) 2025 469



Akkaliyeva A.F., Kraskov A.S.

Line 08 begins with the personal pronoun she, followed by the negative
form doesn’t (with the auxiliary verb to do), then the word want, which has
already been identified in previous analysis. This is followed by the verb to
be, resulting in the construction “she doesn’t want to be.” The remainder of
the sentence includes a sequence of three words whose meanings are currently
unknown. The overall implication is that the female character does not want to
be someone or something, although the specific identity or role remains unclear
due to the unknown vocabulary. A structurally similar sentence appears in line
51, as previously noted, differing in two key aspects: the perspective shifts to the
first person, and the final three words are different. This suggests a progression in
the narrative, wherein the female character initially does not want to be someone
as described by another source—possibly the narrator or another character—and
later, in the second half of the text, expresses this same sentiment herself, in the
first person. This contrast may indicate a narrative shift from reported perception
to personal internalization.

Line 09 begins with the pronoun ske, followed by the word wants, which
differs from the previously analyzed form want only by the addition of the letter s.
It can be assumed that this change reflects grammatical agreement with the third
person singular subject and does not significantly alter the core meaning. The
construction continues with the infinitive form of the verb to be, indicating that
the female character—presumably the same individual referenced in the preceding
line—wants to become someone. However, the final three words of the sentence are
currently unknown in meaning, making it difficult to determine precisely who she
aspires to be. The last word, tsaritsa, written in Latin characters, closely resembles
the term queen, which allows for the tentative interpretation that the heroine does
not wish to be some form of queen. Line 52 mirrors this construction but shifts the
narrative perspective to the first person, now voiced directly by the heroine. In this
instance, she again expresses a desire to become someone, although the lack of
translation for the final three words prevents a definitive interpretation. Nonetheless,
in light of the surrounding context and earlier analysis, it can be inferred that this
aspirational identity holds greater authority than that of a queen, suggesting a figure
who exercises influence over her.

From this, a preliminary conclusion can be drawn: one of the central female
characters exhibits a clear desire for upward social mobility, seeking a position
of power over those who already possess high status, including the queen herself.
The role of the male character remains less clear at this point, but based on
the surrounding context, it can tentatively be assumed that he functions as an
intermediary, given that the primary drive for power originates from the heroine.

Line 16 begins with the pronoun she, followed by a present tense form of
the verb to be, indicating a state, role, social status, or ongoing process in the
context of the narrative’s current timeline. This is followed by the standalone
letter a, the meaning of which remains unclear, and the already familiar term
tsaritsa. This structure alone suggests that the female character either holds the
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status of a queen or is currently performing the functions associated with such
a role. The line concludes with a sequence of three words whose meanings are
unknown. From this, it can be inferred that by line 16, the heroine has already
attained the status and/or the functional authority of a queen.

This marks a significant development, considering that in line 09 she merely
expressed a desire to become queen. The progression implies that the narrative
unfolds rapidly—either lines 10 through 15 span a considerable temporal
interval, or a magical transformation occurs within the storyline, enabling the
protagonist to fulfill her wish. If the latter is the case, this transformative event
may plausibly be linked to the first sentence, where the male character (indicated
by the pronoun 4e) catches a fish. However, at this stage, such an interpretation
remains hypothetical and reflects a tentative reconstruction of the plot’s unfolding
events within a fairy tale framework.

Conclusion

The comprehensive statistical and structural analysis carried out in this study
has led to several logically grounded conclusions. First, grammatical structures—
particularly verbs and their forms functioning as core syntactic elements—serve
as stable semantic markers in literary texts and can be effectively utilized to
foster critical thinking in English language education. This directly addresses
the previously overlooked potential of such structures in enhancing cognitive
abilities through focused linguistic tasks.

Second, a basic understanding of personal pronouns, as well as the three
principal auxiliary verbs (fo be, to have, and to do), proves essential for even
minimal comprehension of literary narratives. These elements not only support
sentence structure but also provide interpretive clues that enable learners to
engage with the text analytically, even with a limited vocabulary.

Third, familiarity with verb meanings and their conjugation patterns,
especially within common collocations and semantically charged expressions,
significantly improves the learner’s ability to reconstruct situations, identify
character states, and follow narrative developments. This aligns with the broader
goal of interpreting literary texts through analytical methods.

Moreover, the study reaffirms that vocabulary range remains a determining
factor in reading comprehension. Nevertheless, even in the early stages of
language acquisition, verbs consistently emerge as the most accessible and
instructive grammatical category. Their temporal and modal usage offers learners
a tangible framework for understanding content, developing structural awareness,
and practicing analytical reasoning.

Finally, by treating verbs as strategic reference points in the structural-
statistical analysis of texts, educators can turn grammar itself into a motivational
and pedagogical tool—thereby integrating critical thinking technologies into
language learning through fiction.
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I9JIEBU MOTIHAEI'I ETICTIKTEP CEMAHTUKAJIBIK
MAPKEPIEP PETIHJE: CbIHU OMJIAY/IbI JAMBITYJIAFbI
JIMHI'BUCTUKAJIBIK TOCLI
AxkanueBa A.D.!, *Kpackos A.C.2
I *2 KeAK «Illokopim yauBepcureti», Cemeit, Kazakcran

Angarna 3eprTey arbUILIbIH TUIIH KOPKEM MOTIHJAEP HETI31HJE OKBITY
YZepiciHIe eTICTIKTepJiH CBhIHM OiJayAblH JIMHI'BUCTUKAJIBIK MapKepiepi
peTiHAeri pesliH KapacThlpalbl JKOHE TIpPaMMATUKAJIbIK KYpbUIBIMIApPb
CTaTUCTUKAJIBIK Opl KYPbUIBIMIBIK TYPFbIIAH Tajjayra Oaca Hazap aydapasbl.
OnebueTrTepre KYPri3iireH Moy HOTHKECIHAE 3epTTEYAIH YII HET13T1 OarbIThl
alikprHaamapl: (1) Typui TULIIK TanceipManap apKblUbl KOTHUTHBTIK KaOineTTepai
nambITy, (2) onebu MOTiHAEpAl aHAIUTUKAIBIK TYPFbIJAH MHTEpIIpeTalusiay
KoHe (3) KepKeM o/1e0HeT MeH ChIHMU OilJlay TeXHOJIOTHsIApbIH O1PIKTIPY apKbUIbI
O11IM aTylIblIapblH MOTUBALIUSCHIH apTThIPY.

Artanran  OaFbITTap[blH  OpPKAHCBICHI  AHAJMTUKAJIBIK  JAFIbLIapAbl
KETUIJIpyre BbIKINAl €TKEHIMEH, I'paMMaTHUKaJbIK KYpPbUIBIMAAPABIH, dcipece
€TICTIKTEP/IiH, MOTIHHIH MAaFbIHAJBIK JKYKTEMECIHIH TYPaKThl KOpCeTKilTepi
peTiHzeri peil Kell jKaFdaiiia Ha3apJaH ThIC Kajblll Kejedl. 3epTrey OasHaay
YZepiciH, KYHiH *oHE KYpPbUIBIMBIH TYCIHYJ€ MaHbI3[bl MOHIE M€ KOMEKII
eTicTikTepi (to be, to have, to do) ailikpiHgaiiabl. by eTicTiKTepal 1yphIC TYCIHY
TEK MHTEPIPETALMUIBIK JaFAbulap/bl JaMbITyFa FaHa €MecC, COHBIMEH Karap
OKYIUIBLIAPIbIH MOTUBALIUACHIH apTTHIPYFa Jia bIKIAJ €Tel, Scipece TUIAIK KOpbI
LIEKTEeYI KaFaaiaa. ¥ ChIHBUIFAH 9JIIC OKY YIEpICiH, COHBIH 1LIiH/IE aFbUIIIbIH
TUTIH OKBITYJIbl, HEFYPJIBIM OJIILIEHETIH jKoHE OacKapblUIaThlH CUIATKA UE eTell.
ConbIMeH Karap, TUIIH peCMU 3JIeMEHTTEpiH MaijalaHy apKbLIbl CBIHHU OMIIay bl
JaMBITyFa KaHa MYMKIHIIKTEp amraabl. MakalaHblH HETi3T1 MaKCaThl aF bUIIIBIH
TUTIH OKBITY/Ia YCHIHBUIFAH TOCUIIIH QJI€yeTiH KOpPCEeTy >KOHE OHBbI OKBITY/bIH
OPTYPJIi ACHTEHIIEPiH/IE 1ITIIHApa HEMEeCE TOJBIK KOJIeM/Ie KOJIJaHy MYMKIHAITIH
aiikpinay. COHBIMEH Karap, 3epTTey KOMEKIIl eTICTIKTEpAiH KYpPbUIbIMIBIK
EPEKIISTIKTEPIH MEHT€PY TEK TEOPUSIIBIK O111M PETiH/IE FaHa eMeC, MPAKTUKAIIBIK
JIaF bl PETiHJIE 1€ MaHBI3/Ibl €KeHIH KopceTeAl. MyH/1al ToCI MOTIHHIH YaKbITTHIK
CUIATTapbIH HEFYPJIbIM J9J1 TYCIHYre MYMKIHIIK Oepir, OUIIM alylibuIapablH
aHAJIMTUKAJIBIK KaOlIeTTepiH KalbIITACThIPYFa CENTIrlH TUTI3e1l.
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Tipek ce3aep: arbUIIBIH TUT, CEMAHTHKAJIBIK MapKepiiep, €TICTIKTep,
KOMEKIIIl eTICTIKTep, KOPKEM MOTiHAEp, JHMHIBUCTHKAJBIK Tajjiay, CbhIH
TYPFBICBIHAH OKY, ChIH TYPFBICBIHAH OiiJIay, MOTIH/II HHTEpIpETaLUsIIay

INTAT'OJIBI KAK CEMAHTUYECKUE MAPKEPHI B
XYIOXKECTBEHHBIX TEKCTAX: JIUHT BUCTUYECKHN MHOAXO1
K KPUTUYECKOMY MbBIINJIEHUIO
AxkamueBa A.®.!, *Kpackos A.C.?

L *2 HAO «Illokopim yuusepcute», Cemeii, Kazaxcran

AHHoOTanusi. B HacrosieM uCCIeOBaHUU paccMaTpUBAaeTCs poiib
[J1arojloB KakK JIMHTBUCTUYECKUX MAapKEepOB KPUTHYECKOIO MBIIUIEHUS B
nporecce 00yueHHs! aHIIIMICKOMY SI3bIKY HAa OCHOBE XY/I0’KECTBEHHBIX TEKCTOB,
C AKIEHTOM Ha CTaTUCTUYECKUH M CTPYKTYpHBII aHaau3 IpaMMaTHUYECKHX
KOHCTpPYKLMiL. B pe3ynbrare 0630pa mureparypsl ObUIN BbIEIEHBI TPU KIFOUEBBIX
HampaBieHus: uccienoBaHuil: (1) pa3sBUTHE KOTHUTHBHBIX CIIOCOOHOCTEH
yepe3 pa3lUyHble S3bIKOBbIE 3aJaHMs, (2) aHaJINTHYECKas HHTEpHpeTarys
JUTEPATYPHBIX NpOHU3BeNeHUH U (3) MOBBIIIEHHE MOTHBALUU OOYYaIOLIHXCS
32 CUéT MHCIIOJIb30BAHUS XYNOKECTBEHHOM JMTEpaTypbl M TEXHOJOTH
KpUTUYECKOro MblluIeHHs. HecMoTpst Ha BKJIaJ KaXkI0rO M3 HAIpaBlIEHUN B
pa3BUTHE AHAJIUTUYECKHX HAaBBIKOB, BIMSHHE I'PaMMAaTHYECKHUX CTPYKTYp, B
YaCTHOCTH IJIAroJIOB, KaK YCTOWYMBBIX HMHAMKATOPOB CMBICIIOBOM Harpysku
TEKCTa, 3a4acTyl0 OCTAETCs BHE IOJI BHUMaHUsS. B MccienoBaHuM MOKa3aHo,
YTO UMEHHO IJIaroJibl, CPEI KOTOPBIX CTOUT BBIJICJIUTH BCIIOMOTraresbHbIe (to be,
to have, to do), UrparoT KIOYEBYIO POJIb B OCMBICIEHUN JCHCTBUS, COCTOSHUS
U CTPYKTYpbl TOBECTBOBaHMA. VX TOHUMaHHE CHOCOOCTBYET HE TOJBKO
Pa3BUTHIO MHTEPIPETAaTUBHBIX HABBIKOB, HO M MOTHBALUU OOyYaroIIuxcs,
OCOOCHHO TMpPU OTPAHMUYEHHOM CJIOBapHOM 3amace. l[Ipemnmaraembiii MOIXo0n
JieNIaeT MpPOLecC YTEHHsI, B TOM YUCIIE M NPU OOy4YEHUHM AaHIIMHCKOMY SI3BIKY,
OoJiee M3MEPUMBIM U YTIPaBISEMbIM, OTKPbIBAask HOBBIE NEPCIIEKTUBBI PA3BUTHS
KPUTHYECKOTO MBIIUIEHUS] HA OCHOBE (POpPMasbHBIX AJIEMEHTOB fA3bIKa. 3ajaua
CTaThU — TOKAa3aTh MOTEHIIHAI BBIOPAHHOTO MOX0/a B 00YYEHUH aHTIIMHCKOMY
A3bIKY, KOTOPBIH MOXKET OBITh MPUMEHEH YAaCTUYHO WM IOJHOCTBIO HA pa3HbIX
ypoBHsIx 00yueHus. Kpome Toro, nccienoBanue NoguEpKUBaeT, YTO BOCIPUSATHE
CTPYKTYpPHBIX OCOOEHHOCTEH BCIIOMOIaTENIbHBIX IJIArojOB Ba)XHO HE TOJBKO
Ha YpPOBHE 3HaHUM, HO M KaK NPAaKTUYECKUH HaBBIK. JTO IMOMOIaeT TOYHEE
UHTEPIPETUPOBATh BPEMEHHBIE XAPAaKTEPUCTHKM TEKCTa U CHOCOOCTBYET
(OpMHPOBAHUIO AHATTUTUYECKUX YMEHUH y 00yUaromuxcs.

KuroueBble cj10Ba: aHIIMIACKUH A3bIK, CEMAHTUYECKHE MAPKEPHI, TJ1aroJbl,
BCIIOMOT'aTeIbHbIE IVIAroJibl, XyJOXXECTBEHHBIE TEKCThl, JMHIBUCTUYECKUN
aHaJIN3, KPUTUYECKOE YTEHUE, KPUTUUECKOE MBIIUIEHNE, HHTepIpeTaIsl TEKCTa
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