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Abstract. As part of Kazakhstan’s trilingual policy, many higher institutions within the
country have introduced English as a medium of instruction creating multilingual educational
environments where code-switching from English to Kazakh or Russian can be widely practiced.
Although code-switching naturally occurs during the initial stages of language learning as a
strategy for compensating the missing knowledge, it might also be present during the later stages
of language development. This study employed an interview-based qualitative method to explore
three graduate students’ attitudes towards code-switching practices in a Kazakhstani EMI
university and identify the underlying factors that influence the students with a high level of second
and third language proficiency code-switch. The study used purposeful convenient sampling to
recruit the participants and obtained the data through semi-structured face-to-face interviews. The
set of context-dependent factors suggested by Wodak, Krzyzanowsk, and Forchtner was employed
as an analytical framework to explore the factors that influence the students’ code-switching. The
data analyses showed that despite seeing code-switching as an undesirable practice that should be
avoided in formal contexts, the participants acknowledge that it might fulfill a set of functions
within a classroom, such as facilitating group discussions and brainstorms, building relationships
between peers, helping to overcome the linguistic differences between languages, and enhancing
conversation flow. The factors that influenced the participants’ code-switching practices included
code-switching to accommodate their teachers’ and peers’ language, mark their identity, and
experiment and play with the languages in their linguistic repertoire. The findings of the study add
to the theories that suggest code-switching can increase student engagement in learning and can
be the representation of language learners’ developing multicompetence.

Keywords: language play, foreign language acquisition, language education, EMI, code-
switching, language attitude, multilingualism, multicompetence

Basic Provisions

Currently, Kazakhstan is implementing the trilingual language policy by
promoting Kazakh as the state language, Russian as the language of interethnic
communication, and English as the global language [1]. As part of the policy,
English has been introduced as a medium of instruction in some Kazakhstani
educational institutions creating multilingual educational environments where code-
switching or “alternation between different uses of language in a communicating
situation” [2, p.3] became commonplace.
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Introduction

The literature on code-switching suggests that there is a need to study both
teachers’ and students’ beliefs and attitudes towards the phenomenon as it directly
affects the teaching and learning processes. Therefore, the current study aimed to
explore the language attitudes towards code-switching and the factors that influence
code-switching in a Kazakhstani university that uses English as a medium of
instruction (EMI) by answering the following research questions: 1. What are the
attitudes toward code-switching in the EMI classroom of the students with advanced
English proficiency? 2. What might influence the students with an advanced English
proficiency to code-switch in an EMI university? In the context of this study,
language attitudes are defined as ‘“evaluative reactions to different language
varieties” [3].
Students’ attitudes towards code-switching
Code-switching is “the act of inserting words, phrases, or even longer stretches of
one language into the other” [4, p.72]. The research on code-switching in EMI within
the classroom environment consistently shows that code-switching is usually
described as an advantage necessary for language acquisition from both teachers’
and students’ perspectives [5]. According to Sampson, the attempt to ban code-
switching in a class can be detrimental to language acquisition and learning
processes since code-switching serves important communicative functions such as
reiterating concepts, discussing concerns about different procedures, and forming
relationships within groups, and floor holding [5]. Likewise, Alenezi demonstrated
that students might view code-switching as a resource that helps them learn the target
language and comprehend the material better [6]. However, Ospanova’s study about
students’ attitudes towards code-switching in the Kazakhstani context found that
students may hold quite negative perceptions and attitudes towards code-switching
in EMI, believing that it hinders the language learning process [7]. Interestingly, the
study participants would still code-switch, explaining it with their inadequate
English proficiency and anxiety about making a mistake in front of teachers and
peers by speaking only in English. Thus, it can be said that attitudes towards using
other languages in EMI vary according to the context and factors that influence code-
switching practices [7].
Factors that influence students’ code-switching
Although code-switching naturally occurs during the initial stages of language
learning, the research shows that it can also occur in the later stages of language
development. Some commonly referred factors that influence code-switching in a
language classroom are code-switching to mediate understanding among the peer
group, construct meaning to understand others and yourself, include others or
exclude others, and demonstrate knowledge despite the low target language
proficiency [4]. The mentioned factors can be present during all stages of language
development. If during initial stages, they happen to occur more subconsciously to
compensate for missing knowledge; later, code-switching among more advanced
students can be driven by more conscious and elaborate factors [4]. For instance,
Garcia and Kano found that more experienced bilinguals use code-switching
strategically to enhance and deepen their understanding of a subject and negotiate



meanings among their linguistic repertoire to overcome specific linguistic or
discourse differences [8]. Wodak, Krzyzanowsk, and Forchtner concluded that
language choice and code-switching practices within a multilingual environment
depend on many contextual factors. The ones identified by the authors are:

1. context-related factors that accommodate a specific topic being
discussed, the language used by a previous speaker, and the level of
politeness of their speech. In an EMI classroom, this can be code-switching
to accommodate a more complicated topic or the language used by the
teacher or peers.

2. genre-related factors that reflect the general discourse of a
context;

3. language-ideology-related factors that depend upon the prestige
of a language within society and people’s attitudes towards the language;

4. power-related factors that include one’s desire to win an
argument or a debate or gain the floor. For instance, in a debate or class
discussion, if students are knowledgeable about the topic but cannot
formulate the desired thought in the target language, they may code-switch
to prove their point of view;

5. personality or relationship-oriented factors related to a person’s
identity and serve as a self-representation of one’s cultural and community
belonging [9].

Since the EMI institutions are multilingual environments where students bring in
their language backgrounds and language attitudes, this set of factors will be used as
an analytical framework for analyzing underlying factors behind students’ code-
switching practices.

Methods

The study employed an interview-based qualitative method to “uncover and
interpret the meanings” [10, p. 25] behind the participants’ attitudes towards code-
switching practices in a Kazakhstani EMI higher institution. The study used the
purposeful convenient sampling strategy “to select a sample from which the most
can be learned” [10, p. 9]. Thus, three second-year graduate students with an
advanced English level proficiency that studied in one of the EMI higher institutions
of Kazakhstan were recruited to participate in the study. Two of the participants were
enrolled in the Master of Arts in Multilingual Education with IELTS 7 certificates;
the third participant’s IELTS overall score was 7.5. All three participants described
themselves as proficient Russian, Kazakh, and English speakers. The data were
collected with the help of one-on-one semi-structured interviews, as semi-structured
interviews are more flexible and enable “the researcher to respond to the situation at
hand, to the emerging worldview of the respondent, and to new ideas on the topic”
[10, p. 111]. The interview questions were adapted from Ospanova’s study
conducted in 2017 [7]. The interviews were conducted in English. Before the
interview, the participants gave us consent to audiotape the interview. The
interviews lasted approximately 30 minutes and were conducted within the
participants’ university campus. The interview recordings were transcribed and



analyzed in comparison to the range of factors that might influence code-switching
practices provided by Wodak, Krzyzanowsk, and Forchtner’s 2012 framework.

Results and discussion

The interviews were conducted in English, and all three participants provided
their responses only in English without code-switching to Russian or Kazakh.
Choosing to speak “pure” English during the interview might demonstrate the
participants’ wish to accommodate the interviewer’s language and level of
politeness, representing the con-text related factors as suggested by Wodak,
Krzyzanowsk, and Forchtner. This can also be the reflection of the “linguistic
purism” ideology as suggested by Weber and Horner [11] since two of the
participants stated that they advocate the “pure” usage of the target language in
language teaching and learning. To be more specific, participant 1 stated: if you start
the conversation in English, you have to finish it in English. Similarly, participant 2
commented: | generally prefer to avoid code-switching in order not to be identified
as an incompetent English speaker by other people. Part of me thinks that you should
stick to English if that’s the language of the lesson since code-switching too much
defies the whole purpose of having English as a medium of instruction. According
to Weber and Horner, language ideology is a “cultural system of ideas and feelings,
norms and values, which inform the way people think about language” [11, p. 16].
One of the five major pervasive language ideologies is the ideology of language
purism, that differentiates “bad” language usage from “good” language usage [11].

However, the data analyses demonstrated that while advocating the pure usage

of a language within formal settings, the participants acknowledge the benefits of
code-switching, such as the role of code-switching in facilitating the conversation
flow, overcoming linguistic differences, and building relationships between peers,
as mentioned by Sampson [5], and regard code-switching as a natural phenomenon
that occurs unconsciously during the informal conversation of multilingual
individuals since code-switching requires less thought process (participant 2) and
enables a person to deliver his or her messages exactly the way he or she thinks
without filtering them (participant 3). In accordance with Garcia and Kano’s
findings, all three participants underlined the importance of code-switching in
overcoming linguistic differences between languages [8], referring to the
untranslatable words and concepts within the languages they speak. Furthermore,
participant 2 highlighted the importance of being able to express one’s thoughts
freely and comfortably during class and suggested: It (code-switching) helps to
check if you are on the same wavelength (with your group mates) so that there is no
confusion.
While the notion of code-switching as a natural process was reiterated in all three
participants’ responses, participant 2 suggested that people might naturally start
code-switching since, for multilingual or bilingual people, code-switching might
require less cognitive effort than expressing their thoughts entirely in one language:

People code-switch not because they lack the knowledge; | am sure they

know the right word. But it’s sometimes very difficult to come up with the

right word in an instant, especially when your memory fails you, whereas



when you code-switch, it does not require a deep thought process to think

of a word.

The same idea was reflected in the response of participant 3 as she stated

that:

| think the advantage of code-switching is that the person can deliver his

or her messages exactly the way he or she thinks without filtering them. |

mean, if you don’t know the direct translation of a certain word in English

and if you know that your peers know the word in the other language, you

can say that.
This indicates the participant acknowledges that multilingual people’s thought
process might involve all the languages in their linguistic repertoire, thus, making it
easier for them to produce their speeches using code-switching. In other words, for
multilingual people, code-switching might be a more natural process rather than
expressing their thoughts entirely in one language. The belief regarding code-
switching as a natural phenomenon corresponds to the ideology of “striving for
linguistic authenticity” [12] suggested by Lantto. In their study on Basque-Spanish
bilinguals in the Basque context, Lantto reported that despite seeing code-switching
as an undesirable practice, Basque-Spanish bilinguals regard it as the most authentic
Basque register in informal conversations and code-switch in informal settings
considering the pure standard usage of languages to be too formal for informal
communication [12]. It can be speculated that the participants’ preference for using
code-switching in “non-academic” contexts might be out of these similar reasons, as
mentioned by Lantto.
In general, the main factors that influenced the participants’ code-switching
practices were in line with con-text and genre-related factors indicated by Wodak,
Krzyzanowsk, and Forchtner. The extracts below show that all three participants
code-switch in informal contexts to accommodate the language used by their peers
and enhance the conversation flow, whereas pure English is most often used within
formal contexts:

What happens is we use English for formal purposes: to talk to our

professors, to give public speeches, and do some group presentations or

when we write our written assignments, but we mix Kazakh and Russian

with English while having some informal discussions with our group

mates (participant 3); | can say that code-switching makes group works

and intergroup communication more comfortable and makes conversation

flow faster (participant 1); In my classes, | code-switch only during the

quick informal brainstorms to emphasize some of my thoughts using

Kazakh or Russian (participant 2 ).
One unanticipated finding was that foreign instructors and teachers also tend to code-
switch to Kazakh or Russian to establish a rapport with their students. For instance,
participant 2 mentioned:

Sometimes, international faculty members might use whatever word they

know in Russian or Kazakh to connect with their audience, with us, to feel

more comfortable. It sounds funnier than it sounds reassuring. They are

just trying to build rapport, | guess.



In terms of personality or identity-related factors, a common view was that code-
switching enables participants to express themselves “fully” and gives an
opportunity to show their diverse identities; in other words, they embed their
identities into their speech while speaking in a certain language. The following
extracts yielded a strong relationship between the participants’ code-switching
practices and identity expression, as they stated:
| speak Kazakh, Russian, and English, but in terms of my studies, | prefer
using English. It’s the most comfortable language. | cannot speak any
languages with my parents other than Kazakh. I don’t even use Russian
with them. I don’t know why; it’s probably my mental setting having
decided to do so. With my friends, it’s comfortable to speak Russian for
me, and | code-switch depending on the topic. | use different languages
with different groups of people, which means that my parents know me
from one side, my friends know me from another side, and my professors
know me from a completely different side. Code-switching allows me to
demonstrate my identities in different languages” (participant 3); I don’t
do it intentionally because it’s the way I speak. Since there are too many
languages that I know and can use, sometimes I can’t express myself or
who | am fully in one language, so | code-switch (participant 2).
The power-related factors suggested by Wodak, Krzyzanowsk, and Forchtner were
not mentioned by the participants. However, the unexpected finding of the study was
that the participants might code-switch to experiment or play with the languages in
their linguistic repertoire, with participant 1 stating: | just like playing with and
changing the word structures; sometimes when | speak English with my friends |
can start in English and end the word using the Kazakh word endings, or | might
change the root and form of Kazakh words to make them sound English. This is just
for fun. A similar theme occurred in Participant 3’s responses, with her claiming:
Some code-switch because it’s trendy and fun. For example, at our university, we
use the word “ganute” instead of “to study,” which is originally a Turkish word for
studying. According to Belz, language learners play with languages by creating
hybrid language names and syntaxes, or, in other words, their “personalized
languages” to mark their multicompetence [13]. By learning and speaking a new
language, language learners reconceptualize how they understand themselves and
the world and enter a new state of mind where they “interact with and relate to the
world in a multiple and multicompetent fashion” [13, p.35].

Conclusion

The current study found that the participants have mixed attitudes towards
code-switching: while viewing code-switching as an undesirable practice often
associated with inadequate language proficiency, they also believe that students
should be allowed to switch to their preferred language to convey their messages,
acknowledging that, within a classroom setting, code-switching can facilitate group
discussions and brainstorms, build relationships between peers, overcome the
linguistic differences between languages and enhance conversation flow. A common
view amongst the participants was that code-switching is a natural part of the



informal conversations between multilingual or bilingual people that share the same
linguistic background since it requires less “thought process” and enables people to
express their thoughts in their true forms without filtering or altering them. In
general, the main factors that influence the participants’ code-switching practices
within a classroom setting were consistent with Wodak, Krzyzanowsk, and
Forchtner’s con-text-related and personality-related factors. More specifically, the
participants reported code-switching to accommodate their peers’ and teachers’
languages and code-switching to fully express who they are by demonstrating their
diverse language identities. The unanticipated finding of the study suggests that the
participants intentionally experiment and play with the languages in their linguistic
repertoire and create their personalized languages to mark their multicompetence.

This study can fulfill the theory about student code-switching in EMI by
throwing light on the student’s attitude and factors that cause its use in a Kazakhstani
EMI university. This, in turn, can raise teachers’ and students’ awareness of code-
switching practice in the classroom and help establish a suitable environment for
students’ engagement in EMI settings where students can confidently express their
opinions and code-switch to enhance their learning practices. Since code-switching
1s a social phenomenon, we recommend exploring more students’ and teachers’
attitudes towards code-switching to get a broader picture and understand code-
switching practices within EMI higher institutions. In other words, future studies can
focus on whether teachers show similar contradictions between stated attitudes and
actual practices when it comes to code-switching practices.
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AmngaTna. YIOTIIAUTIK cascaThIHBIH Oip Oeriri petinae KazakcTanaa KenTereH ;KoFaphl OKy OpPBIHAAPHI
aFBUTIIBIH TUTIHAE OKBITYIBI €HTI3iM, Tif (KOA) alMacThIpy KYOBUIBICHI KEHIHEH OPBIH ajlaThIH KONTiNAL
OiniM Oepy opTajapbIHBIH KYPbUTybIHA yiiec KOcThl. Ceiisiey GapbIChIHAA TIJ aIMacThIPy TUT YHpPEHYIIH
Oacrarkpl Ke3eHaepiHae TaOuFu TYpAE KETiCIIEHTIH OLTIMIII ©Tey CTPaTEruschl PETiH/Ie OPBIH allFaHBIMEH,
OVJI TakKbIPBINTA KYPri3iIreH 3epTTEYJIep aTaJMBII KYOBUIBICTBIH TUIAI MEHIEPYAiH COHFBI JKETIIreH
Ke3eHJEpiHJie JIe Ke3Jecyl MyMKiH eKEeHJIriH KepceTedi. ATaaMBIIl 3epTTey Ka3aKCTaHJBIK aFbUIIIBIH
TiniHAe OiiM OepeTiH YHUBEPCUTTET] TUT aIMACTHIPY KYOBUTBICEIHA IETeH VI MATUCTPaHTTHIH KO3KapachlH
3epTTey JKOHE EKIiHII oHe VIIIHIN TiJai MEHrepy HeHreii »Korapbl MaruCTPaHT CTYIEHTTEPAiH Til
AIMaCTBIPYbIHA AJIBIN KEJIETiH Heri3ri (hakTopiap/bl aHBIKTay MaKCaThIH/Ia cyX0aTKa HeTi3JelITeH Carlabl
omicti madmamaHapl. 3epTTEyA€ CTYACHTTEPTIH T aJMacThIpyblHa acep eTeTiH (akropmap Bonak,
KpxmKkKHOBCK skoHe DOpXTHEP YChIHFAaH MOHMOTIHTE TOyeli (haKTopIiap )KUBIHTHIFBIHA CYHEHE OTHIPBIT
TaJJJaH]IBL.
3epTTey HOTHKEC] KAThICYIIBLIAP TUT alIMACcThIPY KYOBUTBICHI PECMU MOHMOTIHJIEPTE Cail eMeC JKaFbIMChI3
KYOBUTBIC JIeN CaHaFaHBIMEH, OHBIH TONTHIK TAJIKbLIAyJap MEH TONTHIK MUFa MIa0ybUI >KATTBHIFYJIAPBIH
TE37IeTy, CBIHBINITACTAD AapachlHAa KapbIM-KaThlHAC OpHATY, TUIAEP apachIHAAFbl JIMHTBUCTHKAJIBIK
allBIPMaNIBUTBIKTAPBl  TY3€Ty JKOHE COMJiey aFbIMbIH JKAKCapTy CHSKTHI Oipkartap QYHKIHSHEI
OPBIHAAUTHIHBIH PAaCTAUTHIHBIH KOpceTTi. OKBITYIIBI HEMECE CHIHBIITACTAPABIH TiTiHE OeiMaeny, e31HIiK
Oipereiuliria Kkepcery, o3 TUIIIK penepTyapblHAaFsl TUIIEPMEH TaXiprOe xKacall CblHaY CUSKTHI (pakTopiap
KaTBICYIIBUIAPJIBIH TiJ aIMACTBIPYbIHA dCEp €TETiH YII Heri3ri (akTop peTiHle alKbIHIAIbL. 3epTTey
HOTWXeJIepi TIT aIMacThIPy OKYIaFbl CTyIEHT OSJICEHIUTITIH apTThIpyFa ceOenkep OOJBII TiJ1 yHpeHyIiHIH
JaMbIl Kele JKaTKaH Kol KY3IpeTTUIUIriH KepiHici Oonblll TaObUIATHIHBIH aliFa cajlaTblH OipKarap
TEOPHSIIAPBI TOIBIKTHIPAIBL.

Tipek ce3mep: TUIIIK OHBIH, MET TITIH MeHrepy, Tl OuriMi, EMI, Tin anMacTeipy, Tin KaTbIHACHL,

KONTIILTIK, KOT KY3bIPETTLIIK
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AnHoTanus. B paMkax Ka3axCTaHCKOH MONUTHUKY TPEXBA3BIYHAS MHOTHE BBICIITNE yIeOHbBIE 3aBEICHUS
CTpaHbI BBEJIA aHTIUICKUH S3BIK B KAYECTBE SA3bIKA OOYUEHUs, CO3/1aB MHOTOS3BIYHYIO 00Pa30BaTEIbHYIO
cpeny, B KOTOPOW MOKHO MTPAKTUKOBATH MEPEKIIFOYEHUE KOJOB C aHTJIMMCKOIO Ha Ka3aXCKUW WM PYCCKUM.
HecMoTps Ha TO, YTO MEPEKITIOYEHHE KOAOB MIPOUCXOAUT €CTECTBEHHBIM 00pa3oM Ha Ha4YaJbHBIX dTamax
W3Y4YeHUs sI3bIKa B KAaueCTBE CTPATErMM KOMIICHCAMM HEAOCTAIOIIMX 3HAHUHM, OHO TAaKXKE MOXKET
MIPUCYTCTBOBAThH Ha OoJiee MO3JHUX dTarax pa3BUTHS SI3bIKOBOM KOMIETEHLMH. B JaHHOM ucclieZjoBaHuU
ObUT MPUMEHEH Ka4eCTBEHHBIH METON, OCHOBAHHBIM HA HHTEPBBIO, JJSl M3YYCHHUS OTHOIIEHHS TPeX
CTYICHTOB MAarucCTpaTypbl K MpPAaKTHKaM IEPEKIIOYEHUSI KOJOB B Ka3aXCTAHCKOM YHHUBEPCHUTETE C
AHTTTUHCKUM SI3BIKOM OOYYEHUS U BBISIBJICHHUS OCHOBHBIX (DaKTOPOB, BIHSIONINX Ha MEPEKIIIOYEHUE KOOB
CpelM CTYIEHTOB C BBICOKMM YPOBHEM BIIQJICHUS BTOPBIM M TPETBUM SA3BIKOM. B uccienoBanuu
WCIIONB30BANIACh IIEJICHAIIpaBlieHHass BhIOOpKa 1jIsi Habopa yJ9acTHUKOB, a JaHHBIE OBLUTH TOIYYEHBI
MTOCPEACTBOM TIONTyCTPYKTYPUPOBAHHBIX HHIWBUAYANbHBIX WHTEPBHIO. HaOop KOHTEKCTHO-3aBHCHMBIX
(daxropoB, npeiokeHHbl Bomakom, KpkmxanoBckom u DopXTHEpPOM, OBUT MCIIOJIB30BaH B KayeCTBE
AHATUTUYECKOM OCHOBBI IS U3y4YeHHUs (PaKTOPOB, BIHSIOMINX Ha MEPEKITIOUCHHE KOJJOB yUaI[IMHUCS.
AHanmu3 JaHHBIX IOKa3al, 4YTO, HECMOTpPA Ha TO, YTO MEPEKIIOUYECHHUE KOJOB PAaCCMATPUBACTCA KakK
He)KenaTellbHast MPaKTHKa, KOTOPYIO clieAyeT n3berath B pOpMallbHOM KOHTEKCTE, YYACTHUKH MPHU3HAIOT,
YTO OHO MOJKET BBITIOJHSTH Psiji PYHKIUIA, TAKAX KaK: COIEHCTBHE IPYMIIOBBIM 00CYKIEHHSIM H MO3TOBBIM
HITypMaM, MOCTPOECHUE OTHOLIEHUN MEXIY CBEPCTHHUKAMH, IOMOLIb B IMPEOAOJIECHUU JTUHIBUCTHUECKUX
paznIuuuil MEeXIy s3bIKaMH U MOAJEP)KAHHME pa3roBopa Ha IuiaBy. DakToOpbl, KOTOPbIE MHOBIUSAIM Ha
NPaKTUKY MEPEKITIOYeHHUS KOJIOB YYaCTHUKAMH, BKITIOYAJIH MEPEKITI0YEHUE KOJOB JJIsl MPUCTIOCOOICHHS K
S3BIKY YUUTEJIeH U CBEPCTHUKOB, 0003HAYCHHUSI CBOCH MJICHTUYHOCTH, a TAKXKe JUIS SKCTICPUMEHTA U UTPBI
C S3bIKaMH B HX JIMHIBUCTHUYECKOM pemnepryape. Pe3ynbrartbl HccaeAOBaHUS AOMONHSIOT TEOPUH,
MPEANOIAraIye, YTO MEPEKIYEHUE KOJOB MOXKET IOBBICUTh BOBJIICUEHHOCTh YYalllMXCS B IIPOLIECC
00y4eHUs 1 MOXKET OBITh OTPaXXEHHEM Pa3BUBAIOIICHCS MYJIbTUKOMIIETEHTHOCTH U3Y4aIOIINX A3BIK.

KaroueBsble ciioBa: sS3bIKOBas UTpa, OBIAJCHHE HHOCTPAHHBIM S3BIKOM, SI3BIKOBOE O0Opa3oBaHUE,
EMI, nepexitoueHue Koaa, OTHOLIEHUE K SA3bIKY
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