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Abstract. The article under research deals with intercultural competence
and assessment in multilingual process. The article discusses the definitions,
key features of intercultural competence, multilingualism and its influence
in developing intercultural competence, the aim of assessing intercultural
competence, main assessment tools, productivity of multilingualism in
intercultural competence. The aim of the article is to provide evidence and
demonstrate that students who master foreign languages and multilingual can
demonstrate high level of intercultural competence and to show importance and
challenges of assessment of intercultural competence.

The research questions of the research focus on defining intercultural
competence; giving essential features of intercultural competence; finding out the
basic reasons of assessing intercultural competence and approaches that assess
intercultural competence; showing the development of intercultural competence
as one of the tasks of foreign language learning; and identifying the knowledge
and role of multilingualism as an advantage and main contribution to intercultural
competence.

The research methods include descriptive, comparative, analytical and
pragmatic and cognitive analysis. The results of the research topic center on
intercultural competence can be measured but we have to choose the right
format, techniques and strategies, it is never complete but can be enriched from
continuing experience in class and outside of class, and multilingual individuals
have more advantage in forming intercultural competence. The scientific and
practical importance of the research is that intercultural competence is discussed
from linguistic point of view and it is one of the key competences to be formed
in foreign language learning, at the same time, multilingual individuals are
easily gaining intercultural competence. Intercultural competence in multilingual
process facilitates deep cultural understanding, improved communication skills,
access to cultural worldviews, and building authentic relationships.

Keywords: intercultural communication, intercultural competence,
multilingualism, assessment, communication behaviors, empathy, awareness,
culture
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Introduction

The cultural dimension has become a key component today in the acquisition
of languages and cultures. In language learning process not only communicative
competence is becoming important, but the development of interculturally
competent students and language learners. Beginning from the 1970™ a lot of
scholars (Byram, Jokikokko, Kramch and McConnell-Ginet, Myron & Koester,
Brian Spitzberg, Richards & Schmidt, Patridge, Kunanbaeva, Goshylyk, Collier,
Hammer, Bennett, Wiseman, Milton, Samovar, Fantini, Han, and others) have
been trying to define intercultural communication and intercultural competence
from different angles and so, there are several aspects that characterize this
concept.

Intercultural competence is understood as an individual’s ability to
interact appropriately when confronted with different behaviors, attitudes and
expectations of representatives of other cultures. Jokikokko (2010) characterizes
intercultural competence as an ethical orientation, highlighting morally sound
ways of being, thinking and acting within intercultural encounters. Similarly,
Kramsch and McConnell-Ginet (1992) claim that in order to be interculturally
competent and to study languages from intercultural points of view concentrates
first on the target culture, then other cultures, but at the same time an individual
respect their own culture in comparison of other cultures.

In this context, foreign or second language education entails cultivating
intercultural sensitivity, encouraging learners to develop the capacity to act as
cultural mediators, to adopt alternative perspectives. The foreign language learner
automatically becomes an intercultural speaker, who is a person that operates as a
mediator of symbolic meanings and cultural values. Not only the learner, but also
a foreign language teacher assumes the role of intercultural mediator, facilitating
the interaction between the native speaker and target cultures to support learners
in achieving intercultural communicative competence.

The study of intercultural competence primarily has been motivated by
practical concerns. Businesses, government agencies, and educational institutions
want to select people for intercultural assignments who will be successful. If
a person interculturally incompetent it can lead to unsuccessful business deals,
ineffective government projects and unsatisfactory learning experiences of
students [1, p. 65].

To gain a better understanding of the notion, it is useful to study several
definitions of intercultural competence from different angles. Intercultural
competence is an ability to communicate well with people who belong to other
cultures. This ability helps an individual to compare cultures, to understand
deeper cultural norms and values, to become a specialist in the transit of cultural
property [2, p. 30].

Intercultural competence is the ability to manage interactions properly and
effectively among individuals across diverse cultural contexts. The effectiveness
of intercultural competence depends on national, geographical, linguistic, ethnic,
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occupational, gender-related differences, and influences on language use [3, p.
31]. Researchers from the Federation of the Experiment in International Living
(FEIL) define intercultural competence as “a complex of abilities needed to
perform effectively and appropriately when interacting with others who are
linguistically and culturally different from oneself” [4]. People who belong to
other countries and cultures use a foreign language to communicate well, and this
ability is called intercultural competence. Such individuals are capable to interact
well and function as mediators between individuals of different cultural origins
[5, p. 71].

The concept of intercultural communication competence denotes a
person who can exchange information effectively with members of different
cultures verbally and non-verbally [6]. It is possible to develop intercultural
communication competence at a young age, and it can be developed and improved
thanks to willpower and skills. The goal of assessing intercultural competence is
to determine whether a person already possesses or has the potential to develop
this ability [7, p. 487-501]. Intercultural competence can be defined as the ability
to communicate effectively and properly in intercultural situations, drawing upon
one’s intercultural knowledge, skills, and attitudes [8].

Having analyzed all these definitions of intercultural competence we
can claim that this ability is necessary today in mastering foreign languages
and cultures, individuals can be taught to this skill, they interact with people
from other cultures relying on their own cultural framework and knowledge of
appropriate communicative behaviors.

Empirical studies have identified several core features and factors that
constitute intercultural competence. These include the ability to adapt to different
cultures, the capacity to function within diverse social systems, the ability to
manage psychological stress, the ability to build and sustain interpersonal
relationships, the capacity to facilitate effective communication, and the ability
to understand others; awareness of self and culture; awareness of implications
of cultural differences; cautiousness; charisma; communication apprehension;
controlling responsibility; conversational management behaviors; cooperation;
cultural interaction; long-term goal orientation, dependent anxiety, empathy;
frankness, interaction involvement,; interpersonal flexibility; interpersonal
harmony;, interpersonal interest; nonverbal behaviors; opinion leadership; task
accomplishment, self-confidence,; self-consciousness, strength of personality;
verbal behaviors [9, p. 136-149].

Together with definitions of intercultural competence, scholars have also
proposed assessment tools to evaluate intercultural communication competence.
The purpose of assessing this competence is to check if individuals have such
an ability or not, is it needed to develop. There are the reasons that challenge to
assess intercultural competence. They might be: no clear consensus on the right
and concrete definition of intercultural competence, it possesses multidisciplinary
character; intercultural competence is context-dependent as Spitzberg and
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Changnon (2009) note, “the same behavior or skill may be perceived as
competent in one context but not in another” that no single behavior or skill can
be considered universally competent; intercultural competence may not be easily
or appropriately evaluated within formal classroom setting.

As the currently developed approaches that assess intercultural competence
suggested by researchers, we can name the followings:

— interviews

— portfolios

— questionnaires

— simulation tests or games

— differentiation tasks

— analyzing self-assurance and adaptation tendency

— comparison and contrastive activities, tasks

— case-studies

— performative tasks

— logs

— checklists

— presentations

— personal reflections

— intercultural diary

— essay

— project tasks

— observation

— judgement by self and others

— self-reports

— critical situations [10, p. 456-477].

As we see, all these tools of intercultural competence assessment are
mostly qualitative in nature. Assessing intercultural competence is a complex
and multifaced process, as its measurement depends on the specific context,
situation and nature of relationship which are individuals involved. When
assessing intercultural competence, the following ideas are most significant: who
conducts assessment, in what context it occurs, for what purpose it is undertaken,
and who benefits. It also is important to determine whether evaluation should be
conducted once or repeatedly and whether it is a single measurement to evaluate
the intercultural competence.

One more aspect of the research is multilingualism and intercultural
communication. In intercultural communication, multilingualism plays a main
role. Multilingual individuals are more adaptive to reducing misunderstandings
in cross-cultural interactions, as they switch between different ways of expressing
ideas based on cultural context. Multilingual and intercultural competence is
defined as an interpretation of effective and appropriate communication using
linguistic and semiotic resources and repertoires in situations and contexts
where interculturality and cultures are relevant to the interactants. Multilingual
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individuals exhibit greater cognitive flexibility and better emotional regulation,
leading to improved intercultural communication. Multilingualism facilitates
effective communication across linguistic boundaries, fosters global collaboration
and business opportunities, enhances cultural understandings and empathy [11,
p. 19-44].

Materials and methods

The research methods include descriptive, comparative, analytical and
pragmatic and cognitive analysis. The research methodology is analytical
research review of existed ideas on the described topic, and personal viewpoints
as the specialist in the given field. The article is fully practical concerns on the
essence of intercultural competence in multilingual process and assessment of
that competence as one of the key skills in language learning. In the course of
study, literature review to define intercultural competence, the aim of assessing
intercultural competence was used, and the authors gave scientific justification
on the research questions to reveal and suggest certain results.

The research questions based on to define intercultural competence and
its features; to clarify how to assess and the purpose of assessing intercultural
competence and aspects and challenges of assessing this competence; to underline
benefits of multilingualism in forming intercultural competence; and to discuss
the interrelation of intercultural competence and multilingualism.

Results and discussion

Multilingual learners can demonstrate high levels of intercultural
competence. Students who master foreign languages, and multilingual have
a higher intercultural sensitivity due to increased mobility and contact with
other cultures. Being multilingual supports and facilitates the development
of intercultural competence, especially when accompanied by meaningful
intercultural interactions, critical reflection, and cultural immersion. But
language alone is not sufficient — Intercultural Competence is a broader, dynamic
skillset involving attitudes, awareness, and adaptability. Multilinguals develop
sensitivity to how language shapes meaning. They often reflect more on how
they say something, not just what they say. Multilinguals often learn to see the
world through others’ eyes; they grasp multiple frames of reference. They can
tolerate ambiguity and switch between cultural lenses; they may develop stronger
cross-cultural empathy. Learning a new language often requires understanding
contextual behaviors, adjusting communication to cultural expectations. Early
exposure to multiple languages can correlate with greater intercultural sensitivity,
especially when supported by a culturally diverse environment and reflective
learning.

Language learning helps learners to avoid stereotyping individuals, to
develop curiosity and openness to otherness and to discover other cultures.
Language learning helps them to see that interaction with individuals having
different social identities and cultures is an enriching experience. Strong link

526 BULLETIN of Ablai Khan KazUIRandWL



Assessment of intercultural competence in multilingualism

between language, culture, identity makes clear that language learning includes
cultural learning, and linguistic competences go together with intercultural
competences.

Learning foreign languages cultural difference becomes a part of students’
everyday life. Such students have a higher intercultural sensitivity due to increased
mobility and contact with other cultures. However, studies have shown that in
learning foreign languages we cannot develop highly intercultural competence,
even when there is a contact with other cultures in the classroom. Language and
communication training in the classrooms are not enough to develop intercultural
competence. Also, as the studies have shown international schools have other
spheres to develop intercultural competence such as lunch breaks, school trips,
sport teams which could be environments in which students acquire intercultural
competence.

The development of intercultural competence is one of the tasks of foreign
language learning and teaching, foreign language teaching can bring a particular
contribution. Students experience the capacity to compare their own perspectives,
values and social structures with those of other cultures in a tolerant and critical
manner, an increase in understanding and strengthening their own identity. As
the learning of a foreign language involves acquiring knowledge of one or more
other cultures, it gives access to other customs, other ways of thinking, other
values. To learn a foreign language means learning to respect the other in his or
her otherness, it creates a sense of the relative, and the spirit of tolerance, two
values which are particular required today as the school community develops
towards being a multicultural community.

Intercultural citizens are people that have greater respect for otherness and
a willingness to fight prejudice and intolerance. Students who are interculturally
competent are curious, empathic, able to communicate with each other effectively
even they have different cultural backgrounds.

Proficiency in foreign language enhances all aspects of intercultural
competence, it helps expand and transform our habitual view of the world.

The knowledge of more than one language has many advantages in
forming intercultural competence. A person who uses languages frequently has a
high level of cognitive empathy. Multilinguals who use different languages on a
regular basis tend to be more skillful in conversations, they are able to understand
the point of view of the person they are talking to, and this is considered as a
sign of being multi-competent. One more fact that if you know more than three
languages you will have higher tolerance of ambiguity. Presence of multiple
languages in one’s mind has effects that go beyond the actual knowledge of
the languages themselves, beyond cognitive tasks, multilinguals may be more
tolerant individuals and better citizens.

According to Cook and Wei (2016) compared to monolinguals, multilingual
individuals have higher metalinguistic awareness, allowing them to alternate
between languages.
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Jessner (2008) states that multilingual individuals show fluidity while
dealing with tasks requiring linguistic competence, at times by mixing or
separating languages. Handling rich semiotic resources develops creative
thinking skills, interactional competence and sensitivity in communication. A
number of scholars as Dewaele & Maclntyre (2014), Henry, Thompson (2017),
Ikizer (2018), Dewaele and Botes (2020) indicate that individuals who are fluent
in two or more languages enjoy language learning, have less anxiety, have higher
motivation, develop social flexibility, social initiative and open-mindedness [12,
p. 64-74].

Knowing more than one language greatly contributes to intercultural
competence, and in the next table we give key features of junction multilingualism
and intercultural competence:

Table 1. Key features of multilingualism in forming intercultural
competence

Deeper cultural Learning another language helps to master values, customs, ways
understanding of thinking of foreign people. Learners not only master a foreign
language but also gain cultural values, norms deeply and develop
their cultural understanding.

Improved communication |Multilingual speakers know and understand how meaning is
skills conveyed, how interpret tone, gestures, context. They are also
better prepared to avoid misunderstandings when communication
breaks down.

Increased empathy and A multilingual person is likely to approach cultural diversity with
tolerance curiosity rather than judgement. It develops empathy and reduces
ethnocentrism. They become more tolerant to another values,
cultural diversity and communication process.

Flexibility and Amultilingual individual adjusts foreign culture and communication
adaptability behavior, tone, style to suit the cultural and communication norms
of different groups.

Broader access to Multilingualism opens access to mass culture (literature, music,
knowledge and history, media, current events) in their original form creating more
relationships meaningful intercultural connections than translations.

Access to cultural Multilingualism gives access to worldview of speakers. Learners
worldviews learn foreign cultures and people’s cultural logic, way of

thinking, how they judge certain phenomena according to their
communication and cultural norms.

Enhanced communication | Multilinguals develop the skills to communicate effectively

skills with foreigners, understand verbal and non-verbal clues, avoid
misunderstandings, and behave appropriately in contexts.

Building authentic Multilinguals have an access to authentic vocabulary, speech

relationships and communication. They can judge every event not locally but

globally. This allows trust and effective connections with people
of another culture, strengthens mutual understanding and respect.

Conclusion
— According to some scholars’ points of view acquiring intercultural
competence is cyclical and continuous process and that perfection can never really
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be reached. We cannot assess intercultural competence at all. This process is not
complete; an individual continues to experience the competence confronting with
different intercultural factors.

- Intercultural communicative competence can be measured, but we should
be sure what to assess, what sort of test is appropriate to our purpose, what format,
techniques and strategies are appropriate. Self-awareness and self-assessment are
not good tool to assess intercultural competence.

— Intercultural competences can be acquired outside of the foreign language
classroom. Outside social activities are more helpful to interact interculturally.
Intercultural competences take time to develop and their benefits appear later on
in life.

— We cannot form or build intercultural competence only in foreign language
classes, the simple awareness about intercultural competences is not enough to
act in an interculturally competent way.

— According to the opinions of experts we assess critical thinking, deep
cultural knowledge, in intercultural competence development.

— In order to test intercultural competence teachers should teach “deep
learning” but not “shallow learning” about cultures.

— Multilinguals have many advantages in forming intercultural competence
as they are able to understand foreign conversation easily, they have cognitive
awareness, can come to contact easily, they are tolerant. They have an ability
to understand others, show empathy, frankness, and right verbal behaviors in
communication process.
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KONTLLILIIK KAF JAMBIHIAFbI MOJIEHUETAPAJIBIK
KY¥Y3bIPETTLIIKTI BAFAJIAY
*Hay6aii b.H.!, Kyzem0exoBa X.JK.?
*1XapIKapasblK aKmaparThlK TEXHOJIOTUSIIAP YHUBEPCUTETI
Anmarsl, Kazakcran
2on-Mapabu areinaarel Kasak ynTTeik yHHBEpCUTETi, AnMarsl, KazakcTan

Anparna. 3epTTen OThIpFaH Makaja/la MOJCHMETapajblK KY3bIPETTLIIK
JKOHE OHBl KONTUIAUIK yaepiciHieri Oaramay KapacTepblianbpl. Makananga
MOJICHUETApaNbIK KY3IPETTUIKTIH aHbIKTaMmajapbl, HEri3ri epeKIUeTiKTepi,
KONTULALIIK JKOHE OHBIH MOJEHHUETapajblK KY3BIPETTUIIKTI  JaMbITyFa
ocepl, MOJIGHUETApalblK KY3bIPETTUIIKTI Oaranay Makcarbl, OaraiayJblH
HETI3T1  KYpajjapbl, MOJCHHETAPAIBIK KY3BIPETTUTIKTEr1 KONTUIIUIIKTIH
apTHIKIIBUIBIKTAPbl  KapacThIpbulaAbl. MakajdaHblH = MakcaTbl —  IIETel
TUIIEPIH MEHIEpreH »KoHE KONTUIAl KY3bIpeTTepre Me CTYACHTTEPIIH >KOFaphbl
JICHreiie MoJIEHUETApaNIbIK KY3bIPETTUIIKKE M€ €KEHIH Heri3zey, COHai-ak
MOJICHUETApaNbIK KY3bIPETTUIIKTI OarajiayblH MaHbI3IbUIBIFBIH AILBIT KOPCETY
’KOHE OFaH KATBICTBl MaceeNIep/i alKbIH/aYy.

3epTTey CypakTapbl MOJCHHUETAPANbIK KY3BIPETTUIIKTI  aHBIKTayFa
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OarpITTalIFaH;  MOJEHHUETApalblK  KY3IPeTTUIIKTIH  MaHbI3Ibl  Oenruiepin
Oepy; MoJeHHeTapalblK KY3bIPETTUIIKTI OarajayiblH Herisri cebenrtepin
JKOHE MOJICHUETAPANIBIK KY3BIPETTUIIKTI OaraJlaThlH TOCUIACPAl AaHBIKTAY;
MOJICHUETAPANbIK KY3bIPETTUTIKTI AAMBITY/bI IIET TUTIH OKBITY MiHJETTEpiHIH
01pi peTiHe KOPCETy; HKOHE MOACHUETAPAIIBIK KY3bIPETTUIIKTIH apThIKIIbUIBIFBI
’KQHE HET13r1 yJeci peTiH/e KeNTUIAUIIK OONBIHIIA O11IM MEH POJIiH aHBIKTaYy.

3eprTey OICTEpiHE CHUIATTAMAIIBIK, CAJIBICTHIPMAJIbl, AHATUTHKAJIBIK
KOHE IpPAarMaTHKaJIbIK >KOHE KOTHUTHBTIK Tajjay Kipeli. 3epTTey HOTHXKeci
peTiHae MoJeHHeTapaiblK KY3bIPETTUIIKTI esiueyre Oaranayra Oonazabl, Oipak
IypbIC (pOpMATThl, OMICTEPAl KOHE CTpaTerusuiapibl TaHIAybIMbI3 KEPEK, O
elIKAlllaH TOJIBIK OarajaHa ajMaiipl, O1paK OHbBI JI9PICTE MkKOHE JOPICTEH ThIC
JaMbITyFa OONafbl KoHE KON TUIII MEHIepreH TyJIFajap MoJeHHeTapalblK
KY3bIPETTUIIKTI KaJbIITACThIpy/la KeOIpeK apThIKUIbLIbIKTapFa He Jen aiTa
asaMbl3. 3epTTEyAiH FBUIBIMU-TOKIPUOGNIK MaHBI3bl — MOJCHHUETAPaJIbIK
KY3BIPETTUTIK JIMHTBUCTUKAIBIK TYPFBIIAH KapacTBIPhUIAAbI JKOHE OJ IIEeT
TUTIH OKBITYJa KaJIBINTACATbIH HETri3r1 Ky3bIpeTTep/iH Oipi 6omajbl, COHbIMEH
Oipre KemNTuIAl TYJIFajap MOJICHUETapabIK KY3bIpETTUIIKKE OHail ue OoJajbl.
Kentinainik yaepiciHaeri MoACHUETApalbIK KY3bIPETTUIIK MOJCHUETTI TEpEeH
TYCiHyre, KOMMYHUKATHBTI JaFAbUIap/bl jKaKcapTyFa, MOJCHH AYHUETaHBIMFa
KOJI )KETKI3yTe JKOHE LIbIHAIBI KapbIM-KAaThIHACTAP/IbI KYPYFa MYMKIHJIK Oepei.

Tipek ce31ep: MoAcHUETAPANBIK KOMMYHHUKAIHS, MOJICHHETAPAIBIK
KY3bIPETTUIIK, KONTUIAUIIK, Oaranay, KOMMYHUKaTUBTIK MiHE3-KYJIbIK, SIMIIATHS,
KaObL1/1ay, MOJICHUET

OLIEHUBAHUE MEXKYJIBTYPHOU KOMIIETEHTHOCTH B
YCJIOBUSAX MOJIUSA3BIYUA
*Hay6aii b.H.!, Kyzem0exoBa X.JK.2
*IMexayHapOIHbINH YHUBEPCUTET HHPOPMAITMOHHBIX TEXHOJIOTHI
Anmarel, Kazaxcran
?Ka3axckuii HallMOHAIBbHBIA YHUBEPCUTET UMEHH ab-Dapadu
Anmarel, Kazaxcran

B crarbe paccmaTpuBaroOTCs MEXKKYJIBTYpHAsI KOMIIETEHTHOCTb U €0 OLICHKA
B MHOT'OSI3bIYHOM IIpo1iecce. B cTarbe paccMaTpuBarOTCs ONPEAEIICHH, KIIFOYEBBIE
XapAaKTEPUCTUKU MEKKYJIBTYPHOM KOMIETEHTHOCTH, MYJIBTWIMHIBAIN3M U
€ro BIUSHHUE HA DPA3BUTHE MEXKKYIbTYPHOM KOMIIETEHTHOCTHU, LIEIU OLEHKHU
MEKKYJIBTYPHOH  KOMIIETEHTHOCTH, OCHOBHBIE  HMHCTPYMEHTBHI  OLICHKH,
IIPOAYKTUBHOCTh MYJIBTUIMHIBAIM3MA B MEXKYJIBTYPHOM KOMIIETEHTHOCTH.
enp crarbu 3akiroyaercs B 0OOCHOBAaHMU TOTO, YTO CTYAEHTHI, BIIAJCIOLIUE
MHOCTPaHHBIMH SI3bIKAMHU 1 00J1a1a101I[1IE€ MHOTMMH SI3bIKOBBIMHU KOMITETEHLIUSIMH,
XapaKTEPU3YIOTCSI BBICOKMM YPOBHEM MEKKYJIBTYPHOH KOMIIETEHTHOCTH, a
TaKXe B PACKPBITUU 3HAYMMOCTH U BBISBJICHUU POOJIEM, CBSI3aHHBIX C OLICHKOM
MEKKYJIBTYPHON KOMIIETEHTHOCTH.
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HccenenoBarenbCkue BOIPOCHI CTaTbH COCPENOTOYEHBI Ha ONPEACICHUU
MEXKYJIBTYPHOM KOMIIETEHTHOCTH; PACKPBITUHM CYLIHOCTHBIX XapaKTEPUCTHK
MEXKYJIbTYPHOM KOMIIETEHTHOCTH; BBISIBICHUM OCHOBHBIX IPUYUH OLEHKU
MEXKYJIBTYPHOU KOMIIETEHTHOCTH U ITOJIXO/I0B K €€ OLIEHKE; PACKPBITUH Pa3BUTHUS
MEXKYJIbTYPHOM KOMIIETEHTHOCTH KaK OAHOM U3 3a]1a4 U3y4eHUsI THOCTPAHHOTO
SI3bIKA; U BBISIBJICHUH 3HAHUN U POJIM MYJIBTUIMHIBAJIM3Ma KaK IPEUMYIIECTBA U
OCHOBHOTO BKJIa/1a B MEXKYJIbTYPHYIO KOMIETEHTHOCTb.

MeTtozbl uCClIe0BaHUs BKJIKOUYAIOT OMNMCATEIbHBIN, COIOCTABUTEIbHBIN,
AHAJUTUYECKUM, NPArMaTU4eCKU W KOTHUTUBHBIM aHaiu3. Pesynbrarsl
HCCIIEIOBAHMS BBISABIISIETCS B TOM, 4YTO, MEXKYJIBTYPHYIO KOMIIETEHTHOCTH
MOYKHO HU3MEpHUTh, HO HEO00XOOUMO BBIOpaTh MpaBUIIbHBIA (OpMAT, METOIbI
u crparerud. OLEHMBAaHUE HUKOIAA HE ObIBAa€T MOJHBIM, HO MOXET ObITh
00oramieHo MOCTOSHHBIM OIBITOM B ayAUTOPUM W BHE €ro. MHOTros3bIYHbIE
JIOAM HMMEIOT OoJbllle NPEeUMYyIIeCTB B (OPMHPOBAHUU MEXKKYIBTYPHOM
KOMIIETeHTHOCTH. HayuyHoe U mpakTHueckoe 3HadeHHe MCCIIeOBaHUs
3aKJIFOYAETCS B TOM, YTO MEXKKYJIbTypHasi KOMIETEHTHOCTb PAaCCMaTpUBAETCA C
JUHTBUCTUYECKON TOUKH 3PEHUS U SIBJISIETCSI OJTHON M3 KIIFOUEBBIX KOMIETEHIIUMH,
(dopMHpyeMBbIX B MpolLecce M3Yy4YeHUs WHOCTPAHHOTO sA3blka. B To ke Bpems
MHOTOSI3bIYHBIE JIFOAU JIETKO NMPUOOPETAIOT MEXKKYJIBTYPHYIO KOMIIETEHTHOCTb.
MeXKyabTypHass KOMIIETEHTHOCTh B MHOTOSI3bIYHOM IIPOLIECCE CHOCOOCTBYET
1yOOKOMY KyJBTYPHOMY TOHUMAHMIO, YJIy4IIEHUIO HAaBBIKOB OOILIEHUS, JOCTYILY
K KyJIETYPHBIM MUPOBO33PEHUSM U IOCTPOCHUIO Ay TEHTUYHBIX OTHOLICHHH.

KiroueBble ciioBa: MeXKylIbTypHas KOMMYHMKAIMsl, MEXKKYJIbTYypHas
KOMIIETEHIIMS, IIOJMA3bIYME, OLICHMBAHWE, KOMMYHUKAaTHMBHOE IIOBEACHHUE,
SMIIaTHUs, OCO3HAHUE, KyJIbTypa
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