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Abstract. Foreign language anxiety is still a significant problem faced
by learners in language learning. While researchers have studied this topic
quantitatively, the number of studies that have analyzed how anxiety manifests
itself in students’ narrative stories remains small. This study aims to explore
how FLA is interpreted by students through their narratives about their language
learning using a narrative inquiry framework. The main thrusts of this study were
to identify the key 5 narrative constructs, such as redemption, contamination,
agency, communion, and meaning-making, and to compare self-identified higher
and lower levels of English proficiency. A narrative inquiry design was used
in the study, supported with students’ structured narrative interviews from one
Kazakhstani University in an EMI environment. A total of 22 students were
interviewed, and their interviews were analyzed using thematic codes. The results
show that students with higher language proficiency showed higher agency in
their stories. However, contaminative tendencies were evident in participants of
both levels, with lower levels showing this more often. Among the main problems
that the students faced, problems with speaking, grammar difficulties, and public
performances were identified. At the same time, support from teachers, peers, and
relatives helped to keep students motivated. In conclusion, the study highlights
the complex, story-based nature of FLA in the context of EMI, showing that
anxiety is not simply a function of language proficiency, but is shaped by self-
perception, emotional reactions, and social support. Theoretical significance of
the research is that it applies the narrative identity framework to FLA, allowing
a deeper exploration of this topic by identifying psychological aspects that may
arise in language learning. Practically, our research suggests that teachers could
create a supportive environment for students, where constructive feedback and
peer collaboration are present, which, in consequence, may help to manifest more
redemptive tendencies in learners’ narratives.
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English as a medium of instruction, narrative identity, student experiences, higher
education, peer collaborative, narrative constructs

Introduction
It has become more available to investigate foreign language learners’
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psychological struggles as well as their academic performance in the schooling
environment. Despite the well-established traditional approaches towards Foreign
Language Anxiety (FLA) and types of anxiety that determine whether a student is
predisposed to anxiety traits or situational anxiety, the research calls for anxiety
to be investigated as a more dynamic construct where a learner’s context and
environement are intertwined [1]. There are contextual and socio-cultural factors
that can play a contributing role, such as ethnic background, the intensity of
English language lessons, the duration of foreign language studies, age, as well
as the connection to their own first language, being only some of the mentioned
factors. It is suggested to highlight “aspects of change” [2, p. 3] that influence a
student’s perception of the language, behavioral changes, and the effectiveness
of the language acquisition process, rather than concluding FLA to be a static and
unchangeable attribute.

Various studies have been conducted, which, as a result, revealed that each
student’s unique language learning story and the personal experiences followed
may influence a level of their foreign language anxiety both in positive or negative
ways [3]. In fact, a clinical psychologist McAdams has created five narratives to
attribute anxiety levels, where a life narrative has been found as one of the proposing
principles and is defined as “a person’s internalized and evolving life story,
integrating the reconstructed past and imagined future to provide life with some
degree of unity and purpose” [4, p. 233]. Further research has adapted narrative
identities’ analysis on a foreign language learner’s narrative in order to construct
a detailed analysis of FLA and its effects on the student’s learning experience. It
is thought to help foreign language teachers address in-class anxiety and create
a more positively charged learning experience by structuring relatively painful
memories “into constructive narratives” [2, p. 63] to alleviate anxiety levels or
obtain a redemptive effect. The narrative identity study applies five variables, such
as redemption, contamination, agency, communion, and meaning-making, and
each of them are attributed to certain thoughts and feelings that have been observed
as effective in coping with a negative language learning experience or making
sense of a traumatic event that has occurred. In an English as a foreign language
classroom, creating narrative identities could help address past experiences that
have been contributing to certain insecurity, high anxiety, struggles to maintain
effective learning experience and participation in a classroom’s social life. Students
who have created narrative stories or “unified narrative” [2, p. 57] were found to
have lower anxiety levels and high in cohesion, compared to stories that lacked
cohesion which predicted a student’s high anxiety levels.

In Kazakhstan, university level programs which are being held in EMI
(English as a medium of instruction) context are distinctive for the multilingual
background they revolve around: Kazakhstani students are at most bilingual
or multilingual with Kazakh or Russian as dominant instructional languages
before they applied to the university [5]. In the face of multiple factors, such
as educational background and proficiency levels of students, a correlation has
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been found in foreign language anxiety levels. For instance, learners who have
graduated from specialized schools presented significantly lower levels of FLA
compared to students from a mainstream schooling background [6]. Thus, one of
the remaining problems in EMI is related to the educational gap between high
school and university-level programs, which might hinder successful learning
in a foreign language when students apply to the EMI university unprepared.
Accordingly, Kulgildinova and others highlighted the need for multilingual
learning enduring as a continuous process during Kazakhstani students’ significant
transition from secondary to higher education [7]. As a result, it can increase
students’ anxiety levels due to psychological factors and difficulties related
to idea generation and increase their reliance on a teacher support [8]. Some
additional factors that have been found associated are challenges to keep up with
the study load and to perform in English in front of their peers. Considering the
effectiveness of EMI on student language proficiency and the trilingual policy
Kazakhstan is attributed to, it is found crucial to provide educational context
that decreases students’ language anxiety and reinforces scaffolded and, thus, a
positive learning experience. This paper outlined 3 research questions, where R1
and R2 aim to determine how EMI university-level students’ narrative stories
could provide insight about challenges Kazakhstani students face in terms of the
language learning process and its maintenance:

RQI. How do university students with different levels of English show
agency when talking about language anxiety in EMI?

RQ 2. How does studying in EMI affect whether students tell more
redemptive or contaminated stories about learning English?

RQ3. What role do other people (teachers, peers, family, native speakers)
play in their personal stories of language learning anxiety or success?

The R3 is posed in order to gain a deeper understanding of whether social
supports can positively affect a student’s FLA and benefit the language learning
process throughout narratives, which could further help educators and educational
organizations establish supportive educational policies and courses.

Materials and methods

This research employed a mixed approach method design to thoroughly
examine the relationship between FLA and students’ narrative identity stories.
The study integrated a narrative enquiry approach, which is a qualitative method
that focuses on personal stories as data. The main aim of this study is to investigate
how university students in Kazakhstan experience Foreign Language Anxiety
(FLA) while studying in English as the Medium of Instruction. Semi-structured
narrative interviews were used to encourage participants to reflect on important
moments from their journeys of learning English for data collection purposes.
In this study, semi-structured interviews were conducted using the Language
Learning Story Interview (LLSI), adapted by Hiver et al. [9], designed to explore
narrative identity in the context of second language acquisition.
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For coding criteria, five key narrative constructs were applied from the
narrative identity framework developed by McAdams and McLean [10]:

« Agency-the degree to which students demonstrate autonomy and control
in their journeys of language learning.

o Communion-the degree to which students experience interpersonal
connection and emphasize support and caring.

« Redemption-the transformation of a negative experience into a positive
outcome.

« Contamination- the transformation of a positive experience into a negative
outcome.

« Meaning-making-the extent to which students learn something or extract
insights from their experiences.

Each participant’s interview was divided into 8 scenes, where 5 of them were
coded and rated on a scale of 0-1 based on the absence, partial intensity, or strong
intensity of the above-mentioned five variables. The numerical results, which
described 5 scenes, namely a positive language-related experience, a negative
language-related experience, a turning point in the English learning process,
early positive, as well as early negative memories, were evaluated in Excel and
then analyzed in Google Collab (Python). The remaining 3 scenes: regrets related
to language learning experience; common problems in learning English; values
and goals related to language learning were analyzed and visualized using NVivo
to obtain a thorough analysis of the data.

Participants

The study involved 22 students from one university in Kazakhstan, all of
whom study in an English as a Medium of Instruction environment. All participants
are undergraduate students aged 18 to 24. Participants were selected by purposive
sampling and divided into two categories based on their self-reported CEFR
English proficiency levels: Cluster A (n=12) comprised higher-level respondents
(Intermediate to Advanced), while Cluster B (n=10) comprised lower-level users
(Elementary to Intermediate. Participants represented diverse academic fields,
including education, engineering, and social sciences. All participants were
confident users of Kazakh and/or Russian, with English as their third language.
The interviews were conducted in the language that the participants chose, which
was the most convenient for them to use.

Ethical procedures were carefully followed throughout the study. Ethical
requirements were met in the study by obtaining an informed consent form from
participants, which clearly informed them of the study’s purpose, participants’
rights, and the voluntary nature of their participation and withdrawal.
Confidentiality and anonymity were strictly maintained by research investigators
throughout the entire process. The researchers were attentive to participants’
potential emotional sensitivity, since they were asked to reflect on their personal
stories. The supportive and comfortable atmosphere was maintained throughout
all interviews.
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Results

Quantitative results

To answer RQ1 regarding the influence of proficiency levels on language
anxiety, comprehensive data were acquired to shed insight into the role of agency
in the learners’ English as a foreign language learning experience. Based on
the narrative score analysis, agency was the most prevalent variable in higher-
proficiency-level students (Cluster A), who showed a higher mean agency score
(0.20) and median (0.19) compared to students in Cluster B with lower-proficiency
levels, whose mean agency score was 0.13 and median was 0.00, respectively.
Overall, Figure 1 presents 3 agency-predominant narratives in Cluster A
respondents, additionally with one story that combined elements of redemption
alongside agency traits; whereas there is only one agency-related narrative in
lower-proficiency level students, additionally with another redemptive-agency

story.
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Figure 1 — Distribution of Participants based on their types of narratives

RQ2 investigated the role EMI has to play to result in respondents’
redemptive or, on the contrary, contaminative variables within their narrative
stories. Nevertheless, no distinctive trend toward more redemptive narratives
was observed among higher proficiency level students, as both clusters showed
slightly higher mean Contamination scores (Cluster A: 0.17, Cluster B: 0.19)
than Redemption scores (Cluster A: 0.12, Cluster B: 0.14). As a result, the
participants presented the predisposition to contaminative rather than redemptive
characteristics when narrating their experiences as English learners in English-
mediated universities across all proficiency levels. Additionally, the analysis of the
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following three scenes, mainly the most significant problem the respondents have
faced, their values, as well as their outlook onto their whole language journeys
concluded that contamination remained the dominant characteristic in lower-
proficiency-level students, as presented in Figure 2, compared to redemptive

traits.
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To gain a thorough understanding of what might have caused the trend
into contaminative characteristics in learners’ narratives, a list of problems was
identified. In summary, speaking difficulties, public speaking difficulties, as
well as grammar-related difficulties have been identified as the top three most
significant problems throughout the respondents’ language learning stories in

both clusters (Figure 3).
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Figure 1 — Problems faced by participants in both
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long-term perspective, as some respondents stated that “there was no control
over progress or dynamics. It was boring...There was no competitive spirit in
the class” (Participant 7). The major challenges were related to fear in the social
context, when Participant 21 stated that “when I made grammatical mistakes in
spoken English, I felt very ashamed, I felt very bad because, why are you making
mistakes if others aren’t?”” or a sense of insecurity, as presented by Participant 7:
“It’s kind of annoying, and you start to push yourself more because...it turns out
I’m not the coolest, I don’t know English better than everyone else”.

Nevertheless, the majority of the respondents expressed resilience and
redemptive qualities in trying to overcome the previously mentioned difficulties,
for instance, as stated by Participant 7: “Atfirst I created this kind of demotivation,
but then you get used to it and just work on yourself”, while Participant 11
observed: “I thought that it was really hard, but then I got adrenaline chasing
myself”.

Regarding RQ3, Figure 4 pictures the most influential figures that have
positively affected respondents during learning the English language. Teacher
support was identified as the most crucial support instrument for the majority
of respondents, regardless of their proficiency levels, as stated by Participant
19: “It was after she [new English teacher] arrived that I really began to enjoy
learning English”. The following ones included friends’ and family’s support that
effectively created a more positive environment around their English language
learning experiences, as some respondents identified parents as the ones who
“instilled this support in me, and because of them I went further and started
studying” (Participant 8).

Communion

Inspiring figures -

host mother

Row

Friends support

Family

0 2 4 6 8 10 12 14 16 18 79

Coding references count

Figure 4 — Influential figures that have positively affected language
learners

Discussion
The findings suggest that the agency and redemption that English as
a foreign language learners attain in the process of their language learning
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significantly affect whether a student is going to interpret their language learning
narrative as positively charged and meaningful. Regardless of whether a learner
is a high-proficiency or low-proficiency learner, it has been found that negative
evolution of the language learning process can be prevalent in any student’s
language narrative. This supports Scovel’s [11] findings, which did not observe
a strong correlation between foreign language anxiety levels and a student’s
proficiency level. Even continuing a language learning path at the university
level with English as a medium of instruction (EMI) can either positively affect
the students’ attitude towards the language acquisition process or prevent it from
being maintained. Thus, it seems of a certain importance for educators, family
members, and other social figures to reinforce a positive language learning
environment for learners, especially in their early learning stages, promoting a
safe and challenging environment that will push students to learn and collaborate
rather than feel language anxiety or experience traumatic events that can result in
giving up learning the foreign language.

The study obtained insight that redemptive characteristics, such as alearner’s
conscious decision to persevere and continue the learning process despite the
experienced challenges can affect students’ learning becoming more meaningful,
affecting a student’s confidence and becoming excellent in language learning
and even choosing English language as their university major or choosing an
EMI university to further obtain redemption and continue their language learning
story regardless any negative experiences they have earlier faced.

The study supports the previous works that depicted foreign language
anxiety as a more complex trait that needs to be addressed closely along a student’s
personal interpretations, experience, culture, and language learning history [3].

The study can be particularly valuable for Kazakhstani educators and
foreign language teachers, since most of the previous literature on anxiety
and stress responses have been applied primarily in Western educational and
cultural contexts [12]. Paying closer attention to the peculiarities of language
acquisition in Kazakhstan is especially important in light of the trilingual policy
that has been applied, where learners — like the participants of the study — are
typically bilingual or multilingual. Previous research in Kazakhstan has already
observed a positive relationship between the EMI environment and foreign
language anxiety, showing that mainstream school students were motivated to
improve their language learning [7] despite the challenges they encountered.
The responses of this study further support these findings. The findings highlight
the importance of addressing psychological aspects — such as language anxiety,
feelings of insecurity, or fear of social performance — alongside foreign language
learners’ academic performance. Consequently, positively charged environments
and instructors, peer collaboration, and family support can positively affect the
academic performance and willingness to study the language in the long term.
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Conclusion

This study provides insights into how students in one university of
Kazakhstan construct their narrative stories of English language learning in an
EMI environment, with a particular attention to the role of agency, redemptive and
contamination tendencies, and social support. The results of this study showed
that students with a higher proficiency level expressed greater agency in narrating
their learning experiences, suggesting that proficiency is not only a cognitive
resource but also a psychological one that strengthens self-directed engagement.
At the same time, contaminative tendencies were more dominant in both clusters
rather than redemptive ones, indicating that the EMI environment does not
always guarantee positive or negative narrative transformations. There were also
instances where students demonstrated resilience when faced with challenges
in language learning, indicating that redemptive tendencies remain a potential
trajectory where learners attempted to reframe their negative experiences into
positive ones. The results show that social support, particularly from teachers,
families, and peers, play a crucial role in the students’ narrative stories, helping
to maintain their motivation and positively influence their journey towards
becoming more confident language users.

This research underscores the importance for educators and educational
policy developers to prioritize the creation of an environment conducive to
effective learning, addressing both linguistic and psychological requirements
of students. Comprehensive teacher support and structured peer interaction can
mitigate anxiety and foster more positive outcomes in language acquisition
narratives.

This study is limited because it covers a small sample from one university,
which means that it cannot be generalized to the whole context of Kazakhstani
university level students. However, this study makes an important contribution
by applying narrative inquiry and combining it with quantitative coding, which
contributed to a more in-depth analysis of the topic. Future researchers might
expand the sample by considering students from different universities, and also
considering the pre-existence or absence of EMI-related learning experiences in
respondents’ lives.
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EMI OPTACBIHJIA LHET TIJIIH YAPEHYIEI'TI KOBAJIXKY:
KA3BAKCTAH/IbIK YHUBEPCUTET CTYAEHTTEPIHIH
HAPPATUBTIK TOXIPUBECI
Ceiimkenosa A. C.', Mammsr M.M. 2, *3pram6oesa M. b.3, Hecun6aii XK. E.*
1.2 o1-dapabu areiagarsl Kasak yITTeIK yHHBEpCHTETI, Anmarsl, Kazakctan

34]lemupen yauBepcuTeTi, AnMatel, Kazakcran

Anparma. Tin vyiipenygeri ananjaymsuislk (FLA)  cryneHTTepnin
apachlHIIa KE3[CCeTIH MaHbI3ABl MacenepaiH Oipi  Oomblll  TaObLIAJBL.
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3eprreyuiiyiep OyJ1 TAKbIPBINITHI CAHBIK TYPFbIIaH 3€pTTEr€HIMEH, CTYACHTTEPIIH
HAppaTUBTIK OHTIMENEPiH/Ie Ma3achI3BIKTHIKTBIH Kajdail KepiHIC alaThIHBIH
KOPCETETIH 3epTTEYJIepAiH CaHbl a3. bysn 3epTrey KYMBICHIHBIH MaKCaThl-
crynentrepaid FLA-HbI GastHay 3epTTeyiHIH KYPBUIBIMBIH KOJJAaHA OTBIPHII,
TIT YUpEHy Typajbl OHTIMEJepl apKbUIbl Kajlail TYCIHIIPETIHIH aHbIKTay. by
3epTTEeyiH Heri3ri OarbITTapbl: HEraTUBTI TOXKIPUOEHI MO3UTHUBKE alHAIABIPY
(redemption); mo3uTHBTI TIXKIpuOeHIH Tepic OypmanaHysl (contamination);
opeker KabineTi (agency); KaybIMAAcTHIK (communion) >KOHE MOH-MarbIHAHBI
Kypy (meaning-making) cusxTel Oec Herisri OasHAay KYpPbUIBIMBIH aHBIKTAY
O0JIIbl, JKOHE KaThICYIIbUIAP/bIH aFbUIMIBIH TUTIH MEHIepy JAEHreliH e3aepi
Oaranaybl HETI31HJE KOFapbl >KOHE TOMEH JEHIeHJIepAl CalbICThIPY OOJIIbI.
3eprrey OapbIChIHIA OKBITY aFbUILIBIH TUTIHAE >Kypri3uierin KazakcTanibik
YHUBEPCUTETTEPIH OIpiHIH  CTYIEHTTEPIMEH KYPbUIBIMJABIK OHTIMEJECY
cyx0arTapbIMEH HBIFAUTBUIFAH OasHAAy TOCLIl KONJAHBUIABL. 22 CTYICHTKE
cayaJlHaMa KYpPri3uIil, OJapAblH cyXOaTTapbl TaKbIPHINTHIK KOATAp ApPKbLIbI
tangaHael. HoTwkenep Tl MeHrepy JeHreili »Korapbl CTYACHTTEpIiH ©3
OHI'IMEJIEpIHJIE IPEKET €Ty KaOUIETiHIH (agency) xKorFaphl IEHI€HiH KOPCETKEHIH
Kepcereni. Anaiia, Mo3UTUBTI TOXKIpUOEHIH Tepic OypmaiaHysl (contamination)
€Kl JICHrel 1eri KaThICYIIbuIapAa Aa alKbIH OOJIIbI, 9Cipece TOMEHT1 JeHTeiiepie
Oyn xwui Oaiikanael. CTyneHTTEpIiH alAblHAA TYpFaH HEri3ri MacenesepiiH
IIiHAEe ayb3IIa CoOWiey, TI'PAMMATUKAIBIK KUBIHABIKTAD >KOHE KOIIILIIK
anJbplHAa ceiiey mpobiaeMarnapsl aHbIKTanbl. COHbBIMEH Oipre MyFaiaiMIep/iH,
CBHIHBINITACTHIPBIHBIH JKOHE TYBICTAPBIHBIH KOJIJAybl CTYACHTTEPAIH BIHTACHIH
cakTayra KeMmekreceTiHi Oaiikannbel. KopbITbiHIbIIaN Kene, Oyn 3eprrey EMI
(aFpUILIBIH TUII apKbUIBl OKBITY) KOHTeKcTiHAer:T FLA-HBIH Kypaeni, oHrimere
HET13/IeJITeH CUNaThIHa 6aca Ha3ap ayJapa/bl, OyJ1 Ma3achI3/IbIK TEK T1J1/11 MEHIepy
(byHKIHICH eMec, 031H-031 Oarasay, SMOLMOHAIIbI PEAKIIHSIIAP KOHE dJICYMETTIK
KOJIJJAy/IbIH ~QCEpIHEH KaJbINTACAaThIHBIH KepceTenl.3epTTeyliH TEOPHSUIBIK
MaHbI3bl - FLA-Fa HappaTWBTIK TYJIFalblK KOHIETIUSACHIH KOJJaHy apKBLUIBI
OyJ1 KyOBUTBICTBI TEPEHIPEK allly, SFHU TUT YHpeHy HpoleciH/e naina 0onaareiH
TICUXOJIOTUSIJIBIK aCTIEKTiJIep MEH CBIPTKBI (haKTOpIIapAbl aHBIKTay. [[paKTHKAIBIK
MaHbI3bl - MYFaJiMJIEp CTYAEHTTEepre Koyijay KepCeTeTiH OpTa KaJllbIITacThIpPY,
KOHCTPYKTHBTI Kepl OailiaHbic Oepy *oHe OKyLIbLIapAblH OIpJIECKEH KYMBICHI
apKbUIbl CTYIEHTTEPHIH oHrimenepinje redemption TeHIEHLMsIApbl KoOipek
OaifiKaiybIHA BIKITAJ €TEe/l.

Tipek ce3aep: weT TUTIH YHPEeHyIer1 yailbIM, IET Ti1 PETIH/E aFbUIILIbIH,
OKbITY TUI1 peTiHzae arbuiiblH (EMI), HappaTuBTiK TyJIFa, CTYAEHT Taxipuodeci,
KOFapbl O11iM, OipJIeCKeH )KYMbIC, HAPPATUBTIK KYpbUIbIMIAP
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SAA3BIKOBASI TPEBOKHOCTD B YCJIOBUSIX EMI: HAPPATUBHBII
OIIBIT CTYAEHTOB KA3BAXCTAHCKOI'O YHUBEPCUTETA
Ceiimukenosa A. C. !, Mammst M.M.2,*Dpram6oesa M. B.3, Hecun6aii XK. E.*
12 Ka3axckuil HallMOHAJILHBII YHUBEPCUTET UMEHU anb-Dapadu
Anmarsl, Kazaxcran
“4Vuusepcuter Cyneiimana Jemupens, Anmarsl, Kazaxcran

Alctpakt. S3bikoBas TpeBokHOCTH (FLA) mo-mpexHemy ocTaercs
Cephe3HON TPOOJIEMON, ¢ KOTOPOW CTaJIKMBAIOTCS ywamuecs. Llenb maHHOTO
HCCIIEIOBAHUST — M3Y4YUTh, KaK CTyAeHThl uHTepnpetupytoT FLA yepe3 cBou
MMOBECTBOBAaHMSI 00 U3yUEHHH SI3bIKA, UCTIOIb3Ys CTPYKTYPY ITOBECTBOBATEIHLHOTO
uccnenoBanusi. OCHOBHbIE HANpaBIEHUS JTAHHOTO MCCIEIOBAaHUS 3aKII0YAINCh
B BBISIBJICHHM IISITU KIIIOYEBBIX TOBECTBOBATENIbHBIX KOHCTPYKIIMH, Takhe Kak
npeoponenue (redemption); HeraTMBHOE HMCKaKeHHE OmMbITa (contamination);
CIOCOOHOCTS K JIeHcTBHIO(agency); OOITHOCTh (Communion) U CO3JJaHUE CMBICTA
(meaning-making), a TaKke B CpaBHEHMM YPOBHEH BIAJCHUS AHIIMHCKUM
S3BIKOM, OTPEIENIEHHBIX YYaCTHUKAMHU CaMOCTOSITENIBHO, MEX]y BBICOKUMU
U HU3KUMHU YpOBHSMHU. B wuccremoBanwu OBUT KCIIONB30BaH HAppaTHBHBIN
MOJXOJ, TOJAKPEIUICHHBIH CTPYKTYPUPOBAHHBIMU HAPPATUBHBIMU HHTEPBBIO
CO CTyZIE€HTaMH OJHOTO M3 Ka3zaxCTaHCKMX YHUBEPCHUTETOB, IJI€ MPENO/IaBaHKE
BEJIETCSl HA aHIIMKMCKOM SI3bIKE. BBIJIO OMpoIieHo 22 CTyAeHTa, U UX UHTEPBBIO
OBLTH IPOAHATM3UPOBAHBI C UCIIOF30BAHUEM TEMATHUECKHUX KOIOB. Pe3ynbrarsl
MOKa3bIBAIOT, YTO CTYAEHTHI C OoJjiee BHICOKMM YPOBHEM BIIAJCHUS S3BIKOM
JIEMOHCTPHUPOBaU 00Jiee BEICOKUI YPOBEHb CIOCOOHOCTH K ACUCTBHIO (agency)
B CBOMX pacckazax. OfHaKo HEraTHUBHOE MCKa)KEHHE OIbITa ObLTH OYEBHIHBI Y
Y4aCTHUKOB 000WX YPOBHEH, MprudeM Ha 00JIee HU3KUX YPOBHSIX 3TO MPOSBISIIOCH
yaie. Cpeay OCHOBHBIX MPOOJiIeM, ¢ KOTOPBIMU CTAKUBAIUCH CTYAEHTHI, ObLIN
BBISIBJICHBI MPOOJIEMBI C PAa3rOBOPHOM pPEUbi0, TPAaMMATHYECKHE TPYAHOCTH U
myOnuyHbIe BBICTYIUIEHHS. B TO ke BpeMs mojjepiKa co CTOPOHBI yUUTENEH,
CBEPCTHUKOB M POJICTBEHHHKOB IOMOTajla CTYJIEHTaM COXPaHATh MOTHBALHUIO.
B 3akimrodenue, wuccienoBaHUE MNOTYEPKUBAET CIIOKHBIA, OCHOBAaHHBIM Ha
pacckazax xapakrep FLA B xontekcre EMI (mpuMeHeHHne aHTIMICKOTO sI3bIKa
KaK CpelCcTBO OOy4eHHMs ), TOKa3bIBasi, YTO TPEBOKHOCTH HE SIBISETCS MPOCTO
(byHKIMEH BIageHus S3bIKOM, HO (opMHpyeTcs MoJ BIUSHHEM CaMOOIICHKH,
SMOLUMOHAJIBHBIX PEAKIUA ¢ COIMAJbHOW MOAACPKKU. Teoperndeckas
3HAYUMOCTb HCCIIEIOBAHUS 3aKJIFOYAETCS B TOM, UYTO OHO MIPUMEHSIET KOHLETILIUIO
HappaTuBHOM HAEHTHYHOCTH K FLA, mo3Bossis miyOxke McCiieoBaTh 3Ty TEMY
IyTEeM BBISBIICHUS TICUXOJIOTUYECKUX ACTIEKTOB M BHEIIHUX (aKTOPOB, KOTOPHIC
MOTYT BO3HHMKATh IMPU M3y4YeHUU 5i3bIKa. C MpaKTUYECKOW TOUKH 3PEHHUs, Hallle
WCCJIETIOBAHKE TTOKA3bIBAET, YTO YUUTENSI MOTYT CO3/aTh OJIArONMpPHUITHYIO CPEIy
JUISL CTY[IEHTOB, B KOTOPOI MPHUCYTCTBYIOT KOHCTPYKTHUBHasi OOpaTHas CBSA3b U
COBMECTHas paboTa co CBEpCTHUKAMHU, UTO B PE3YIbTATE MOKET IOMOYB IIPOSIBUTH
0oJiee MO3UTUBHBIE TEHACHIIUY B UCTOPHSX yUaITUXCS.
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