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Abstract. The present study focuses on the role of code-switching in the
academic discourse of a multilingual university classroom, where language
choice does not remain fixed but develops gradually in interaction. The research
draws on observations conducted with first-year students over the course of
one semester in a naturally occurring educational setting. At the initial stages,
participation in English discussions was often accompanied by hesitation, slightly
noticeable in pauses or incomplete utterances and, in some cases, by a shift into
another language.

The aim of the study is to examine how code-switching functions in real
classroom communication and to determine its role in sustaining interaction under
conditions of linguistic uncertainty. The methodological framework is based on
qualitative research, including systematic classroom observation, teacher field
notes, and the analysis of recorded discussions. Rather than measuring frequency,
the analysis concentrates on communicative situations in which language
alternation becomes relevant.

The findings indicate that code-switching does not simply compensate for
lexical gaps. It appears at specific moments - during clarification, argumentation,
or when a speaker attempts to refine meaning and, over time, becomes part
of the interaction itself. In several cases, language switching helped maintain
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the continuity of thought, even when expression in a single language seemed
temporarily limited.

The study suggests that code-switching should be considered not as a
deviation from academic norms, but as an adaptive communicative practice that
supports meaning-making and participation. Its significance lies in revealing how
multilingual resources are used in real academic contexts, where communication is
shaped not only by linguistic competence but also by situational and interactional
factors.

Keywords: code-switching, multilingual classroom interaction, academic
discourse development, communicative strategies, language alternation in
education, meaning-making processes, student participation dynamics, resources
of language

Introduction

In fact, the educational space of the modern university has long transcended
the boundaries of the monolingual academic environment and has become an
arena for interplay between students with varying linguistic experiences. In
classes conducted in a multilingual classroom, it is not only carried out within
the boundaries of a single language. The students, while expressing their ideas,
opinions or explaining complex concepts, tend to use more than one linguistic
resource at a time. In such a context, language switching is an integral feature of
academic discourse, which enables the students to maintain the speech process.
This phenomenon, which takes place in a multilingual university classroom, is
not an amalgamation of two language systems; it is viewed as a pragmatic action
for a particular communicative purpose.

In recent years, the phenomenon of language switching in multilingual
academic environments has attracted increasing attention in linguistic research.
In many studies, code-switching is described as a natural feature of bilingual
and multilingual communication, sometimes associated with identity and social
positioning and in other cases understood as a communicative strategy employed
by speakers; however, despite this growing body of work, its pragmatic function
in real academic discourse remains insufficiently clarified. This becomes
particularly evident in intellectually demanding contexts such as literary text
analysis, debate or collaborative discussion, where language use does not
follow predefined patterns but develops in response to interaction as it unfolds.
From this perspective, Li Wei’s interpretation of translanguaging provides an
important point of reference, as it allows language alternation to be seen not as
a mechanical shift between separate systems, but as a practical way in which
multilingual speakers organize meaning in real interaction. As Li Wei notes,
the value of translanguaging becomes especially visible where communication
cannot be fully contained within the boundaries of a single named language;
when this view is applied to the present study, code-switching appears less as a
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disruption and more as a moment in which thought continues - sometimes with
slight hesitation, in some cases through partial reformulation - as speakers draw
on available linguistic resources to sustain academic interaction [1].

In this regard, academic discourse in a multilingual university classroom
is an essential area of research to examine the communicative mechanisms of
language switching. If students of different linguistic backgrounds are in the
same academic environment, they don’t only depend on language standards that
are predetermined. In fact, they even make use of different languages to make up
for what they lack, to make complex ideas clear, or to convey what they think
more adequately. It has been noted that language switches are not arbitrary, as
they have a particular pragmatic function.

The object of this study is academic discourse in a multilingual university
classroom. The subject of the study is the pragmatic functions of language
switching that arise during academic communication. The aim of the study is to
determine the communicative and pragmatic role of language switching observed
in the context of discussions and group discussions in a multilingual university
classroom. To achieve this goal, the following tasks were set: to identify
communicative situations in which language switching occurs in academic
discourse; to analyze the reasons for the exchange of languages during speech
in a multilingual classroom; to describe the pragmatic functions of language
switching, such as expressing opinions, explaining and clarifying meaning.

Garcia, Johnson and Seltzer describe the multilingual classroom as a space
in which students do not treat their linguistic resources as separate and rigid
systems but instead draw on them as part of a developing and integrated repertoire
[2]. From this perspective, academic interaction may be sustained through the
flexible use of more than one language, particularly in situations where meaning
needs to be negotiated or clarified. This view provides a useful framework for
interpreting the material examined in the present study, which is based on the
observation of naturally occurring speech situations in a multilingual classroom.
The data were collected during academic lessons, including discussions and
group work, where students engaged in collaborative tasks and exchanged ideas
in real time. The observations indicate that language switching does not occur
randomly; rather, it emerges in response to communicative needs and appears to
function as a resource that supports interaction. In some cases, it allows speakers
to maintain the flow of discussion, especially when a precise formulation is still
in progress or when hesitation becomes noticeable. In this respect, the findings
contribute to a more nuanced understanding of the linguistic organization of
academic discourse in multilingual university settings, suggesting that flexible
language use plays a role not only in communication, but also in the development
of participation itself.

654 BULLETIN of Ablai Khan KazUIRandWL



Pragmatic functions of code-switching in academic discourse of ...

Materials and methods

The empirical base of the study took shape gradually through regular
classroom work, rather than within a specially designed experimental framework.
The material did not emerge all at once; it accumulated over time, in fragments,
as attention was drawn to how students spoke during discussion - at moments
of hesitation, when ideas were still forming or when they were trying to make
themselves understood more precisely. These observations suggest that classroom
interaction develops unevenly, often depending on how comfortably participants
can draw on their available linguistic resources. In this respect, the perspective
proposed by Cenoz and Gorter becomes particularly relevant, as they argue that
pedagogical translanguaging proves productive when multilingual practices
are not treated as disorder, but as meaningful educational resources [3]. When
viewed alongside the present data, this implies that language flexibility does not
simply accompany interaction but may actively support it, allowing students to
remain engaged in discussion and, over time, to participate more confidently in
the development of academic discourse.

At first, these moments appeared incidentally. Later, they began to form a
pattern.

Table 1. Description of the research setting and participants

Group Code | Number of | Linguistic Language use in Type of
students composition classroom interaction

Kazakh group |FI-25-3k1 23 Kazakh- Kazakh and | Discussion, text
speaking Russian (in mixed | interpretation
students sessions)

Russian group |FI-25-7r 18 R u s sian -|Russian and|Discussion,
speakin g|Kazakh (in joint|argumentation
students classes)

Turkmen group | FI-25-2r4 23 Turkm e n -|Russian with|Discussion,
s p e akin g|shifts to Turkmen|clarification,
students and  occasional | group work

Kazakh

The authors’ own development

As shown in Table 1, the multilingual composition of the groups created
conditions in which two or more languages were regularly involved in classroom
interaction. The observations were conducted over one academic semester with
first-year student groups. In total, three groups were included in this study:
Kazakh group (FI-25-3k1, 23 students), Russian group (FI-25-7r, 18 students)
and Turkmen group (FI-25-2r4, 23 students). The linguistic characteristics of
these groups created a setting in which multiple languages coexisted within a
single academic space. There were situations where Kazakh and Russian groups
students were combined to study together, where interaction happened using
both languages. There were situations, especially with the Turkmen group, where
Russian was used as a main medium of instruction. Nevertheless, this does not

Series “PHILOLOGICAL SCIENCES” No. 2 (81) 2026 655



Beskempirova G. K., Yeltayeva Zh. K., Berdauletova Sh. Zh.

always guarantee effective communicative processes. When the students face
difficulties in expressing complex ideas, there have been moments where their
native Turkmen language comes through before finally reaching a common
ground for effective communication. There were moments where the instructor’s
speech would use Kazakh, adding one more layer to the communicative process.
As aresult, classroom communication in these groups developed across two or at
times, three languages simultaneously.

The material for analysis consisted of fragments of classroom discourse that
emerged during discussion and the collective interpretation of academic content,
without the use of specially designed experimental tasks. Attention was directed to
naturally occurring communicative situations, such as the exchange of opinions,
clarification of meaning, or the gradual construction of an argument in a group
setting. In literature classes, this often took the form of interpretative work, where
students commented on meaning, evaluated ideas and responded to one another’s
perspectives; in language classes, similar patterns could be observed during the
explanation of linguistic forms, short discussions, and collaborative exercises.
Across these contexts, language alternation did not follow a fixed pattern, but
appeared where it was needed, sometimes at moments when formulation was still
in progress or when meaning required further refinement. This observation can
be viewed in relation to Macaro’s work on English-medium instruction, which
suggests that language and content cannot be easily separated when students
engage with cognitively demanding material [4]. From this standpoint, the shifts
between languages observed in the present study may be understood not as
avoidance, but as part of an ongoing effort to remain engaged with academic
content and to sustain participation in the process of meaning construction.

All observations were recorded in the form of written notes taken during
and immediately after the lessons. These notes have focused on those episodes
where a clear change in language is observable, especially where this change
has an impact on the progression of the interaction. The aim is not to describe
every change in language use, but to focus on those episodes where the impact of
language change is observable.

The analysis unfolded in several stages and did not follow a strict linear
procedure. At the initial stage, the collected fragments were reviewed to identify
recurring situations in which language switching appeared. This was followed
by a more detailed examination of the communicative context surrounding each
instance: what preceded the shift, how it developed, and how the interaction
continued afterwards. Particular attention was given to the function of these
moments within discourse - whether they contributed to clarification, supported
the expression of an idea, or helped maintain the continuity of dialogue. In some
cases, the shift occurred almost unnoticed; in others, it coincided with hesitation,
when the formulation was still taking shape. This way of approaching the data
corresponds with Lin’s view that language use in multilingual classrooms
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should be understood as dynamic, situated, and shaped by actual communicative
demands [5]. When considered in relation to the present study, this suggests that
code-switching does not arise in isolation but tends to emerge precisely at those
points where interaction requires additional support, allowing communication to
continue without interruption.

Creese and Blackledge demonstrate that translanguaging in educational
settings is closely connected to identity work, as speakers position themselves
socially and interactionally through their language choices [6]. At the same time,
when their perspective is considered alongside the present study, it becomes
evident that classroom code-switching cannot be reduced to identity-related
functions alone. The analysis suggests that it is also closely linked to the practical
management of meaning in academic interaction, particularly in situations where
ideas are still developing or require further clarification. In this sense, multilingual
discourse may remain coherent even when participants do not remain within a
single linguistic code, as language alternation appears to support rather than
disrupt the flow of communication. Methodologically, the study is grounded in
approaches associated with discourse analysis and the pragmatic interpretation
of language use, where language switching is not treated as an isolated structural
feature, but as part of a broader communicative process. From this perspective,
code-switching is examined within the context of academic interaction itself,
where it tends to emerge at specific moments - sometimes with slight hesitation,
sometimes as part of ongoing formulation - when the flow of speech requires
additional support. This pattern suggests that language switching in a multilingual
classroom is not random but reflects the adaptive nature of linguistic behavior in
real academic settings.

Results and discussion

The process of classroom interaction observed over the course of the
semester did not develop in a steady or uniform manner. At times it progressed
with hesitation; at other moments it became more fluid, depending on how
confidently students were able to express their ideas. Within this dynamic,
language switching did not appear as an external or disruptive factor. Rather, it
seemed to emerge from within the discourse itself, particularly at points where
a single language was no longer sufficient to carry the thought forward. This
observation can be considered in light of the perspective proposed by Garcia and
Li Wei, who argue that multilingual speakers draw on an integrated linguistic
repertoire rather than on separate and fully isolated language systems [7]. When
viewed from this standpoint, the movement between languages observed in the
present classroom data does not interrupt communication. Instead, it allows
interaction to continue, often without being perceived by participants as a break,
even in cases where the formulation of meaning is still in progress or where slight
hesitation becomes noticeable.
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One of the first patterns that became noticeable concerned moments of
hesitation. When students were searching for an appropriate word or trying to
structure an idea, a brief pause often preceded a shift into another language.
These transitions were not marked by any explicit intention. They occurred
quietly, almost instinctively. Yet they allowed the speaker to continue. In such
cases, language switching functioned as a means of maintaining the continuity of
speech rather than interrupting it.

A different type of situation emerged when students attempted to clarify
meaning, which became especially noticeable in the discussion of literary
texts. In such cases, a term introduced in one language was often paraphrased
or reformulated in another. This repetition did not appear redundant; rather, it
carried a slightly different nuance, as if the second formulation helped to stabilize
or anchor the meaning that remained uncertain in the first. In these moments,
switching between languages functioned as a tool for semantic clarification,
allowing students to refine their understanding while continuing the discussion.
This observation can be considered in relation to Matras’s view of language
contact as a natural outcome of overlapping linguistic environments rather
than an exceptional or accidental phenomenon [8]. From this perspective, the
multilingual classroom discourse observed in the present study may be understood
not as a deviation from pedagogical order, but as an expected form of interaction,
where language alternation supports the gradual construction of meaning and the
continuity of academic communication.

Yet another pattern that emerged was associated with more complex ideas
being expressed. When a conversation went beyond simple answers and required
interpretation or evaluation, it did not necessarily follow that a student remained
within a single linguistic framework. A thought that started in Russian may have
continued in Turkmen or Kazakh before being completed. Such shifts did not
weaken the structure of discourse. On the contrary, they allowed the idea to
unfold more fully.

Language switching also played a noticeable role in shaping the dynamics
of classroom discussion. Students often responded in a different language from
the one used by the previous speaker, yet this did not lead to fragmentation of
interaction. On the contrary, it seemed to create a flexible conversational space
in which participants were able to engage with one another without being
constrained by a single linguistic code. Similar patterns became visible in group
work, where interaction moved freely across languages, particularly when
students were working toward a shared understanding or attempting to align their
interpretations. In such moments, the choice of language appeared less fixed and
more responsive to the immediate needs of communication. This observation can
be interpreted in light of Canagarajah’s notion of translingual practice, which
emphasizes how speakers coordinate available linguistic resources in order to
sustain communication even when strict language boundaries might otherwise
limit expression [9]. Within the context of the present study, this perspective
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supports the view that code-switching is not an external interruption, but rather
part of the unfolding logic of discourse, allowing interaction to continue while
meanings are negotiated and refined.

At times, language switching carried an additional expressive weight
that went beyond its immediate communicative function. Some words or short
phrases appeared in a student’s native language regardless of how the rest of
the utterance was constructed and these brief insertions, although minimal in
form, were often meaningful. They seemed to provide emphasis, evaluation or
an emotional nuance that might not have been conveyed with the same clarity
in another language. This observation can be considered alongside the study
by Novozhilova, Baiteliyeva, and Gribenyuk, which indicates that supportive
instructional strategies can strengthen learners’ confidence and sustain active
participation in language-related tasks [10]. Although their work focuses on
scaffolding rather than directly on code-switching, it offers a useful parallel: in
both cases, flexible forms of support appear to reduce communicative hesitation
and allow students to remain engaged in academic interaction, even when
expression is not fully stable.

The recurring nature of these situations made it possible to identify several

functional patterns of language switching. These patterns are summarized in
Table 2.

Table 2. Pragmatic functions of language switching in classroom discourse

Situation of use Description Example of interaction Pragmatic function
Hesitation or|A  speaker  pauses|A student begins speaking|M aintaining
lexical search and shifts to another|in Russian, pauses, and |continuity of speech
language while | completes the idea in
searching for an | Kazakh or Turkmen
appropriate word
Clarification  of| Switching occurs when A term is introduced in|Clarifying meaning

meaning a concept needs further [one language and then

explanation explained in another
Expression of A shift occurs when|A discussion starts in|Expanding expressive
complex ideas a thought cannot be|Russian and continues in|capacity

fully expressed in one | Turkmen to complete the

language idea
Response in|Language  switching | A student responds in a|Supporting interaction
discussion appears when reacting | different language from |dynamics

to another participant’s | the previous speaker

statement
G r o u plParticipants use(Mixed-languagelFacilitating
collaboration different languages | interaction during group | cooperation

while working together | tasks

Emotional|A shift is used to add|Key words or phrases are | Adding  expressive
or evaluative | emphasis or express | expressed in the speaker’s | nuance
emphasis attitude native language

Source: authors’ own development
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The categories listed above were not arrived at as a pre-established
classification. Rather, they were developed through gradual observation of
classroom interaction. What is significant in the above formulation is not the
number of categories, but the fact that language switching was related to certain
communicative needs.

The categories presented above did not emerge as a fixed classification.
Rather, they were shaped gradually through repeated observations of classroom
interaction. It is important to note that the key aspect here is not the number of
categories, but the fact that language switching occurred in relation to specific
communicative needs. In this sense, switching between languages is less about
signalling belonging and more about sustaining the process of meaning-making
itself.

Academic
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70% -« ® Active participation
- @ Free flow of ideas

S50% e academic

development

Sustained dialogue
30% .’i;. - B ) ® Active participation
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Figure 1 — Stages of code-switching development in academic classroom
interaction

The figure shows how code-switching develops in classroom interaction
across several stages, presented in an ascending sequence and marked with
percentages that reflect the gradual stabilization of language use. At the initial
stage (20%), communication is characterized by hesitation, lexical difficulty,
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and incomplete expression, where speech is often interrupted. At the next level
(30%), switching between languages begins to appear more clearly and helps
students maintain the flow of speech when linguistic resources are limited. In
the middle stage (50%), language alternation is used for clarification, as students
explain, repeat, and adjust meaning, which makes interaction more stable. At
a higher level (70%), switching is no longer limited to difficulty but becomes
part of discussion itself, supporting argumentation and explanation. The final
stage (90%) represents a more developed form of academic interaction, where
participation is more active and communication becomes continuous, with fewer
interruptions.

Overall, the figure reflects a gradual shift from unstable communication to
a more confident and functionally integrated use of multilingual resources.

This observation can be considered alongside the findings of Seidin
and colleagues, who show that code-switching in university classrooms is not
necessarily perceived as a disruption, but may support the flow of discussion
and help maintain interaction in situations of linguistic difficulty [11]. From
this perspective, language switching in academic discourse may be understood
not as a deviation from normative language use, but as an adaptive response
to the demands of communication. It tends to emerge at those moments where
explanation requires precision, where interaction depends on continuity or where
thought cannot be fully contained within a single linguistic form. In this sense,
the multilingual classroom appears not as a space of linguistic fragmentation, but
as a space of subtle coordination between languages, where academic dialogue is
sustained through the flexible use of available linguistic resources.

Conclusion

The purpose of this study was to examine the pragmatic functions of code-
switching in the academic discourse of a multilingual university classroom and
to determine how language alternation supports the continuity of interaction
in real communicative situations. This objective was approached through
qualitative analysis based on systematic classroom observation conducted over
one academic semester, with particular attention given to naturally occurring
episodes of discussion, clarification, and collaborative interpretation among first-
year students from different linguistic backgrounds.

The methodological design, which avoided artificially constructed tasks
and relied instead on naturally emerging interaction, made it possible to observe
language switching as it occurred in authentic academic settings. The analysis of
classroom discourse fragments, supported by field notes and close examination
of communicative contexts, showed that code-switching consistently appeared
at specific moments rather than randomly. These moments were often associated
with hesitation - sometimes slightly, almost unnoticeable-lexical search, or the
need to refine meaning in the process of developing an idea.
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The findings demonstrate that code-switching fulfills several interconnected
pragmatic functions. It supports the continuity of speech when a single language
proves temporarily insufficient; it facilitates clarification, particularly in the
interpretation of academic content; and it expands the expressive capacity of
speakers when dealing with more complex ideas. In addition, language alternation
contributes to the dynamics of interaction itself, allowing participants to engage in
discussion without being restricted to a single linguistic code. In group work and
collective interpretation, this flexibility becomes especially visible, as interaction
moves across languages while maintaining coherence.

At the same time, the development of code-switching observed in the
study does not follow a strictly linear trajectory. In the initial stages, switching
appeared more fragmented and, in some cases, slightly hesitant. However, as
interaction became more stable, its function shifted. It gradually moved beyond a
purely compensatory role and became integrated into the structure of discourse,
supporting argumentation, explanation, and collaborative meaning-making. This
transition, while not uniform, reflects the adaptive nature of language use in
multilingual academic environments.

Taken together, these results suggest that code-switching should not be
interpreted as a deviation from academic norms or as a sign of linguistic deficiency.
Rather, it represents an adaptive communicative practice that emerges in response
to the demands of interaction. It allows students to remain within academic
discourse, sustain participation, and develop ideas even under conditions of
linguistic constraint. In this sense, the multilingual classroom appears not as a
space of fragmentation, but as a space of coordinated linguistic resources.

The practical significance of the study lies in the possibility of rethinking
language use in multilingual classrooms. A more flexible approach to language
choice may contribute to increased student participation and to the creation
of a more inclusive academic environment, where hesitation does not lead to
withdrawal from interaction. At the same time, further research may focus on
other educational contexts, as well as on different levels of language proficiency,
to better understand how code-switching develops under varying conditions.
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KONTUIAI YHUBEPCUTET AYAUTOPUSICBIHIAFbI
AKAJIEMUSIJIBIK JUCKYPCTA KOI-AYBICYIbIH
IMPAI'MATHUKAJIBIK ®YHKIIUAJIAPHI
beckemmuposa I'. K.!, "Enraesa XK.K.2, bepaaysierosa I11. K.
1.*23 M. Aye3oB arbiaarsl OHTyCTiK KasakcTan 3epTTey yHUBEPCUTETI
[IemvkenT, Kazakcran

Anparma. byn 3eprrey KeNTNAlI yHHMBEPCUTET ayAUTOPHSICHIHIAFHI
aKaJIEMUSUTBIK JTUCKYpCTa KOJ-aybICYAbIH aTKAapaThblH KBI3METIH KapacThIpyFa
apHasFaH. MyHail opTaja Tij TaHIay ajAblH aja OEKITUITeH XKyie OOWbIHIIA
eMec, e3apa opeKeT OapbIChIHIa OIPTIHIEH KaJbINTAChII OTHIpaabl. 3epTTey Oip
cemecTp OOIbI OiIpIHIII KypC CTYAEHTTEpIHIH KaTbICybIMEH ©TKEH cabaKTap/bl
OakpuTay HETI31HIE >KYPri3iimi. AJFalkbl Ke3eHIEp/e aFbUIIIbIH TIUTIHICT
TaJKbUIAYJIApFa KaThlCy KeOiHe KilipicTepMeH, TOJBIK asKTajJMaraH OilapMeH,
KeW Karjaiia 6acka TUIre aybICyMEH KaTap >Kyp/i.

3epTTeyIiH Heri3r1 MaKcaThl — KOJI-aybICYAbIH HAKTHI Ay U TOPUSITBIK KapbIM-
KaThIHACTA Kajail KepiHic TaOaThIHBIH KOHE TUIMIK OENTiCI3MiK JKarnalbIHIA
@3apa JPEKeTTI caKTayJarbl PeJliH aHbIKTay. OJICHAMAJBIK TYPFbIIAH KYMbIC
camaJibIK Tajjayfa cyleHeal: xyieni 0akbuiay, OKbITYIIBIHBIH kKa30anapsl KoHE
CTYICHTTEpAIH MiKipTanac a30ajgapsl KapacTbIpbUIABL. 3epTTey OapbIChIHAA
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TIJ ayBICYABIH KHUUTITIHE eMeC, OHBIH Taia 00JIaThIH HAKThl KOMMYHUKATHUBTIK
JKarJaiapbelHa Ha3ap aylaapbUibl.

ANBIHFAaH HOTHXKEJep KOA-aybICYIbIH TEK JIEKCHKAJBIK KHBIHIBIKTapIbI
eTey Kypalibl eMec ekeHiH kepcereai. On keOiHe MarblHAaHBI HAKTHLIAY, OWIBI
JION JKETKI3y HEMece MIKip aaMacy Ke3iHJIe maiga O0JbII, yaKeIT 6Te Kelle o3apa
opekeTTiH Taburu OemniriHe aitHanmaabl. KeilOip xarmaiinapaa Tt ayeicy Oip Tin
mieHOepiHe JKeTKi3y KUBIH OOJIFaH Ke3/l1€e O arbIMbIH Y30el jkajracThlpyFra
MYMKIHIIK Oep/i.

3epTTey HOTHMXKENEepl OCHUIANIIA,KOA-aybICY/Ibl aKaIeMUSIIBIK HOpMaJIaH
aybITKY PETIH/IE KapacThIPy JKETKLTIKCI13 eKeHI1H KkopceTe . Kepiciniie, o MarbIiHA
KYPY/Ibl, KaTICY/IbI KOHE ©3apa opeKeTTI KOMAANTHIH HKeM/II KOMMYHUKAaTHUBTIK
TOCI peTiHie KopiHei. by 3epTTey KenTiai opTana TUINIK pecypcTapAblH Kaaii
KOJIJIaHBUIATBIHBIH TEPEHIPEK TYCIHYre MYMKIHIIK Oepesl jKoHE aKaJdeMMSUIbIK
KapbIM-KaThIHACTBIH TEK TIAIK O1JTIMMEH FaHa €eMeC, COHBIMEH KaTap KaFIaljIbIK
KOHE ©3apa OPEKeTTIK (PaKTOpIApMEH 1€ aHBIKTAJIATHIHBIH KOPCETE/].

Tipexk ce3mep: KoI-aybiCy, KONTUIAl ayIUTOPHAAFbl ©3apa OpEKeT,
aKaJIEMUSIIBIK JIUCKYPCTHIH JIaMybl, KOMMYHHUKATUBTIK CTpaTerusiap, OutiM oepy
YZepiciHeri TUILIK aybICy, MaFblHA KaJbIITACTBIPY YIEpicTepi, CTYACHTTEPIIH
KaThICy IMHAMUKACHI, TUIIIK pecypcTap

HPATMATUYECKHUE ®YHKIIUU KOA-IIEPEKJIIOYEHUSA
B AKAJJEMUYECKOM JINCKYPCE MHOTI'OSI3bIYHOM
YHUBEPCUTETCKOM AYIUTOPUN
beckemnuposa I. K.!, *Enraesa XK.K.2, bepnaynerosa I11. 2K.3
123 10skH0-KazaxcTaHCKU# HCCITEI0BATEILCKHN YHHBEPCHTET
uMmeHu M. Ayazona, llIsiMkeHT, Kazaxctan

AHHOTauus. JlaHHOE HCCIENOBAHME IIOCBAIIEHO  PAaCCMOTPEHHIO
(GYHKUMH KOJI-TIEPEKIIOYeHNUsT B AKaJEMHUYECKOM JUCKYPCE MHOTOS3bIYHON
YHUBEPCUTETCKON ayquTopuu. B MOmOOHBIX yCIOBHSIX BBIOOp s3bIKa He
3aga€red 3apaHee, a (OpMHUPYETCs B IIPOLECCEe B3aMMOJEHCTBU. Marepuanom
UCCIIeIOBAaHUS TOCITYXXHWJIM HaOMIOCHHs 3a 3aHATHSMM CTYIEHTOB IE€PBOIO
Kypca, IPOBOMBILNECS HA IPOTSHKEHUU OAHOIO ceMecTpa. Ha HavansHOM dTane
ydyacTue B OOCYXKIEHHMSIX Ha aHIIIMICKOM SI3bIKE CONPOBOXKIAIOCH IAy3aMH,
HE3aBEpUICHHBIMU BBICKA3BIBAHUAMU U B OTACIIBHBIX CIIy4asX, IEPEXOJOM Ha
JAPYIOH s3BIK.

Henp paboTsl 3aKiroyaeTcs B TOM, YTOOBI ONPEAEIUTh, KAKUM 00pa3oM
KOZ-TIEPEKIIIOUEHNE TPOSABISAETCS B PEATbHOM YUEOHOM OOIIEHMM M KaKylo
pOJIb OHO WIpaerT B IOAJEPKAHUU B3aUMOACUCTBUS B YCIOBUSAX S3BIKOBOU
HeonpeaenéHHoCTH. MccnenoBanne onupaeTcs Ha Ka4eCTBEHHBIM TOAXO0/: aHAJIN3
IIPOBOJMJICSI HA OCHOBE CHUCTEMATHUECKHUX HaOMIOACHUH, MPEernojaBaTebCKUX
3amucei 1 MaTepraoB ayIuTOPHBIX 00cyxeHuil. OCHOBHOE BHUMAHUE Y/IEIEHO
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HEC KOJIMYCCTBY CJIYYAaCB IIEPCKIOYCHUA, 4 TCM KOMMYHUKATHBHBIM CUTyallUsIM, B
KOTOPBIX OHO BO3HUKAET.

Pe3yJII>TaTI:I MOKAa3bIBAIOT, YTO KOA-NICPCKIIOYCHHUEC HC OI'PAHUYMUBACTCA
KOMIICHCAIIMEH JIGKCMYECKUX 3arpygHeHud. OHO BO3HUKA€T B MOMEHTHI
YTOUHEHUs, apryMEHTallMM WIM ToucKa Oosiee TOYHON (POPMYIHUPOBKU U CO
BPECMCHCM CTAaHOBUTCA YaCTbIO CaMOI'0O B3aHMO,Z[€I>'ICTBH$I. B psaAac ciyd4acB CMCHaA
sA3bIKa MMO3BOJIAIA COXPAHUTD X0/ MBICJIU JaXKC TOT1d, KOrJa BBIPAXKCHUC B paMKax
OJTHOTO SI3bIKA OKa3bIBAJIOCH 3aTPYAHEHHBIM.

Takum  00pazoMm,  KOA-TIEPEKITIOYEHUE  HENb3sS  pacCMaTpUBATh
HUCKIIOYUTCIIBHO KaK OTKJIIOHCHHE OT aKaACMUYCCKUX HOPM. Omno BBICTYIIACT KaK
TUOKMI KOMMYHHKATUBHBI WHCTPYMEHT, CIOCOOCTBYIOMIMI (OPMUPOBAHUIO
CMBICJIA W MOAJEpKaHUI0 YydacTus. [lodydeHHBIE pe3ylabTaTsl IMO3BOJISIOT
1y0’ke MOHATh, KAKUM 00pa30M SI3bIKOBBIE PECYPChI HUCIIONIb3YIOTCS B PEAIbHBIX
aKaJIEMUYECKUX YCIOBHSIX, TI€ KOMMYHUKALUS ONIPENIENSAETCS HE TOIBKO YPOBHEM
BJIaICHUA A3BIKOM, HO U CUTyallUOHHBIMU U KOMMYHHKATUBHBIMU (paKTOpaMI/I.

KuaroudeBble ¢Jj10Ba: KOA-NIEPEKITIOYECHHE, B3AUMOICHCTBUE B MHOTOSI3bIYHOM
ayIMTOPUH, PA3BUTHE aKaIEMHUYECKOTO JUCKYPCa, KOMMYHUKAaTUBHBIE CTPATErUH,
S3BIKOBAsi CMEHA B 00pa30BaHUM, MPOLECCH (HOPMUPOBAHUS CMBICIIA, JUHAMUKA
y4acTHs CTYAECHTOB, SI3bIKOBBIE PECYPCHI
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