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Abstract. The quick growth of the scope of generative AI’s impact on higher
education not only affects information search procedures but is also expected to
change the interaction dynamics in multilingual classrooms. Responses written
with generative Al assistance typically sound fluent and structured and look
academically consistent even though their conceptual stability may be in question
in many instances. Such a paradox became one of the main factors that motivated
the current research.

The present study examines the relationship between external fluency
in academic discourse and cognitive stability in spontaneous interactions in
multilingual university classrooms. It was conducted with first-year students
from the faculty of “Cultural and Art” during the seven-week course of English
at the B1 level with the participation of Kazakh, Russian, and Turkmen-speaking
learners. The methodology comprised classroom observation, discourse
analysis, and interactive methods applied under low Al use conditions. Al-based
information could be employed by learners only in the initial segment of each
class devoted to topic introduction and information search.

The results obtained from classroom observations revealed that preliminary
preparation through Al assistance increased the level of structure fluency
and vocabulary skills in response delivery in its early phases. However, with
increasing spontaneity of clarification, contradiction, and argumentative dialogue,
it becomes challenging to forecast cognitive stability in many cases. Indicators of
hesitancy, correction processes, silencing, and translanguaging become common
at those stages where independent conceptual development is required. Language
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shifts are sometimes not mere deviations from academic discourse but short-term
assistance for cognitive processes under conceptual pressure.

The innovation of the current study includes the reconsideration of the
fluency construct delivered through generative Al as an unstable phenomenon that
could be used as a tool for masking cognitive instability in academic discourse.

Keywords: academic discourse, multilingual communication, Al fluency,
cognitive instability, spontaneous speech, discourse analysis, hesitation markers,
self-repair

Introduction

Artificial intelligence into education has been noticeable in the recent
few years. Whereas initially technology seemed like a tool that helps find the
necessary information via searching, now it has become a common practice in
universities’ routines as well as at languages classes, where students are becoming
more and more dependent on the help of generative models when preparing for
their classes. The phenomenon seems most apparent in English language studies.
Those students, who were previously shy about communicating spontaneously,
seem more self-confident having worked with external content. They have better-
structured utterances, use proper vocabulary and make answers with much more
confidence.

It might seem from an outsider’s perspective that a person achieves steady
progress due to these skills. Yet classroom interaction can be far from being stable
afterward. Some students keep communicating fluently as long as they have a
chance to rely on ready answers, but once the discussion turns to clarifications,
explanations or questions, they tend to stumble and lose the rhythm of talking.

Alongside this, another pattern started to emerge during the oral discourse
in class. Primarily during the later questioning phase, students were expected to
present or justify their views. At this stage, they explained their ideas verbally
without fully relying on the written wording. At the outset, some answers
sounded logically consistent and academic enough. But further along the way,
it seems they tended to become less stable as soon as students started moving
away from their memorized or pre-prepared structures. It seldom happened in
one fell swoop. Instead, the process of degradation was manifested in specific
micro-interactional features — longer silences, repetitive phrase constructions,
unfinished reformulations, or instances when the respondent was trying to find
their way out while still speaking.

Not all interruptions resulted in communicative failure. On numerous
occasions, the students found a way back to their explanations and managed
to complete the argument relatively coherently. Sometimes, their answers got
disrupted halfway through the interaction. Other times, students suddenly
switched to Kazakh, Russian, or Turkmen languages to express an idea and then
reverted to English again. Linguistically, it might be insignificant enough to
mention here. Yet it kept happening during the class observation and increasingly
resembled more than a random occurrence.
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The conflict between external fluency and internal instability of spontaneous
explanation results in quite complex methodological problems for modern
research of language education. Traditionally, academic language, which is both
grammatically correct and lexically sophisticated, has been viewed as indicative
of higher conceptual development. However, under the conditions facilitated by
technology, this pattern proves rather questionable. In classroom communication,
certain replies could sound linguistically convincing despite being based on
conceptual stability.

One of the problems here lies in the very nature of generation systems
which are able to generate linguistic structures prior to meaning internalization
by the respondent. Thus, fluency can act as a mask of uncertainty in some cases.
Nevertheless, this problem cannot be viewed simply as a result of Al usage.
The crucial point is the subsequent stage at which externally induced academic
speech meets live unpredictable communication requiring further explanation
that cannot depend on prearranged text structures.

In fact, things become even more complicated in multilingual environments
when communication does not happen within just one language system but through
dynamic switching. Students using both English, Kazakh, Russian, and Turkmen
switch from one language system to another especially when facing problems with
communication. The majority of the existing research examine translanguaging
through the prism of sociolinguistics or pedagogy since it relates to inclusion or
communicative accessibility in particular. In fact, classroom observations have
demonstrated an additional pattern of behavior that could not remain unnoticed
within spontaneous communicative processes. In several cases, when prepared
speech was about to fade, it turned out that switching to another language did
not necessarily serve as a way of avoiding problems with communication but
rather helped learners continue their interaction and rearrange the explanation
they gave. That is why hesitation, repair, pauses, and code-switching should not
be viewed as signs of communicative inefficiency in all cases.

In current debates around artificial intelligence usage in higher education,
the topics of academic integrity, ethical issues, accessibility, and technological
efficiency of produced academic papers continue to be of utmost interest. In
contrast, little attention is paid to dynamic oral interaction, which is characterized
by a need to negotiate and/or redefine meaning not as something prepared
beforehand but in the process of live communication. The mentioned gap in
particular comes to light when discussing multilingual environments, where
fluid transitions across languages can be coupled with technologically mediated
communicative processes not readily detectable at first glance.

As Kohnke, Moorhouse, and Zou argue, generative tools have slowly been
introduced to language education, functioning both as instruments for accessing
information and as communicative aids that influence the flow of class interactions
[1]. At the same time, there are few studies on what transpires next, in the context
of an unplanned discussion, with its inevitable hesitations, pauses, or transitions
across languages.

The experiment took place within seven weeks in the classes of Bl-level
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English with the students from the Faculty of Culture and Art at the beginning of
their first year of studying. In all the groups, there were multilingual academic
backgrounds consisting of Kazakhstan, Russia, and Turkmen languages.
Technological support was possible during the preliminary phase of familiarizing
with the topic and collecting information, but during oral performance and
subsequent questioning, no technological help was allowed in order to
maintain conditions similar to regular university practice rather than to artificial
experimental conditions. Thus, both prepared external fluency and instances of
change in discourse stability during live communication could be observed.

The research will focus on the connection between academically fluent
speech under technological assistance and its cognitive stability among
multilingual university students. Special attention should be paid to hesitations
and self-repair strategies, instances of translanguaging and interactional changes
occurring due to spontaneous speech after preparatory digital work. Among
other aspects to consider, the following question should be raised: can externally
constructed discourse sometimes act as a masking phenomenon for temporary
covering of conceptual instability in academic interaction? According to Godwin-
Jones, Al language assistance usually gives more confidence to students at the
initial stages of academic output creation. Nevertheless, such assistance does not
necessarily provide stable performance during live communication [2].

The novelty of the research from the perspective of science consists of a
different understanding of technologically mediated fluency in the multilingual
context of classroom communication. In the current study, fluent externally
controlled speech is viewed both as a marker of linguistic development and as a
rather unstable phenomenon characterized by certain limitations, which emerge
when speaking in spontaneous conversation followed by discussion. Moreover,
the research involves the analysis of translanguaging not just as a sociolinguistic
process but as something that may have a different interpretation. In the process
of observing classes, language alternation was often perceived as a reflection of
cognitive processes, i.e., thinking while being part of the discussion.

The other crucial element of the research concerns hesitations, which are
usually viewed as additional speech phenomena or even as a manifestation of poor
communication skills. However, in the course of the current analysis, the pauses,
self-repair operations, unfinished reformulations, and silence were perceived as
indicators of the cognitive processes associated with the discussed situation.

Materials and methods

The study was carried out among freshmen of the Faculty of Culture and
Art during the English language classes at B1 level. The observation in the class
went on for seven weeks. It included six multilingual student groups; namely,
CA25-15K1 and CA25-15K2 (groups speaking Kazakh), CA25-15K4 and CA25-
5K (groups speaking Russian), as well as CA25-3K and CA25-17K (Turkmen
speakers). In all, there were 68 subjects in the experiment. During classes English
was used as the teaching language, yet multilingual interaction often emerged in
discussions within the classroom environment.
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According to Cenoz and Gorter, the use of translanguaging strategies in
multilingual classroom settings should not necessarily be viewed as a symptom
of lack of communicative proficiency and linguistic competence on the part of
learners [3]. Their approach relates translanguaging flexibility with participant
involvement, discourse negotiation and cognitive adaptation associated with
complex academic interactions. These ideas to some extent have shaped the
methodology of the current study as well.

The experimental research involved qualitative classroom observations
combined with discourse analysis and interactional analysis of developing
academic interaction. Laboratory setting was consciously avoided in order to
examine the natural development of academic discourse during class interaction,
when communication did not take place according to any predefined model.
In certain cases, discourse stayed quite stable regardless of its spontaneous
character. However, other examples revealed another pattern. Once students
started deviating from ready-made constructions and tried to explain things
independently, various communicative problems came to the fore.

Digital tools for generating content were allowed exclusively at the
first stage of familiarizing oneself with the topic. In their work, students
predominantly searched for additional sources of information, deciphered
unknown terminology, and gathered examples pertaining to the discussed themes
in the class. Simultaneously, the employment of full-fledged essays or pre-written
answers remained prohibited throughout the entire duration of observations. This
arrangement allowed comparing the fluency formed outside the classroom with
the interaction occurring within it.

The experimental process included several stages one after another. First of
all, students were involved in regular classroom conversation without applying
any kind of technology to define basic tendencies in their academic discourse.
Later on, digital preparation was introduced for completing various oral tasks
on such subjects as communication, culture, education, and new technologies.
Having prepared, students carried out oral presentation and then were asked to
provide additional clarifications, interpretations, and arguments for the statements
they made. This is where hesitation, repair, pauses, and translanguaging could be
clearly observed.

Table 1. Description of the research environment and participants

Stage Activity Area of Research

Stage 1 | Classroom discussion without Al | Patterns of baseline academic speaking

Stage 2 | Topic preparation using Al Fluency and discourse management
changes

Stage 3 | Oral presentation Prepared academic speaking

Stage 4 | Follow-up questions Cognitive consistency during spontane-

ous communication

Stage 5 |Contradictions and  transfer | Understanding flexibility
activities
Stage 6 | Group discussion and reflection | Collaborative meaning making

Series “PHILOLOGICAL SCIENCES” Ne3 (82) 2026 551



Kalibekova L.A., Kerimzhanova A.S., Shakiyeva A.M.

In Table 1, there is shown the process of experimental stages’ realization
carried out during the seven-week experiment period. The experiment gradually
evolved from regular classroom activity to the activity that demanded some
cognitive effort to perform. In particular, the experiment included tasks of
reproduction of the information provided by students in an unpredictable and
interactive situation when participants needed to justify their ideas spontaneously.

During the process of data collecting several resources were employed.
Systematic classroom observations were made during the whole process of
conducting the experiment, while some extracts of oral communication were
recorded with the purpose of performing discourse analysis afterwards. In
addition, reflective teaching logs were kept after each lesson in order to highlight
some communicative aspects that were revealed in the classroom during the
process of communication. Transcription of full lessons was not done since
the aim of the study was the identification of some communicative aspects that
happened unpredictably.

The focus of the research was on discourse markers that emerged recurrently
in spontaneous academic discourse. In addition, both grammatical organization
and other elements (for example, hesitation phenomena, pauses, self-repair
structures, reformulations, language alternations) were analyzed.

Table 2. Major discourse indicators that were identified during classroom

Discourse analysis. Characteristics Observed

Discourse Indicators hesitation pauses, “maybe,” “I think,” unfinished con-
structions

Markers of hesitations restarting utterances

Self-correction structures | switch to Kazakh/Russian/Turkmen
Translanguaging instances |incomplete explanation under pressure
Interpersonal instabilities | pre-rehearsed vs impromptu responses

Table 2 shows the interactional cues identified as the key discourse markers
for further qualitative analysis during the research. They occurred frequently in
natural academic communication of learners and especially caught the attention
of the researcher when the subjects were involved in subsequent clarification
and contradiction work. Hesitation, self-repair, pauses, and translanguaging were
thus viewed as more than indicators of poor performance. In most cases during
observation, they seemed to be related to the processes of meaning making and
thinking which took place in the very process of interaction.

The study mainly concentrated on occasions when learners started with
quite fluent and organized language use but faced difficulties in arguing or
developing their position in academic communication later. Such interactional
events gradually turned into the center of the study due to the possible distinction
they could demonstrate between fluent behavior and stable conceptualization.
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Results and discussion

During the seven-week period, classroom observations showed that the
technologically-assisted preparation process had clearly affected the external
fluency of academic speech of the students. In the first phase of oral activities,
the participants demonstrated more structured and lexically complex responses.
Their answers appeared more organized than those usually observed in the
classroom during the previous weeks of the term. In a way, the change was kind of
noticeable even from the beginning of the interaction. This feature was especially
visible in students’ short presentations on topics related to digital communication,
education and cultural issues.They introduced the idea much more confidently
and structurally. The performance gave the impression of relative academic
proficiency and stability. Over the course of interaction gradually demonstrated
the opposite.

In the course of follow-up questioning, when students were asked to explain
or interpret their previous statements independently from any technological
means, the discourse stability was gradually compromised. Students started
responding with relatively clear answers, and then they began hesitating more,
speaking less structurally and sometimes interrupting themselves mid-way
through the conversation. These types of situations occurred frequently in
multilingual classrooms, although the frequency depended on the specifics of
the communicative task and the cognitive pressure experienced by the speakers.
It appears that, similar to monolinguals, Rajendram believes that multilingual
learners may use linguistic flexibility as both a convenient tool and a strategy for
remaining active within the flow of interaction [4].

The distribution of the principal interactional markers observed during
spontaneous academic speech is presented in Figure 1.

® Hesitation markers (34%)
Includes pauses, fillers i
(e.g., “maybe”, “I think™),
and unfinished phrases - 34%
that appeared during
spontaneous interaction.

o Stable spontaneous
explanation (8%)
Indicates responses that
remained coherent, clear,
and stable without noticeable
hesitation or repair.

Self-repair structures (26%) @------------
Covers restarts, reformulations,
and self-corrections as

students attempted to

improve or clarify

their responses.

o Silent pauses (11%)

Includes longer pauses
without verbal fillers,

. reflecting moments of
EuAEIg f cognitive processing
Refers to shifts into Kazakh, or uncertainty.

Russian, or Turkmen used as
cognitive support during
moments of conceptual difficulty.

Figure 1 — Distribution of interactional markers during spontaneous
academic speech
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The biggest segment in Figure 1 corresponds to the hesitant phenomena
(34%). They encompass pauses, incomplete phrases, filler words, and short
statements like “maybe,” “I think,” or “how to explain.” The occurrence of
hesitation was more frequent when students went beyond rehearsed responses
and tried to provide explanations spontaneously. It should be emphasized that
hesitation was not necessarily interrupting the ongoing process of communication.
In some cases, the students were able to continue elaborating their points even
after making a brief pause, although the flow of communication could become
somewhat unstable and sometimes uneven. This phenomenon was observed
particularly in the activities where students had to transfer knowledge using new
examples rather than premeditated expressions.

There was another recurring trend associated with self-repair devices
(26%). Students would repeat or restart sentences, change parts of speech, or
switch vocabulary usage in the middle of oral communication. Such situations
were particularly obvious in the context of constructing coherent arguments
or explaining certain points in conditions of communicative stress. In some
conversations, the repair procedure could become directly related to the
construction of meaning instead of mere correction of errors. For example, it
seemed that some students, especially in multilingual classes, needed to look
for clarity and meaning while speaking already. As Lin and Leung indicate,
multilingual interaction in English classrooms does not necessarily occur within
a single linguistic system [5].

In other words, the growing role of artificial intelligence in the process of
language learning has already begun to affect academic fluency since technology-
enabled speech looks structurally well-built regardless of a lack of knowledge on
a deeper conceptual level [6]. A similar trend started becoming apparent in the
current classroom observation with translanguaging accounting for 21% of all the
discourse markers used. The use of another language was observed most actively
among those activities involving collaboration and contradiction, in which case
students had to struggle with conceptual difficulties during communication.

The use of other languages was never aimed at avoiding speaking English;
in many cases, it helped students organize their thoughts during discussion. It
seems that a number of times when people had to briefly explain some ideas in
their native language and then continue in English was connected to the fact that
the unpredictability and pressure in discussion increased.

Silent pauses constituted 11% of all identified features of the communication
process. Contrary to usual hesitation phenomena, the majority of silent pauses
occurred without fillers and quite frequently before students made efforts to
provide an explanation. The interactional function of such pauses was also
difficult to identify throughout the observations. In some situations, the use of
silence reflected the state of doubt or difficulty experienced by students while
thinking and expressing their thoughts under the pressure of communication.
Sometimes, the pauses occurred due to internal processing needed before attempts
to explain something. Despite being rather short, these pauses had a clear impact
on changing the pace of communication within the classroom context.
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According to Xu and Zhang, the use of technological resources to enhance
speaking skills can be beneficial for participation and self-confidence in EFL
classes while interactional problems will become evident once the discussion
will start without any external help [7]. Such a trend was also seen during the
current observations with only 8% of communication cases involving responses
that were maintained without any hesitation, repairs, silent pauses, or code-
switching. Generally, the stability of responses increased during clarification
questions and argumentative discussions. At the same time, the low percentage
of this phenomenon shows the inconsistency of fluent academic speech once
discussion became unpredictable.

From the study findings, it was clear that technological support helped
achieve greater success in organizing academic discourse in the initial stages.
Having been engaged in the work with Al generation while familiarizing with
the topic, the majority of learners started engaging in discussions in class with
a wider vocabulary, structurally sound responses, and apparent communicative
competence.

It was a different case when spontaneous communication began. When the
students needed to go beyond prepared statements and start generating meanings
by themselves through negotiations, externally achieved communicative
efficiency was not always maintained at an equal level. There was hesitation,
fragmentation of statements, and unpredictable interaction flow during negotiation
or argumentation. Likewise, Moorhouse and Wong note that it is important not
only to consider generative artificial intelligence as a productivity tool but also
as a means capable of affecting communicative performance and discourse
organization [8].

Ziegler and Gonzélez-Lloret pay attention to the fact that technology-
mediated language learning environments create new forms of interaction. In
such contexts, linguistic performance becomes closely connected to cognitive
processing. Communicative adaptation slowly takes shape as part of the same
process [9]. A comparable tendency became apparent during the present
classroom observation. Perhaps several evident during of translanguaging within
multilingual academic interaction. A considerable body of research continue
to interpret movement between languages primarily through sociolinguistic
or pedagogical perspectives. The interactional patterns observed during this
experiment.

Throughout classroom discussions, shifts between languages functioned
less as communicative deviation. In parallel, they appeared to operate as
temporary cognitive support. In a number of cases, this helped students maintain
participation while reconstructing explanations under interactional pressure.
Several participants temporarily shifted into Kazakh, Russian together with
Turkmen through phases of conceptual difficulty.

Akishev, Kazybekova and de Lasala Porta state that modern studies
conducted in Kazakhstan have already started using digital technologies and
computation tools in analyzing discursive texts much more actively [10]. This
case study is consistent with this general trend, but at the same time reveals
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some aspects of interaction that appear specifically in spontaneous academic
communication.

Firstly, it was found that hesitation phenomena do not necessarily mean
that a speaker does not demonstrate high language proficiency or is not capable
of effective communication. On the contrary, in many cases hesitations occurred
because the learners tried to switch from prepared discourse to independent
conceptual reasoning. The latter process became especially evident after
preparatory work using digital tools that helped the learners gain fluency initially,
but then revealed their doubts in further discussion.

From an extended view point, the findings suggest that spontaneous
classroom talk occurs due to interactional instability involving fluency,
hesitations, reformulations, pauses, and collaboration in meaning construction.
Technologically mediated preparation had obviously led to better access to
information and organization of initially constructed discourse. However, once
interaction became less stable, many participants turned more and more to pauses
and self-repair strategies within multilingual communicative negotiation in order
to maintain explanation and participation within ongoing discussion.

In other words, interactional instability cannot always be regarded as
mere failure of communication. Several episodes in classroom showed that
hesitations and reformulations took place when students tried to construct their
explanations beyond prepared discourse strategies. Hartman similarly mentions
that technologically enhanced fluency in academic communication might produce
the feeling of academic stability in the minds of students, although stability tends
to weaken significantly during spontaneous intellectual interactions [11].

Conclusion

On the whole, technologically-supported academic fluency in multilingual
university environments does not necessarily indicate the presence of stable
conceptualization. It is possible to claim that at the beginning of oral interaction,
generation was clearly useful for students’ organizational efforts and vocabulary
enrichment. Technological support resulted in a certain level of smoothness in
communication and provided an impression of stable academic performance.
However, when students had to defend and elaborate their statements, interaction
turned out to be unpredictable due to the need for individual conceptual work
carried out outside of any technology-based communication.

There was one recurrent element of interaction which could be observed
during the observation period. Specifically, students used hesitant speech
patterns, self-repairs, pauses, and language changes when they attempted to go
further than the prepared speech material and express their ideas independently. It
would be erroneous to think that all such cases are associated with weak language
proficiency and communicative skills. At the same time, these interactional
details seemed to be linked to the process of conceptual thinking taking place
within oral interaction. There were students who paused before moving forward
with their explanation; some students used multiple attempts or even returned to
another language before completing explanation in English.
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It was also found that within the learning environment, fluid language
practices play a far more intricate part than suggested in related educational
studies. Observation revealed that shifts between languages often appear at
moments of conceptual uncertainty. On many occasions, they seemed to function
as temporary cognitive support. Rather than avoiding English, students appeared
to rely on another language while reconstructing explanation. This aspect
appeared most clearly during contradiction tasks and follow-up questions. Such
activities required students to defend their previous statements. Quite often, they
also had to organize explanations under communicative pressure. There were
also instances when multilingual negotiation seemed to facilitate participation in
debate, as the participants searched for the proper conceptual formation.

There was another tendency thatrevealed itself progressively with the course
of observation. Clearly, technological preparation helped participants organize the
structure of their speech better and access the necessary information easier in the
process of topic preparation. In many instances, however, the smooth academic
flow masked uncertainty that came to light during spontaneous interaction, where
the prepared structures did not provide adequate support anymore.

To conclude, the study contributes to contemporary discourse analysis.
Hesitation, self-repair, pauses, and flexible language use are interpreted as
not peripheral speech features. They contribute to the unfolding of interaction
connected to meaning construction in real-time discourse. This research was
conducted in a specific institutional context and for a comparatively short period,
so there might be differences between the tendencies observed in other settings.

Declaration on the Use of Artificial Intelligence

Artificial intelligence tools were used solely for technical purposes,
namely to assist in formatting the reference list in accordance with the journal
requirements and translating the abstract into Kazakh and Russian. The authors
take full responsibility for the content, accuracy, interpretation of results and
academic integrity of the article.
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KM KOJIJIAY BIHIATBI dKAFJAMIATBI KONITLII
YHUBEPCUTETTIK AYAUTOPUSAJIAPAAT bl AKAJEMUSJIBIK
COMJIEY EPKIHJITT MEH KOTHUTHUBTIK TYPAKCBHI3IBIK
Kanu6ekosa JI.A.!, * Kepimxanosa A.C.?%, [llakueBa A.M.’?

1.*23 M. Aye3oB arbiagarbl OHTYCTiK Ka3akcraH 3epTTey yHUBEPCUTETI
[IemvkenT, Kazakcran

Anparna. CoHFBI  KpUIAApbl  IUQPIBIK  MOTIH  TE€Hepalusay
TEXHOJIOTUSJIAPBIHBIH JKOFapbl 01J11M Oepy KEHICTIT1H/Ie KEH Tapaslybl TEK aKrapar
131ey TocUIepiHe FaHa €MeC, KONTULAl ayAuTOpUsIapJarbl aKaJaeMHsUIbIK
©3apa 9pEKeT CHUMAThIHA Jla bIKNaJ eTe 0acTaabl. aITOPUTMIK MOTIH OHIIpY
KYHEeepiHiH KeMeriMeH JalbIHAalFaH KayanTtap KeOiHe epKiH, KYpbUIbIMIbI
opl aKageMUSIBIK TYPFBIIAaH CEHIMAI OOJbI KepiHeml. Auaiiia onapIbsiH
acTapbIH/IaFbl KOHIENTYaJIbIK TYTACTHIK [I€H Ma3MYH/IbIK TYPAKTbUIBIK OapIIbIK
Karmaiina Oipaeit cakrana Oepmeiini. Ocbl Kapama-KaWIIbUIBIK YCHIHBUIBIT
OTBIpFaH 3epTTEY/IIH HeT13r1 cedenTepiHiy OipiHe ailHAIIbI.

¥ CBIHBUIBIIT OTBIPFBIH MakKajajaa KONTUIII YHUBEPCUTETTIK
ayIUTOpHsUIapiarbl CIOHTAHIbl ©3apa 9JpeKeT OapbIChIHJA aKaJAeMMSUIBIK
JUCKYPCTBIH CBIPTKbI €pKIHAIN MEH KOTHMTHUBTIK TYPAaKTBUIBIK apachIHIarbl
OaillaHpICTBI  KapacThipyFa OarbITTanabl. JKyMmbic «MoJeHUET XKoHE eHep»
(bakynpTeTiHIH OIpIHII Kypc CTyIeHTTepl apackiHaa B1 neHreiinaeri aFbuIIIbIH
Ti11 cabakTapbl OAPBICHIH/A JKETI anTa KeJIeMIHAC KYPri3uial. 3epTreyre Kasax,
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OPBIC KOHE TYPIKMEH TUI/II aKaJAEMUSUIIBIK TONTAP KATHICTHI. OJIICHAMAJIBIK HET13
peTiH/IE ayTUTOPHUSIIBIK OaKbLIAY, TUCKYPC TaI1aybl )KOHE UHTEPAKIIMSUIIBIK T Ay
Konaansasl. XKW Kypangapein naiigananyra Tek cabaKThIH JKaHa TaKbIPBITIIICH
TaHBICY JKOHE aKmapar i371ey Ke3eHIH/Ie FaHa pyKcar Oepiii.

AymuTopusUTBIK  OaKpllay HOTHXKENIEpl aBTOMATTAaHIBIPBUIFAH — TUIMIK
KYpaJIapAblH KOMETrIMEH IKYPTri3UIreH ajblH ajla JaWbIHABIK OacTamKbl
JKayanTapblH KYPBUIBIMIIBIK YHBIMIACYBIH KYIICUTII, CO3MIK KOPABI KOJJIaHy
CEHIMJUIIrH apTThIpFaHblH KepceTTi. [lereHMeH TyCiHAlpy, HaKTbuIay >XOHE
apryMEHTaTUBTI TAIKbLIAY CIOHTAHIbI CUTIAT ajia 0acTaraH COTTEP/I€ KOTHUTUBTIK
TYPaKTBUIBIKTBIH O1pKeNKI caKTaJIMalThIHBI Oaiikanasl. Kigipic 6enrinepi, ©31H-
031 TY3€eTy 9peKeTTepi, YHCI3 Iay3aiap MEH TIIIep apachIHIaFbI aybICyiap acipece
nepbec KOHILENTYalIbIK TYCIHIIPY Ka)XXeT OOJFaH jKarjgaija KUipeK KepiH/II.
Keii0ip snm3oaTapaa TUIAIK aybIcyiap akaJeMUsIIBIK TUCKYPCTaH aybITKY eMec,
KepICiHIlIe, KOHIENTYaJAbIK KBICHIM >KaFJailbIHJa MaFbIHAHBI CaKTal KalyFa
MYMKIHJIK O€peTiH yaKbITIlIa KOTHUTUBTIK TIpEK peTiHAe OaiKanibl.

Bys FeUTBIMU 13/1€HICTIH FBUIBIMU JKaHAJIBIFBI TEHEPATUBTI TuIaT(opmanap
APKBUIBI KAJIBITITACKAH aKaIeMHSUTBIK €PKIHIKT1 TEK TUIIK )KETICTIK pETIH]IE €MEC,
CIIOHTAH/BI aKAJAEMUSUIBIK ©3apa OPEKET KEe31H/I€ KOTHUTHBTIK TYPAKCHI3IBIKTHI
yaKbITIIIA )KachIpa aJlaThIH KyOBUIBIC PETIH/IE KalTa KapacThIPYbIMEH OalIaHbICTHI.

Tipek ce3nep: akaneMHsUIBIK JAUCKYpC, KONMTuUIal kommyHuKanus, KN
€PKIHJIIT1, KOTHUTUBTIK TYPaKCHI3IBIK, CIIOHTAH/BI COMIICY, TUCKYPC TaJiaykhl,
KiJlipic MapKepiiepi, 631H-631 TY3€Ty

AKAJIEMHUYECKAS BEITIOCTb PEUU U KOTHUTHUBHASL
HECTABUWJIBHOCTbB B MHOT'OS3bIYHBIX YHUBEPCUTETCKHUX
AYJIUTOPUSAX B YCJTOBUAX UU-TOAAEPKKHA
Kanub6ekosa I'. K.!, * Kepumkanosa A.C.% [1lakueBa A.M.?

1%2.3 H0xHO-Ka3zaxcTaHCKuil HCClie10BaTeIbCKUN YHUBEPCUTET
umeHu M. Aya3oBa, llIsimkenT, Kazaxcran

AHHoTanusi. CTpeMUTelIbHOE PACIPOCTPAaHEHUE IUPPOBBIX S3BIKOBBIX
TEXHOJIOTUH B CUCTEME BBICIIETO 00pa30BaHUsI B IOCIIEIHNE I'O/IbI CTAJIO BIUSATh HE
TOJILKO Ha CIIOCOOBI OMCKa HH(OPMaLIMK, HO U Ha CaM XapaKTep aKkaJleMUYeCKOro
B3aUMOJEHCTBHSI B MHOTOSI3BIYHBIX ayAUTOpUSX. OTBETHI, OJrOTOBICHHbIE TIPU
nopaepxke MU, Hepenko 3Byuar Geriio, CTpYKTypUPOBAHHO M aKaJeMUYECKU
yoeaurenbHO. [Ipy 3TOM HX KOHIIENITyallbHAsl yCTOMYMBOCTD COXPAaHSIETCS 1aJIEKO
He Bcerna. MIMEHHO 3TO IPOTHMBOpEUYHE CTaja0 OJHOW W3 NMPUYMH HACTOSALIETO
HCCIIE0BAHMSL.

PaGora mocBsleHa paccCMOTPEHUIO B3aMMOCBS3M MEXKJIYy BHELIHEH
OErIOCThIO aKaJEMHUYECKOTO JUCKYypca M KOTHUTHUBHOM YCTOWYMBOCTHIO B
YCIIOBHSIX CIOHTAHHOTO B3aWMOJEWCTBUS B MHOTOSI3bIYHON YHUBEPCUTETCKON
aynutopud. lcciienoBaHue NPOBOAWIOCH CPEIM CTYAEHTOB IIEPBOIO Kypca
¢dakynprera «KynbTypa M HMCKycCTBO» B TEUEHHE CEMU HEJElNb Ha 3aHITHUAX
AHITIMICKOIO sA3bIKa ypoBHA Bl. B skcniepuMenTe yyacTBOBaIM Ka3axos3bIUHBIE,
PYCCKOSI3BIYHBIE M TYPKMEHOS3BIYHBIE aKaJeMHU4YeCKue rpymmnsl. B kadecTse
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METOJI0JIOTMYECKON  OCHOBBI ~ MCHOJb30BAJIUCh  AyJUTOPHOE HaOIIOACHUE,
JUCKYypC-aHaJIn3 U MHTErpallMOHHbIN aHanu3. Mcronp30BaHue aIrOPUTMUYECKUX
CHUCTEM JIONYCKAJIOCh TOJIBKO Ha 3Tale 03HAaKOMJICHUS! C HOBOM TEMOM U MOUCKa
nH(popMaIuu.

Pesynprarel aymuTopHOro HaONIOAEHMS MOKa3aiH, 4TO MpeaBapUTeIbHas
MOATOTOBKa ¢ ucmnosib3oBanueM MU cnocobOctBoBana 0osiee OpraHM30BaHHOM
CTPYKTYp€ HayaJlbHbIX OTBETOB U IOBBILIIAJIAa YBEPEHHOCTb CTYAECHTOB
IIpU HUCIOJb30BAHUM aKaJeMHyeckoi Jsiekcuku. OJHAaKo MO Mepe TOoro, Kak
00CYXKJIeHHE NEePEeXOoNnI0 K CHOHTAaHHOMY YTOYHEHMIO, apryMEeHTaluu U
CaMOCTOSITEJIbBHOMY OOBSICHEHHIO, KOTHUTHBHAs YCTOMYMBOCTH COXPaHSJIACh
y)K€ HE TaK MocjenoBaTesbHO. PeueBble KoneOaHMs, CaMOKOPPEKLHs, May3bl
MOJTYaHUSI ¥ TEPEKIIIOUEHUS MEKY SI3bIKaMH OCOOEHHO 4acTO MPOSIBISIIUCH B
CUTyalUsIX, TPEOYIOUIMX CaMOCTOSITEIbHOTO KOHLENTYaJdbHOIO OCMBICICHUS.
B psane »snu3000B SA3BIKOBBIE MNEPEKIIIOYEHMS] BBICTyHAJIM HE KaK yXOiA OT
aKaJeMHuYecKOro oOIeHHus, a CKOpee KaK BpeMEHHass KOIHUTHBHAasl OIopa,
[IOMOTaloIIasi COXPaHUTh y4acTue B 00CYKJIEHUH B YCIOBUSIX KOHLIENITYaJIbHOTO
HaNpsHKEHUS.

Hayuynast HoOBu3Ha HcCcleOBaHUS CBsi3aHa C  IEPEOCMBICIEHUEM
aKaJeMuueckoil Oeroctd, CcHOPMHUPOBAHHON TMpPU TOAJEPKKE CHCTEMBbI
00paboOTKU TEKCTa, HE TOJbKO KaK MpPH3HAKA SI3BIKOBOTO PA3BUTHSA, HO M Kak
SIBIGHUS, CIOCOOHOTO BPEMEHHO CKPbIBaTh KOTHUTHBHYIO HECTAOWJIBHOCTH B
IIpoLeCcCe CIOHTAHHOTO aKa/IeMUYECKOrO B3aUMO/IEHCTBUSI.

KiroueBble  cjoBa:  akajeMU4yecKuid  AMCKYpPC,  MHOTOSI3bIYHAs
koMMyHuKanusi, MM-0emocTs, KOrHUTHBHAsE HECTAOWIBHOCTb, CIOHTaHHAs
peub, IMCKypC-aHaIn3, MapKepbl PeUEeBBIX KOIeOaHUM, CAMOKOPPEKIIHS
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