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Abstract. The purpose of this paper is to describe the principles and criteria for
implementing the use of EMI methods in higher education institutions. The practical significance
of this paper is to establish the main purpose of EMI (English Medium Instruction) as a method of
teaching various disciplines in English at universities. Its scientific significance lies in the analysis
of the differences between EMI and other similar approaches such as CLIL, ESP, EAP, EGAP,
and ESAT. The research methodology is based on the analysis of the report of the University of
Oxford, supported by the British Council, and other publications that refer to studies on the
experience of EMI implementation in European universities. In establishing correlations in the
information-gathering, functional and communicative-pragmatic analysis of the choice of specific
imperative forms, the method of observation is used to collect, analyze and integrate the data. The
description and methodology of this study allow us to draw certain conclusions about the current
situation regarding the use of EMIs in the higher education system and to identify a number of
issues that require consideration and more detailed investigation to ensure the introduction of such
language courses in Kazakhstani universities. Many problems of teaching academic subjects in
English in a country where English is not the mother tongue were identified. The practical
significance of the results is that they can be applied to the systematization of English language
programs in institutions of higher education to enable students to acquire English at an advanced
level. The analysis and results of this study can contribute to further improving the pedagogical
skills of teachers of subject-specific language courses in accordance with international standards,
including English proficiency and innovative teaching methods. Recommendations and
requirements for teachers conducting such specialized courses are presented.

Keywords: EMI methodology, higher education, English Medium Instruction, subject and
language training, teaching methods, foreign language proficiency, specialized courses, English
Language Programs

Basic provisions

It is a widely acknowledged fact that English is now commonly used not only
for business negotiations but also as the primary language for international academic
journals, conferences, and seminars. Many professionals see English as essential for
their academic and career advancement. As a result, modern universities are
increasingly offering more English language programs and specialized courses, even
in countries where English is not the native language. This is because fields such as
mathematics, science, social studies, language arts, microbiology, chemistry,
economics, geography, political science, physics, and software development require
instruction in English, which is often referred to as English medium instruction
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(EMI). English medium instruction refers to the use of the English language as the
primary language for teaching academic subjects in educational institutions. Despite
concerns about linguistic and cultural diversity, the use of English as a global
language shows no sign of diminishing. It is therefore important to acknowledge
both the challenges and opportunities presented by this trend.

Introduction

English Medium Instruction (EMI) is a teaching method where subjects are
taught in English in countries where English is not the official language [1]. English
medium instruction can take place in various educational levels, including primary
schools, secondary schools, colleges, and universities. It is commonly used in
countries where English is not the native language but holds significant importance
for international communication, higher education, and economic opportunities.

The goal of English medium instruction is to develop students' proficiency in
the English language, enabling them to effectively communicate, read, write, and
understand academic content in English. It aims to prepare students for further
education in English-speaking countries or for careers that require English
proficiency. EMI provides various benefits to both students and universities,
including access to international educational programs, increased competitiveness
in the job market, higher citations in world rankings, and attracting international
students which can result in financial benefits. However, there are also critics of
EMI. The article examines a report by Oxford University and the British Council, as
well as a publication based on a survey of European universities' experiences with
EMI [2]. These sources show that EMI has become a widespread practice globally,
with both supporters and critics.

Description of material and methods

The purpose of this study is to provide theoretical and practical support for
using English Medium Instruction (EMI) as a teaching method in universities, and
to demonstrate the benefits of EMI for both students and higher education
institutions. The research methodology involves using observation to collect,
analyze and summarize data, along with functional, communicative, and pragmatic
analysis to establish correlations in the information collected. Linguistic and cultural
analysis is also employed to take into account country-specific characteristics.
However, one major challenge encountered during the study was the lack of a
universal definition for EMI. The term is relatively new and is often used
interchangeably with other language teaching models such as CLIL, ESP, and EAP
[3]. While these models share similarities, they also have significant differences in
terms of their goals and teaching methods. Further research is needed to fully
understand the nuances of each teaching model.

One of the major challenges faced in conducting this study was the
discrepancies in the use of terminology related to English language teaching. For
instance, in some respondent countries, EMI is synonymous with the term CLIL,
which stands for Content Language Integrated Learning. However, there are notable
differences between the two terms. While English is simply a working language in



the CLIL model, it is the goal of learning in the EMI model. Additionally, the
collaboration between language and subject matter in the CLIL model corresponds
to the content of learning in high school, not in university.

Furthermore, the study notes that the EMI model is often replaced by the terms
ESP (English for Specific Purposes) or EAP (English for Academic Purposes).
Although ESP and EAP are taught in English, language remains central to learning,
and the former involves an in-depth study of a narrow range of languages usually
related to the student's professional activities [4]. On the other hand, the EAP model
IS unique in that it prepares students for further academic development by taking into
account the features of academic writing accepted in English-language academia,
such as the recognition and creation of academic texts.

Despite the different conceptual volumes of these terms, there is a close
proximity between them, and there is a possibility of direct transfer within each of
the language and speech skills being formed. However, the details of language
teaching within these models (CLIL, EMI, EAP, ESP, EGAP/ESAP) require further
study, and foreign language teaching methods are considered a current research issue
[5]. While some universities opt for the EMI model, which allows students to choose
a course in their native or foreign language, this study emphasizes the benefits of
using English as a medium of instruction in higher education institutions. Let's
analyze the similarities and differences between the following methodologies:

CLIL (Content and Language Integrated Learning):

Similarities with EMI: Both methodologies are related to integrated language
and content learning. In both approaches, a foreign language is used as a means of
instruction for subjects.

Differences from EMI: CLIL focuses on teaching subject content using a
foreign language. However, it's important to note that EMI emphasizes the use of a
foreign language as a medium of instruction in the context of professional-oriented
education at the university level.

EMI (English as a Medium of Instruction):

Similarities with CLIL: As mentioned earlier, both methodologies are related
to integrated language and content learning, using a foreign language for instruction.

Differences from CLIL: EMI primarily focuses on teaching subjects at the
university level using the English language, whereas in CLIL, a foreign language is
used for subject-based instruction at the school level.

EAP (English for Academic Purposes):

Similarities with EMI: Both methodologies are related to teaching academic
English.

Differences from EMI. EAP focuses on developing language skills and
competencies necessary for successful academic processes at the university,
regardless of the language of instruction for subjects.

ESP (English for Specific Purposes):

Similarities with EMI: Both methodologies involve the application of the
English language in specific contexts.



Differences from EMI: ESP is focused on teaching English within specific
professional fields or specializations, while EMI relates to using English as a means
of instruction for various subjects in a university environment.

EGAP/ESAP (English for General Academic Purposes / English for Specific
Academic Purposes):

Similarities with EMI: Both methodologies involve the use of the English
language in an academic environment.

Differences from EMI: EGAP focuses on developing general academic
language skills required for successful university education in English, while ESAP
is aimed at developing language skills specific to particular areas of knowledge or
professional specializations.

In summary, it can be said that all of these methodologies share the common
goal of teaching language in the context of subjects and the professional sphere, but
each of them pays special attention to specific aspects of language and has its own
specific objectives and tasks.

Some universities offer EMI as an alternative model, allowing students to
choose courses taught in their native or foreign language. This approach is often
reserved for graduate and postgraduate level programs.

Despite these challenges, the use of EMI as an alternative teaching model in
universities continues to gain popularity, particularly at the graduate and
postgraduate levels, with the aim of providing students with greater flexibility and
options in their language learning journey [6].

The paper aims to explore the benefits of using English as a medium of
instruction in higher education institutions. To achieve this goal, the study employs
observation as the primary method to collect, analyze and summarize data. The
framework of functional, communicative, and pragmatic analysis is used to establish
correlations in the collection of information and the choice of specific imperative
forms, while linguistic and cultural analysis is also applied, taking into account the
peculiarities of each country.

In some cases, universities may use a selective approach to implementing EMI,
limiting it to graduate and postgraduate programs to ensure that students have a
sufficient level of English proficiency. However, there are also concerns about the
potential negative effects of EMI on non-native English speakers, such as language
barriers, decreased comprehension, and reduced academic performance. Therefore,
it is important for universities to carefully consider the potential advantages and
disadvantages of EMI before implementing it as a teaching method.

Overall, the use of English as a medium of instruction has become a global
trend in higher education, with various models such as EMI, ESP, EAP,
EGAP/ESAP, and CLIL being used in different countries and contexts. However,
there is still a lack of consensus and a need for further research on the best practices
for implementing these models and addressing potential challenges.

Results
The Centre for English Language Research and Development (EMI Oxford) at
the University of Oxford, in partnership with the British Council, published a report



called "English as a medium of instruction - a growing global phenomenon”, which
investigates the practice of teaching academic subjects in English in non-native
English-speaking countries. The report is based on surveys conducted with
knowledgeable respondents, such as teachers at universities with EMI programs, and
the British Council in 75 countries [7]. However, the report highlights several
problems that need further research to ensure the success of EMI courses in
universities. One of the problems is the insufficient English proficiency of both
students and faculty, which can affect the learning process. Another issue is that
students and teachers often face difficulties with language support, teaching
materials, and note-taking, which may hinder their understanding of the subject
matter. Therefore, to improve the effectiveness of EMI courses, experts suggest that
teachers need to work on multiple fronts and implement new teaching strategies that
are suitable for non-native English speakers.

One of the main challenges identified in teaching academic subjects in English
as a medium of instruction (EMI) is the lack of sufficient proficiency in English by
both students and lecturers. This can hinder the learning process and cause
frustration for students. Another issue is the need for additional time and resources
to translate instructional material into English and prepare for classes. Moreover,
students may struggle to take notes and understand complex concepts in a foreign
language, leading to a focus on language rather than subject matter. Similarly,
teachers may feel uncomfortable teaching in a foreign language and face difficulties
in finding appropriate teaching materials.

Experts suggest that teachers who teach in English need to work on several
fronts, including improving their own proficiency in English, providing language
support to students during lectures, and adapting their teaching methods to better
suit the language needs of their students [8]. Additionally, universities should
consider implementing language assessment measures to ensure that students have
sufficient language proficiency to succeed in EMI courses.

To address the challenges faced by both students and teachers, experts suggest
that certain guidelines should be followed to make the learning process more
effective. It is clear that teaching subjects in English using the same approach as in
the native language does not work. Therefore, teachers who use English as a medium
of instruction need to work on several fronts.

Firstly, they need to provide language support to students during lectures to
help them express complex ideas in a foreign language. This can be done through
various methods such as using visual aids, handouts, and language exercises that
focus on specific vocabulary and grammar. Teachers can also encourage students to
ask questions in English during lectures and create an open and inclusive learning
environment where students feel comfortable practicing their language skills.

Secondly, teachers should also focus on developing their own language skills
and proficiency in the subject matter they are teaching. This can be achieved through
ongoing professional development and training programs, attending conferences and
workshops, and collaborating with colleagues who have experience in using English
as a medium of instruction.



Finally, it is important to recognize that the use of English as a medium of
instruction is not a one-size-fits-all approach, and different strategies may be needed
depending on the context and the needs of the students. Teachers should therefore
be flexible and adaptable in their teaching approach and constantly seek feedback
from students to ensure that the learning process is effective.

While the use of English as a medium of instruction in higher education is
becoming increasingly popular, there are still many challenges that need to be
addressed to ensure its success. However, with the right support, training, and
strategies in place, it is possible to create an effective and inclusive learning
environment for students and teachers alike.

In addition to language proficiency, it is important for teachers to receive
adequate training in the teaching of subjects in a foreign language. Teachers need to
be aware of the language demands of their discipline and learn strategies to help
students understand complex subject matter. They also need to create a supportive
learning environment that promotes interaction and collaboration among students.

Another important aspect is the development of language skills specific to
academic contexts, such as note-taking, summarizing, and presenting academic
papers. To support this, universities may provide language support services such as
language centers, writing centers, and conversation clubs.

Thus, it is important to recognize the cultural and linguistic diversity of the
students in the classroom. Teachers need to be aware of the cultural and linguistic
backgrounds of their students and strive to create an inclusive learning environment
that values diversity.

The use of English as a medium of instruction in higher education is a growing
phenomenon worldwide. While there are many benefits to using English as a
medium of instruction, there are also many challenges that need to be addressed.
These include issues related to language proficiency, teacher training, the
development of language skills specific to academic contexts, and the recognition of
cultural and linguistic diversity in the classroom. With adequate support and
training, however, it is possible to create effective and inclusive learning
environments that promote the academic success of all students.

Teaching academic subjects in English as a medium of instruction is a growing
trend in higher education worldwide. However, this practice also presents a number
of challenges for both teachers and students, including inadequate language
proficiency, frustration, and difficulties with note-taking and finding teaching
materials. To address these issues, it is recommended that teachers who teach in
English work on multiple fronts, including improving their language skills,
providing language support during lectures, adapting teaching methods, and
selecting appropriate teaching materials. More research is also needed to further
explore and address these challenges in order to ensure the success of English-
medium instruction programs in higher education. Consider them in diagrams 1 and
2.



Languages can be mixed
(English and native). Most
important, students can learn
the discipline without
expecting only the "right" in
this form of training.

If necessary, rephrase the
sentence or phrase so that
the student understands.

Simplify your sentences.

Specify and underline the Complex constructions
most important parts of the confuse students and distract
presented material. from the content of the

lecture.

Try to present complex
topics, terms, or problems in
several ways so that students

can choose what suits them
best.

Diagram 1. Guidelines for teaching subjects using English as EMI

1. Divide the

array of
information
into smaller
Results
. semantic parts
5. Ask 2. See if the
questions student
122::;(% t11]1§t understands
aftc’r you
3. Use a
4. Add scaffolding
visualization strategy

Diagram 2. Introduction of teaching material using EMI

To foster a sense of connection and engagement in an English medium
instruction class, consider implementing the following strategies:

Interactive Class Format:

1.Provide Handouts: Create handouts that summarize key concepts and
terminology in English. This will support students who may struggle with note-
taking in English and help them understand the basic material.

2. Pre-Distribute Materials: Share the handouts with students before the class
session. This will give them an opportunity to review the material and come prepared
with any questions they may have.

3. Q&A Sessions: Dedicate time in class for students to ask questions about the
material. Encourage active participation and create a supportive environment where
students feel comfortable seeking clarification.

Teacher Support:



1. Establish Communication Channels: Share your contact information with
students, such as an email address or office hours, so they can reach out to you with
questions or concerns. This accessibility will make students feel more connected and
supported.

2. Recommend Video Lectures: Provide students with relevant video lectures
or educational resources that complement the course material. This can offer
alternative explanations and perspectives, enriching their understanding.

3. Facilitate Online Discussions: Introduce online forums or platforms where
students can engage in academic discussions. This allows them to connect with
peers, share ideas, and seek help from their classmates.

4.Pair High Proficiency with Low Proficiency Students: Assign a high
proficiency student as a mentor or study partner to a low proficiency student. This
peer support system can enhance learning, as the high proficiency student can
provide guidance and assistance to their peer [9].

By implementing these strategies, you can create an interactive and supportive
learning environment in which students feel connected to the instructor and each
other, ultimately enhancing their English language proficiency and academic
success.

Discussion

The study found that many countries introduced the EMI model to improve
students' English proficiency, which is not the primary goal of this model.
Proponents of EMI believe that proficiency in a foreign language will help students
integrate into the global job market, attract more international students, and improve
the international rankings of universities. However, teachers who teach EMI courses
need to have a good understanding of their students' subject knowledge and English
language proficiency. In addition, EMI teachers should have specific skills in
teaching English as a foreign language, which differ from those required for teaching
the same courses in the native language. Thus, subject, language, and
methodological competence are essential requirements for EMI teachers.

Additionally, the study highlighted that the primary reason for implementing
the EMI model in many countries was to enhance students' English proficiency,
which appears paradoxical, since in this model, foreign languages are just a means
of instruction, and EMI instructors do not see themselves as language facilitators in
developing students' foreign-language communicative competence. However,
proponents of the EMI model argue that foreign language skills will help non-
English speaking professionals integrate into the global labor market, which will
lead to an increase in foreign student exchange programs and ultimately improve
universities' international rankings [10].

Moreover, the qualifications and skills of EMI teachers differ from those of
teachers who instruct similar courses in their native language. EMI instructors need
to assess the true level of students' subject knowledge and their English language
proficiency, especially in universities that do not have an English-speaking
environment. Therefore, EMI teachers must possess subject-specific, language, and
methodological competencies [ 11].



In order to effectively implement the EMI model in higher education, certain
requirements must be met for the teachers who will be responsible for teaching
subjects in English. One of the main requirements is that EMI teachers should have
a good understanding of the level of students’ subject knowledge and their ability to
communicate in English, especially in universities where English is not the primary
language of instruction. Additionally, EMI teachers must possess the necessary
skills in teaching English as a foreign language, and their qualifications should be
different from those of teachers who teach similar courses in their native language.
Therefore, it is recommended to focus on subject, language, and methodological
competence when determining the requirements for EMI teachers.

The study also showed that the primary motivation for introducing the EMI
model in the respondent countries was to improve students' English proficiency,
which may seem illogical since foreign languages are just a tool in this model.
However, proponents of the EMI model believe that foreign language skills will help
non-English speaking professionals integrate into the global labor market, leading
to the expansion of foreign student exchange programs and ultimately higher
international rankings of universities.

Despite the potential benefits of the EMI model, there are also several
challenges that need to be addressed. These include the low levels of English
proficiency among both students and faculty, the frustration of students who are
required to study subjects in English, and the additional time and effort required to
prepare for EMI courses. Additionally, students may be more focused on the
language rather than the subject matter, which can hinder their understanding and
retention of the material. Therefore, it is important to establish guidelines and best
practices for implementing the EMI model to ensure its effectiveness in higher
education.

Conclusion

The language proficiency required for EMI teachers varies based on the subject
they teach. Some teachers believe that since the language of mathematics is
universal, they can teach it in English without knowing the language. However, this
is not a sufficient level of English proficiency for teaching technical subjects. There
is also no universally recognized system for assessing the language proficiency of
EMI teachers. Further research is needed to determine the relationship between
required English proficiency and the subject being taught, as well as the impact of
language proficiency on students' success. Additionally, there are various online
platforms where both students and teachers can enhance their knowledge and skills,
such as MOOCs and open education resources.

Furthermore, the study highlights the lack of a standardized system for
assessing the English language proficiency of EMI teachers, which can make it
challenging to ensure that teachers have the necessary language skills to effectively
teach in an English-medium environment. Some teachers expressed discomfort
teaching in English despite having a high level of language proficiency, and there is
a need to establish a relationship between the initial required level of English
proficiency and the characteristics of the subjects being taught. For instance, should



language levels for marketing courses be standardized compared to those in
engineering? Additionally, research should analyze receptive and productive levels
and integration skills in relation to courses and reporting formats at the intermediate
certificate level and explain how students' level of language proficiency affects their
success in their field of study. Finally, identifying the content aspects of the English
as a Foreign Language field and its relationship to EMI courses is an important area
for future investigation.

Additionally, it's important to determine the correlation between the initial
required level of English proficiency and the subject being taught. Should language
proficiency requirements be standardized across all subjects or should they vary
based on the subject being taught? It's also necessary to analyze students' receptive
and productive language proficiency levels, as well as their integration skills, in
relation to the course content and assessment format at the intermediate certificate
level. Understanding how students' language proficiency impacts their academic
success in their field of study is another crucial area for research.

In conclusion, English medium instruction plays a vital role in equipping
students with the language skills and knowledge necessary to thrive in a globalized
world. It offers numerous benefits, including improved communication abilities,
expanded educational opportunities, access to global resources, and enhanced career
prospects. By implementing interactive and student-centered strategies, such as
providing clear materials, offering language support, and promoting active learning,
instructors can create a positive and engaging learning environment. It is also
important to provide teacher support, encourage peer -collaboration, and
continuously assess student progress. However, it is crucial to balance English
medium instruction with respect for students' native languages and cultures, ensuring
inclusivity and valuing diverse linguistic backgrounds. With thoughtful
implementation and ongoing professional development, English medium instruction
can empower students and prepare them for success in an increasingly
interconnected world.
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Anparna. byn JKyYMBICTBIH MakcaTbl JKOFapbl OKYy opblHAapeiHAa EMI  onmicrepin
KOJIJIaHyJIbIH TPUHIUOTEP] MEH KPUTEpUIIEpiH cumnarray OoJbll TaOblIaabl. Byl *KYMBICTBIH
NPAaKTUKAJIBIK MaHBI3/IBUIBIFBl YHUBEPCUTETTEP/IE OPTYPJl MOHAEPAl aFbUIMIBIH TUTIHJE OKBITY
omici perinne EMI (English Medium Instruction) Herizri MakcaTblH aHBIKTay OOJBIN TaObLIaIbI.
Ounbiy reinbiMA MaHBI3OBLUIBEIFEI EMI Men CLIL, ESP, EAP, EGAP xone ESAT cuskTel 0acka
yKcac TOCUIAEp apachlHIAFrbl aWbIPMAILIBUIBIKTApAbl TajfayJa >XaTblp. 3epTTey ojicTeMecl
bpuranapik Kenec kommaran Oxcdopsy yHHMBEPCUTETIHIH ece0iH JKOHE  eypoIalbIK
yauBepcuterTepaeri EMI enrisy Toxipubeci OolbIHINIA 3epTTeysiepre cuITeMe )KacallThlH Oacka
OachUTBIMIApABl TajjayFa Herizjenred. HakTel mmmnepaTuBTI Gopmanapabl TaHIayAa akiapar
KUHAY, (YHKIHOHAIIBIK KOHE KOMMYHUKATHBTI-TIparMaTHKAIBIK TallZay/la KOPPEISIUSHBI
OpHaTy/a JepeKTepAl *KUHaAy, Taljgay >koHe OIpiKTipy YIIiH O0akpuiay 9fici KoinaHbliaasl. Ocbl
3epTTEY/IH CUIlaTTamachl MEH 9JicTeMeci korapbl OutiM Oepy »xyiecinge EMI xonmanyasiH
aFbIMJIAFbl JKaFJaibl Typaibl Oenrit O0ip TYXKbIPbIMIAp *kKacayFa jKOHE OCBIHAAN TUT KypCTapblH
€HT13y/ll KaMTaMachl3 €Ty YIIIH KapacThIPYIbl *OHE erKeW-TEerKeWsl 3epTTeyl KaKeT eTeTiH
Oipkarap Mocesenepi aHbIKTayFa MYMKIHIIK Oepeni. KazakcTan yHHBEpCHTETTEpiHJE,AFHU
aFBUIIIBIH T11 aHa TUTI OOJBIN TaOBUIMAWTHIH €J1/I€ OKY IMOHEPIH aFbUIIIBIH TITH/E OKBITYIBIH
KONTereH Macesesnepl aHbIKTanabpl. HoTmkenepiin NpakTHKaJIBIK MAaHbI3IbIIBIFBI CTYICHTTEPIIH
arbUILLIBIH TUTIH KOFapbl IEHrel1e MeHrepyiHe MyMKIH/IIK Oepy YILIiH KOFapbl OKY OpbIHAAPBIH]IA
aFbUIIIBIH Ti1 OaFJapiaManapblH Kyieneyae Konnanyra 6omanel. Ocbl 3epTTEYIiH Tanaybl MeH
HOTIDKEJIEpl XaJblKapajiblK CTaHAapTTapFa CoMKec MOHIIK TUI KypcTapbl MyFaliMAepiHiH
NEearorukagblK IIeOepIliriH, OHBIH IIIHJAE AaFbUILBIH TITIH MEHrepy J>KOHE OKBITYAbIH
WHHOBAIIMSUIBIK ~ O/IICTEpPIH  OJaH 9pl  apTThIpyFa bIKMad eryl MyMKkiH. OcbiHzaait
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MaMaHJAHIBIPBUIFAaH KypCTapbl JKYPTi3eTiH MyFajimjepre KOWBUIATBIH YCBIHBICTAp MEH
TananTap OepijireH.

Tipek co3nep: EMI onicTemeci, sxorapbl O11iM, aFbUIIIBIH TUJT1 OPTACHI, IIOHIIK KOHE TUIIIK
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AnHotanus. llenpto gaHHOW pabOTHI SBISICTCS HW3JIOKEHUE TMPUHIUIIOB M KPHUTEPUECB
BHepernus merona EMI B Beicmmx ydeOHBIX 3aBeneHHsX. [IpakTudeckas 3HAYMMOCTh pabOTHI
3akirouaercs B ompezaeneHun ocHoBHou menu English Medium Instruction (EMI) xak metona
MPEToAaBaHusl Pa3IMYHBIX JUCIUIUTHH HA aHTJIMACKOM SI3bIKE B BBICIIMX YYCOHBIX 3aBEACHHSIX.
Hayunas 3HaunMocTh paboThl 3akitoyaeTcsl Takke B ToMm, 4yTo EMI ornmuaercs oT apyrux
mo00HBIX moaxo0B, Takux kak CLIL, ESP, EAP, EGAP u ESAT. Metomoa0rust HCCACAOBAHUS
OCHOBaHa Ha aHanuie oryeta OKc(hOPICKOro YHUBEPCUTETA, MOATOTOBIECHHOTO MIPH MOIIEPIKKE
Bpuranckoro coBera, u Apyrux MyOIHKAIMi, B KOTOPBIX YITOMHHAOTCS WCCIICTOBAHHS OIBITA
BHenpenus EMI B eBpomelickux yHuBepcuterax. [[ns cOopa, ananuza u 00OOIICHHS TaHHBIX
MCTIOJIE3YIOTCSI METOJIbI HAOJFOICHHUS, YCTAaHABIMBAIOTCS KOPPEIAIUHU pu coope nHpopmamnmu,
(GYHKIIMOHAJIBLHOM aHAINU3€ U KOMMYHHUKATUBHO-TIPArMaTHY€CKOM aHAJIN3€ KOHKPETHBIX IIETI0YeK
yrpasieHus. B paboTe Takke BBIEISIETCS PsiJ BOIIPOCOB, KOTOPBIE TPEOYIOT OCMBICIICHUSI U OoJiee
JIETAbHOTO UCCIeN0BaHus s oOecnieueHus BHeApeHus EMI B ka3axCTaHCKMX YHUBEPCHUTETaX.
brin BeIsIBIIEH psig npo0sieM B MpenojaaBaHUM MPEAMETOB Ha aHTJIMMCKOM SI3BIKE B CTpaHe, TIie
AHTJIMMCKUIN HE SIBISIETCS pOAHBIM s13bIKOM. [IpakTHueckoe 3HaU€HHUE MOJYYEHHBIX PE3yIbTaTOB
MOET OBITh MPUMEHEHO JJISI CUCTEMATH3aIMH S3bIKOBBIX MIPOTPAMM 0 U3YUYEHHIO aHTJIMHCKOTO
A3bIKA B BBICIIUX YUEOHBIX 3aBEJICHUSIX, YTOOBI CTYACHTHI MOTJIHM OBIIAJETh AaHTJIUICKUM S3BIKOM
Ha MIPOJIBUHYTOM ypOBHE. AHAJIN3 U Pe3yabTaThl JAHHOTO MCCIIEIOBAHUS MOTYT CIIOCOOCTBOBATh
JalbHEHIIEMY  COBEpPLIEHCTBOBAHMIO  NEJAroru4eckoro  MacTepcTBa  IpenojaBarese
MPEAMETHBIX S3BIKOBBIX KYPCOB B COOTBETCTBUHU C TAKMMHU MEXKIYHAPOJHBIMU CTaHIapTaMH, KaK
BJIQJICHWE AaHIJIMICKUM S3BIKOM UM WHHOBAI[MOHHBIE MeTonbl 00yueHus. IlpencTaBieHbl
peKOMEH 1AM U TpeOOBaHUSI K MPENoAaBaTEeNsIM, BEAYIIIUM TaKue CIEIUaTU3UPOBAHHBIE KYPCHI.
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